[image: image1.png]FEFE

Adult Edif¢ition
College Transitions





Evaluation Report 

Maine’s Adult Education to College Transition Project

Fiscal Year 2009

Executive Summary

College transition programming has recently seen a higher level of interest on the state and national levels. In July 2009, President Obama introduced the American Graduation Initiative
 that outlined strategies to increase the number of Americans going to and graduating from post secondary institutions. Although it did not come to fruition, it opened up a national dialogue about the low post secondary graduation rates, especially for those who enter into the developmental education courses. The low post secondary graduation numbers, especially for those living in poverty, minority students, and under prepared students prompted the Bill and Melinda Gates Foundation in April 2010 to pledge $110 million
 to increase post secondary enrollment and graduation especially in these populations. In May 2010, the GED testing service issued the first of a series of papers that addresses how many of those obtaining a GED go onto post secondary education, and how many succeed. They plan to create a “fast track” system for adults to obtain a GED and successfully enter and complete college or community college.

As the pressures of global competition become more intense the need for more highly skilled workers has fueled a new discussion about keeping the United States ahead of the competition.  Several recent research papers highlight the need for adults already in the workforce needing higher-level skills and credentials and college degrees. In the fall 2009 the National Governors Association Center for Best Practices (NGA Center) and the Council of Chief State School Officers (CCSSO) issued recommended standards
 that define college-ready knowledge, skills, and abilities that lead to college success and workplace readiness. These standards, germane for high school students as well as adults entering or already in the workforce, stress thinking, reasoning, problem-solving, and analytic competence. 

In Maine, the Maine Department of Labor’s 2005 report for the Governor’s Workforce Cabinet Trends and Implications for the Maine Workforce
 highlighted the need for higher educational attainment for Maine workers already in the workforce. According to the report, between 1980 and 2002 the under 35 population decreased by 12% while the over 35 population increased by 67%. In addition, reemployment for those of any age was commensurate with educational level: those who had higher degrees remained unemployed for substantially shorter periods of time no matter what their age. The report stressed that concentrating skills training efforts for those in high school, although important, was not impacting the largest pool of workers in Maine who were over the age of 35 and will continue to be the largest pool of workers for the foreseeable future.

The US census data for Maine from 2007
 reports that although 85.4% of the Maine population has a high school credential: only 22.9% have a Bachelor’s degree or higher educational degree or certificate for those ages 25 and higher.  In some Maine counties, such as Somerset County, only 11.8% have any degree beyond high school. The Trends and Implications report emphasizes that future jobs requiring post secondary educational degree requirements will grow by 16% in the next four years, while those requiring only a high school credential will grow by only 8%. 

Educational level is tied to economic security nationally and in Maine as well. The 2000 US census
 indicates that the average Maine salary is $30,335. For those without a high school credential, the average salary is only $20,200; a high school credential increases the average to $25,323; some college or achieving an associate’s degree increases the average salary to $30, 535. We know a Bachelor’s degree and higher will increase the average salary by another $10,000 - $20,000.
These statistics show that an educated adult workforce is an economic development issue, not just an educational one. Most workers who will people the future workforce are already working, And in Maine, are not skilled for the changing economic development picture. The US census also shows that attending some college (and some national studies show that college credit of one year
 is the threshold) even without accruing a degree can increase salaries by over $5,000 from obtaining just a high school credential.

Maine’s College Transitions program was created to target the adult worker described above. Adults in Maine, who had not been successful in college or had never attempted to go to college, were already in the workforce, and seeking extra support to increase the knowledge and skills necessary for them to succeed in post secondary settings, obtain better jobs, and further their educational goals. In addition, the economic recession has led to further job losses across industries. Adults who have been working for many years are suddenly without jobs. Strangers to the educational system, out of school for a long time, and fearful of going onto college, they are not going directly into post secondary education, but are coming to adult education transition programs to gain skills, confidence, and college information.

Maine’s history of adult education College Transition began in 1989 with the University of Maine’s ITV system being housed in many adult education sites. Since 2000, the Nellie Mae Education Foundation, Betterment Fund, Lumina Foundation, and the MELMAC Education Foundation helped adult education and secondary education partners develop models for College Transitions programs.  In 2006 the Maine legislature funded a pilot project for College Transitions programs, and in 2007 the College Transitions program was expanded by the legislature to reach all areas of the state.  In a fairly short time, College Transitions in Maine has gone from a locally funded program to a state-funded, statewide program with defined models and successful outcomes.

This report highlights the outcomes of the third full year of statewide implementation of the 22 legislature-funded College Transitions programs across the state representing over 40 Maine communities. Although some data is not being collected consistently due to data collection challenges, the data shows promising trends and successes that will be examined over the coming year. The Maine Department of Education’s contract with the National Student Clearinghouse database, which Maine College Transitions  (MCT) can access, will help provide a clearer picture of program success through tracking MCT graduates’ enrollment, persistence, and graduation from the post secondary institutions they attend. MCT will join in the national conversation by reporting graduation rates, not just enrollment rates, of its graduates.

Evaluation Conclusions: 

· Maine College Transitions is recruiting the target population: adults who are first time post secondary education candidates, in the workforce or looking for work, beyond their teenage years, have either never attended college or have not been successful in college, and can build skills to enter college within 12-18 months.

· 65% of enrolled students had the goal of enrolling in a 2-year post secondary institution.

· 78% of MCT students are increasing their Accuplacer scores in Reading, Writing, Arithmetic, and Algebra.

· A majority of students (39%) are interested in pursuing healthcare careers in college.

· Emphasis on counseling and skills for college life and success builds student confidence and self-efficacy.

· Students report greater confidence in their college and career success, and appreciate the exposure to new careers and possibilities.

· Co-location or a close relationship of MCT programs on college sites or satellite sites or with colleges increases student college enrollment upon completion of the MCT program.

· Programs continue to refine best practices for providing all components of the MCT program. Emerging best program practices include an emphasis on technology, increased goal setting, more rigorous academic requirements including research papers, oral presentations, and portfolios, college life and self management skill attainment, increased partnerships, and flexibility to meet student schedules and needs.

· Maine has developed 2 scheduling options for the College Preparatory Model of College Transitions: non-matriculated and matriculated entry. Some programs offer both options to accommodate students’ schedules and lives.
· Programs value the professional development offered through the Bridges to Practice conference and MELMAC Peer Learning sessions, and would appreciate increased opportunities to share with each other and to include partners. 
· Programs value the guidance and leadership of the CT coordinator
· The project followed the recommendations of the previous evaluation report: revised the logic models to guide the evaluation; developed a consistent data collection system across all programs; obtained student feedback including satisfaction data, attitudinal changes, and perception of accomplishments; continued to collect best practices and diversity of models data; continued the Advisory Committee; continued funding for the coordinator’s position; provided professional development for local program directors/coordinators as well as teachers on a regular basis that is specific to College Transition issues; developed a state-wide marketing and publicity campaign for Maine College Transitions.
· Student surveys show consistent results over 2.5 years. The low numbers of matched pre and post surveys as well as the consistent results warrant discontinuing use of the student survey and other mechanisms for collecting student attitudinal data can be utilized instead.
· Although much improved, some data entered into MAEMIS does not appear to be consistent. Increased efforts to ensure consistent and complete data collection should be a priority for 2010.
Recommendations

· Continue to refine the MAEMIS to obtain complete data from all programs. Examine how programs are inputting data (such as pre and post Accuplacer scores, the number entering post secondary education, developmental courses needed upon enrollment in college, etc.) to ensure consistent data collection, common understanding of MAEMIS terms, and complete records for all students. 

· Determine the number of developmental courses needed when students enroll in post secondary education through examining their post Accuplacer scores and the cut scores at the institution the student will be attending. The local program can calculate this and enter the information into the MAEMIS. The program coordinator and evaluator can provide local programs with a chart of cut scores for local colleges.

· Utilize the National Student Clearinghouse database to track MCT students as they enter post secondary schools to determine number of semesters enrolled, degrees or certificates obtained, any transfers from 2 to 4 year institutions as well as drop outs, stop outs, and re-enrollments. The effectiveness of MCT will be the evidence of student persistence and success after they leave the program and enter into post secondary institutions.

· Put local program mechanisms and methods in place to track students after MCT completion for those students not represented in the Clearinghouse. Local programs will often know information about them.

· Provide professional development, if needed, on MAEMIS college transition screens to ensure complete data collection. Professional development can be a webinar to avoid travel and time expenditures.

· Continue to examine regional and local trends that influence the project’s outcomes (such as recruitment of males, increased completers, increased number of students who do not need developmental courses in college)

· Develop targeted recruitment strategies for those who obtained a GED or High School credential between 5-10 years ago. This group has been consistently under-represented in the Maine College Transition population for the last 3 years.
· Continue to host the yearly Bridges to Practice conference. Utilize the Bridges to Practice conference to include topics and workshops that are designed to strengthen partnerships between the Maine College Transition programs and post secondary partners. Include workshops for partners to encourage their attendance.

· Continue to examine the two scheduling designs of Maine’s College Prep College Transition Model as well as the student outcomes of each design to ascertain any differences in student persistence and graduation from the program, enrollment in post secondary education, and number of developmental courses needed. 

· Continue to examine the impact of close relationships and ties to post secondary partners by examining student enrollment and persistence in post secondary education.
· Continue the Advisory Council comprised of program representatives and partners.

· Continue to fund the MCT coordinator position.

· Utilize labor market information on job trends in the program’s career counseling component to broaden the scope of career possibilities for students. Data for the past 2 years shows a narrow focus on a few career sectors (such as health care).

· Monitor how the economy impacts the project and local enrollment. For example, the choice of healthcare as a career may be impacted by news of layoffs of healthcare workers, enrollments in MCT programs may increase due to a lack of employment, but may decrease at the end of unemployment benefits. This year, some programs had decreased enrollment as unemployment benefits expired or as students found jobs as the economy improved.
· Discontinue the statewide student pre and post survey as results are very consistent over the two years of data collection. Provide local programs with templates so they can continue to collect student affective and attitudinal changes for their program improvement efforts. If the program budget allows, obtain student input for the project as a whole by conducting regional focus groups and/or collecting student satisfaction, attitudinal, and other changes from local program surveys. 

· Continue to collect best practices and disseminate them to programs through professional development opportunities, posting on the MCT web site, and through other means, including online conversations and discussion groups.
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Section I:  The Project Context

Introduction
The National Case for Adult College Transition Programs:

The Completion Factor

College transition programming for adult students is not a new concept, but one that has recently seen a higher level of interest on the state and national levels. In July 2009, President Obama introduced the American Graduation Initiative (AGI) 
 that outlines strategies to increase the number of Americans going to and graduating from post secondary institutions. Although the bill did not come to fruition, it opened up a national dialogue about the low post secondary graduation rates, especially for those who enter into the developmental education courses. The low post secondary graduation numbers, especially for those living in poverty, minority students, and under prepared students prompted the Bill and Melinda Gates Foundation in April 2010 to pledge $110 million
 to increase post secondary enrollment and graduation especially in these populations. In May 2010, the GED Testing Service, a subsidiary of the American Council on Education (ACE), issued the first of a series of papers that addresses how many of those obtaining a GED go onto post secondary education, and how many succeed.
 They plan to create a “fast track” system for adults to obtain a GED and successfully enter and complete college or community college.

As a result of the introduction of AGI coupled with the focus of the Gates Foundation, the conversation of post secondary education has shifted from enrollment rates to graduation rates. The ACE reports are also focusing on graduation rates, or degree attainment, of GED graduates compared with those who have obtained a High School Diploma through the K-12 system. The initial findings of the baseline group of 2003 GED graduates show that 66.6% of GED graduates enroll in post secondary schools for more than 2 semesters, but only 11.8% of them graduate.

Community colleges play an increasing role in post secondary education. Almost half (47%) of students who attend post secondary college enroll in a community college. Of these, 60% of those enrolling from high school do not have college-ready skills and are placed into non-credit bearing developmental courses for at least one year. About 50%  of developmental students will not complete their first developmental course, and will drop out.
 Although in non-credit courses while in developmental education courses for math, reading, or writing, student federal, state, or private grants and loans fund the costs associated with developmental education, decreasing the amount of grant dollars for credit bearing courses for these students. Some students deplete their stipends before they can graduate as a result, either delaying their graduation or not graduating.

For minority groups such as African Americans and Hispanics, the numbers of college-ready students is dramatically reduced. The Manhattan Institute reported that, “The portion of all college freshmen that is black (11%) or Hispanic (7%) is very similar to their shares of the college-ready population (9% for both). This suggests that the main reason these groups are underrepresented in college admissions is that these students are not acquiring college-ready skills in the K-12 system, rather than inadequate financial aid or affirmative action policies.”

Other national initiatives have begun to address the low pass rates of those entering college, specifically community college, in developmental education. The Lumina Education Foundation has funded the Achieving the Dream initiative, working with community colleges to increase student success. The stated goal of Achieving the Dream is: “Achieving the Dream is a multiyear national initiative to help more community college students succeed. The initiative is particularly concerned about student groups that traditionally have faced significant barriers to success, including students of color and low-income students. Too many students leave community colleges without earning a certificate or degree, or without transferring to continue their studies.”

Working with Jobs for the Future
, they are helping community colleges use evidence-based continuous improvement strategies to implement changes that result in student success.

These national conversations clearly point to the advantage for students who are college-ready and do not need developmental courses, and have the educational as well as the self management skills necessary to graduate. College transition programs are designed to do just that.

The emphasis on graduation or degree/certificate attainment has a national goal to increase the earning power of Americans, and increase the educational level of the workforce to ensure that this country has the high skilled workers necessary for the information age economy.
The National Case for Adult College Transition Programs:

The Economic Development Factor

As the pressures of global competition become more intense the need for more highly skilled workers has fueled a new discussion about keeping the United States ahead of the competition. Most recently, the National Governors Association Center for Best Practices (NGA Center) and the Council of Chief State School Officers (CCSSO) issued in the fall 2009 recommended standards
 that define college-ready knowledge, skills, and abilities that lead to college success and workplace readiness. These standards, germane for high school students as well as adults entering or already in the workforce, stress thinking, reasoning, problem-solving, and analytic competence. Maine’s College Transition program is contemplating adopting these standards, as they concretely tie educational skills to workforce skills and careers. The standards make explicit why education is necessary to enter into and advance in the workplace.

In May 2007 the National Commission on Adult Literacy as part of the Council for the Advancement of Adult Literacy released a study done by the National Center for Higher Education Management Systems entitled: Mounting Pressures Facing the U.S. Workforce and the Increasing Need for Adult Education and Literacy.  This study states: 

 “At a time when economic competitiveness is determined to a considerable extent by the education levels of a nation’s workforce, the United States is at serious risk of losing its edge in this realm.  While the U.S. still has the best-educated workforce in the world, the advantage arises because the best educated are approaching the age of retirement.  Those entering the workforce have not attained the same level of education as their counterparts in numerous other countries.  As other countries show consistent decade-to-decade progress in enhancing the education levels of their adult populations, the U.S. has been stuck at essentially the same level for 30 years.”  

The study goes on to say that the nation’s schools and colleges are failing the new influx of minorities as well as too many white males.  It states that too few of these groups:

· Complete high school
· Go onto college after obtaining a high school diploma or GED
· Get degrees if they do go onto college
To address engaging these new populations in furthering their education: 

 “The US will have to pay attention to new strategies directed at enhancing the educational attainment levels of adults who did not succeed in the educational system along the way.

The mechanisms now in place to deal with the needs of undereducated adults are not getting the job done…The challenge is clear; the country must successfully reengage adults who have too little education (knowledge and skills) to hold living wage jobs.  Failure puts the nation at competitive risk.  Rising to the challenge will require developing new strategies and new tools.”

In December 2004 the Council for Advancement of Adult Literacy (CAAL) released the paper, Forging New Partnerships: Adult and Developmental Education in Community Colleges by Hunter Boylan. In this paper Hunter Boylan, a known expert in the field of Developmental Education and the director of the National Center for Developmental Education, documents that community colleges that address the educational needs of students through a combination of adult education, developmental studies and community college courses have increased retention and degree completion rates than those that have only developmental courses.  For students that come in with skills too low to function in college or with skills low in more than one area, developmental courses do not work.  Adding adult education services helps low-level students succeed, stay in school, and eventually graduate with a degree.

In addition to state and federal dollars, private foundations have acknowledged that increasing the number of workers with advanced credentials and degrees is an economic development issue. The Ford Foundation, the National Governor’s Association, the Nellie Mae Educational Foundation, as previously mentioned the Lumina Foundation, and others have funded state and region-wide projects to fund mechanisms that marry economic development and educational attainment. The goal of such initiatives is to create clear career pathways for workers so they can engage in continued education over time to increase their wages, create sustainable jobs, and build stable communities through economic self-sufficiency.

Economic Self Sufficiency

In Maine, educational attainment is directly tied to economic security. The US Census estimates for Maine for 2008 show that 14.3% of those 18 – 24 years old have not obtained a high school credential. This is higher than those 25 and older, where 10.6% of the population has not achieved a high school degree. The average earnings of a non high school completer in Maine are $20,200. Those with a high school credential earn about $25,323, those with some college earn $30,535, and those with a Bachelor’s degree earn $37,257 and up. For those without a high school degree, 25.1% of them live in poverty. The poverty rate drops to 11.8% for those with a high school credential, and then to 8.2% for those with some college. The more education a worker has, the higher the salary and the lower the poverty rate. Those with a graduate or professional degree earn an average of $49,140 and have a poverty rate of 2.4%.

Maine has recognized that educational attainment is a crucial factor in economic self-sufficiency for Maine workers. Governor Baldacci’s Workforce Cabinet, the Maine Compact for Higher Education, the Maine Community Foundation, as well as the state and local Chambers of Commerce prioritized creating opportunities for Maine’s workers and employers to increase training and knowledge and skill development as one of the major mechanisms for economic development and growth. Targeting school-aged youth is one prong of the approach, and targeting the adult population is the other. The Maine Department of Labor’s report for the Governor’s Workforce Cabinet 
clearly demonstrated that most of Maine’s workforce is already working, is over age 35, and is not equipped with the knowledge and skills necessary for the changing work world.

Best Practices for Post Secondary Success

The Bill and Melinda Gates Foundation funded an Educational Policy Improvement Center paper reexamining what college readiness means
.  Although discussing high school students, the findings are congruent for adults. It states:

“Recent research has shed light on several key elements of college success. Most important for this paper is the realization that a range of cognitive and metacognitive capabilities often described as “key cognitive strategies”, have been consistently and emphatically identified by those who teach entry-level college courses as being as important or more important than any specific content knowledge taught in high school. Examples of key cognitive strategies include analysis, interpretation, precision and accuracy, problem solving, and reasoning. ….Closely behind is knowledge of specific types of content knowledge….Similarly important are the attitudes and behavioral attributes that students who succeed in college must demonstrate.  Among these are study skills, time management, awareness of one’s performance, persistence, and the ability to utilize study groups….Finally, an increasing number of studies have highlighted the importance of the contextual knowledge that a student must possess to be ready for college. The need to understand how to apply to college, how to manage financial aid issues, and perhaps most importantly, how to adjust to college once they arrive.”

The field of college transitions is moving from just a knowledge-based model to one that includes the elements of success described in the Corley paper. For adults who have not been successful in school and/or are the first generation to attend post secondary institutions, the expansion of the definition of college-ready and programs that provide all services needed to obtain college-ready skills is crucial. 

Adult Basic Education to College Programs
Many of the college transition initiatives nationally are the purview of community colleges. The New England Literacy Resource Center (NELRC), funded through the Nellie Mae Educational Foundation, has concentrated on providing a bridge to college for adult students in adult basic education (adult basic education, English language learning, adult high school, and GED) programs. Their research on best practices, curriculum, and building partnerships to higher education to ensure successful college transitions has guided Maine’s work and is some of the seminal research nationally. The national organization, the National College Transitions Network, an outgrowth of the NELRC, produced an interactive tool kit, The College Transitions Toolkit
, for programs to use as a resource for starting, maintaining, and growing adult education to college transition programs. This toolkit has been utilized by Maine’s college transitions programs, and the toolkit highlights some of the Maine programs funded through the NELRC initiative. The toolkit is a blueprint for programs to put into practice the college success elements reported in the Corley paper.

Learner Persistence
Additionally, NELRC is conducting research on learner persistence. A major challenge in adult basic education programs is the lack of learner persistence that impedes skill attainment. Based on the 1999 and 2005 NCSALL learner persistence data
 research, students respond to and can identify supports rather than barriers to their attendance. Programs can build in student supports by providing: connections to other students and the program; program information to help learners make more informed decisions about learning; opportunities for peer leaders; opportunities for students to set clear goals, then assess progress towards goals; learning options such as computer-assisted instruction or web-based programs; connections to the real world and students’ emotions; academic and career counseling on a regular basis. 

In 2009, the New England Literacy Resource Center further refined the NCSALL findings in the Making It Worth the Stay report
: Through our analysis of the programs’ data and other research, we have come to believe that ultimately, the persistence strategies derive their power from the fact that they meet these affective needs of adults:  
A. Sense of belonging and community 

B. Clarity of purpose 

C. Agency 

D. Competence 
E. Relevance 

F. Stability
The Maine College Transitions programs utilize the research-based best practices and learner persistence strategies outlined above. 

Maine’s History with College Transition

Maine’s adult education programs have been working toward making college accessible since 1989, when the University of Maine housed its distance learning ITV system in local high schools.  Many of these sites were administered by the adult education program, and they began to offer some supplemental courses and counseling for students utilizing ITV.  As a result of the ITV connection, a formal collaborative agreement with the University of Maine System was attempted in the 1990’s but was never achieved.  The first seeds of using adult education as the initial entry point into the college system for nontraditional students were planted.

In 2001 the Nellie Mae Educational Foundation, through the New England Literacy Resource Center, funded an Adult Basic Education to College Initiative.  Maine was funded for 7 sites to help develop a model for wider dissemination over five years.  Each program received about $40,000 each year to fund a fully implemented model that included creating cohort groups, providing basic skills instruction, career and college counseling services as well as mechanisms to acclimate students to college life.  These programs had to create linkages with higher education to provide students with the connections they needed to make an easier transition from college transition programs to college.  

Nellie Mae’s investment was the beginning of leveraging several funding sources to move Maine’s college transition forward and to create a movement to institutionalize the program statewide.  The Betterment Fund, in 2002 and then again in 2004, provided funding for conferences to educate adult education and post-secondary partners in the college transition concept and practice.  In 2005 the Lumina Foundation provided funding for leadership to create a state-wide program, identify best practices, create curriculum frameworks for programs to use based on developmental studies courses, coordinate with community colleges and develop an MOU template for adult education programs to use with community college partners on the local level, and develop an assessment of program readiness for instituting a transition program.  A multi-system, multi-agency advisory committee was formed as a result of this grant in November 2005 and worked with the Lumina-supported College Transition coordinator to accomplish these tasks.

Nellie Mae, in addition to funding 7 College Transition programs, provided an additional grant of over $50,000 to the Maine Department of Education to supplement the Lumina funds for a second year of coordination and outreach and help support a College Transition evaluation.

In 2003 the Maine Compact for Higher Education identified Adult Education College Transition as one of five key strategies to increase the number of adults with college degrees in Maine in order to help reach the goal of 40,000 new degrees in 10 years.  The Compact’s adoption of this strategy helped raise the visibility of adult education’s role in degree attainment, and the Compact became a champion for adult education transition programming.

In 2005 the MELMAC Education Foundation added adult education to their grant program Connect Aspirations to a Plan.  This program expects students to participate in a variety of college access activities designed to increase their college aspirations and to help them connect aspirations to a plan that will help them successfully enroll in college immediately following high school or GED completion.  These grants emphasize data collection, including following students after they enter their first year of college. MELMAC Education Foundation provided 24 adult education programs with $4,000 for transition activities, and provided 4 peer learning days a year where grantees came together to learn about specific topics related to transition from field experts and each other.  Several Nellie Mae programs also received MELMAC grants.

In November 2005 the Compact for Higher Education, the Maine Adult Education Association and the Maine Department of Education drafted a position statement on why state funding was needed to create on-going, stable adult college transition programs.  In 2006, the Maine Department of Education changed its policy to reimburse school districts for adult education transition activities, a previously non-allowable activity.  

The position paper, the activities of the advisory committee and MAEA, the success of the Nellie Mae and MELMAC grantees, and the support of the state Director of Adult Education all contributed to creating a groundswell of support for institutionalizing adult college transition programs.

In 2006 State Senator Libby Mitchell introduced a bill to fund 6 initial sites for a state-funded college transition project.  The bill was approved and passed, with an initial funding appropriation of $200,000.  The Betterment Fund provided funding for a seventh, rural grantee and Nellie Mae provided additional funding for program leadership.  Increased funding to eventually support 30 sites was to be built into future budgets.

In the 2007 budget, Governor Baldacci moved to accelerate the Maine College Transition Program to the full 30 site funding level after the initial 7 programs exceeded the projected number of students.  State Senator Peggy Rotundo supported the resulting bill through the Appropriations Committee with the help of Representative Margaret Craven and it was included in the final budget in June 2007.  The appropriation was reduced from the original request, but the amount more than doubled the number of state-funded transition sites in Maine to 22 sites. It remains to be seen how the current national and state fiscal crisis impacts the current funding level for the College Transitions programs.

 The momentum of the Nellie Mae, Betterment Fund, MELMAC and state funding and the support of the Compact for Higher Education and the Maine Director of Adult Education in the Maine Department of Education catapulted the adult education college transition program from initial private funding to state institutional funding in only 5 years.  Maine is clearly a leader in implementing an exemplar model of college transitions in the adult education system and has used linkages and multiple funding streams to ensure that adult college transition programs are accessible to Maine citizens statewide. 

Evaluation Design and Methodology

Evaluation Design

Evaluation logic models for the overall project and program sites were constructed in the fall 2007 using a participatory, iterative process. A small group of program practitioners, partners, project coordinator, and representative from the state Department of Education met to frame the initial model. The evaluator refined the logic model for input at the Maine Association of Adult Education conference in October, 2007. The input from the conference was incorporated into the logic model, and the evaluator and project coordinator produced a final version that went out to program sites, partners, the Advisory Board, and the Department of Education for final review. The initial logic model was revised, based on the 2008 evaluation report and program input, in June 2009. The current logic model is found in the Appendix of this report.

Evaluation questions were generated from the logic models and were the basis of data collection and analysis for the 2009 fiscal year. The evaluation questions were:

1. Based on data collected from local programs, what is the demographic picture of Maine College Transitions Program? What are the common characteristics across the state? What are the unique characteristics?

2. What elements of established best practices are in place?  What new ones have emerged?

The evaluation activities and data collection were based on answering these two questions.

Methodology

	Evaluation Question
	Methodology
	Data

	What is the demographic picture of the CT project? What are the commonalities across sites? Unique characteristics?
	· Review and analyze MAEMIS data

· Review and analyze online student  pre and post survey filtered by program and for the entire project

· Review and analyze qualitative program reports

· Review and analyze Advisory Council meeting minutes

· Code all qualitative data utilizing qualitative evaluation methodologies
	· MAEMIS

· Student SurveyMonkey pre and post responses

· Qualitative program reports

· Advisory Council Minutes

· Coordinator updates

	What elements of established best practices are in place? What new ones have emerged?
	· Review and analyze MAEMIS data

· Review and analyze online student pre and post survey filtered by program and for the entire project

· Review and analyze qualitative program reports

· Review and analyze Advisory Council minutes

· Review and analyze professional development evaluations

· Code all qualitative data utilizing qualitative evaluation methodologies
	· MAEMIS

· Student SurveyMonkey pre and post responses

· Qualitative program reports

· Advisory Council Minutes

· Coordinator updates

· Professional development evaluations

· Other program communications


Section 2: Findings and Discussion

State-wide College Transition Project

MAEMIS Data

2009 was the second full fiscal year that state-funded College Transition programs utilized the online data system, MAEMIS, created for adult education programs funded through the federal Adult Education Federal Literacy Act (AEFLA). The consultant to the MAEMIS data collection system made minor adjustments to the Maine College Transition screens within MAEMIS to collect demographic as well as outcome data for College Transition students. Data was inputted by local programs and analyzed by the program evaluator and coordinator. The state MAEMIS coordinator at the Maine Department of Education as well as the system designer assisted in creating data reports and generating data queries. Both the evaluator and coordinator were able to generate queries and reports from the MAEMIS database using FileMaker Pro.

The demographic data collected does provide answers to the first evaluation question: Based on data collected from local programs, what is the demographic picture of Maine College Transitions Program? What are the common characteristics across the state? What are the unique characteristics? 

Data Reliability

Most of the demographic data is reliable for the number of students reported for each data set. As Table 1 indicates, there was variation in the number of data responses for each data category collected (the n value in each data category). Further examination of data collection protocols and definitions are warranted to be able to collect consistent data for each student entered into the system. 

The number of students completing the program was not a reliable dataset. The number of students identified as completed the program did not match some of the other categories, such as number of students enrolled or accepted to 2 or 4 year schools. Programs had varying criteria that they used to determine when students had completed the program, from enrolling in post secondary education to completing all assignments. 

The coordinator recommended that each program define their admission and completion criteria for MCT students within the overall framework of the MCT program. As programs formalize their policies, the data should be able to better reflect program completion. The emphasis on completion of MCT appears to be less important than data related to curriculum and entrance and persistence in post secondary education programming. As a result, the number of students completing the program is less than one would expect from the numbers of overall enrollments.

In addition to local interpretation, some programs provided both schedules of College Transition programming. The non-matriculated, “menu” model does not have a set exit at the end of a semester as the matriculated, or cohort, model does. For some programs, offering this model increased the time students had to “complete”. 

The data category Number of Developmental Courses Required upon entering college was under represented as well. The intent of the question is to determine the number of developmental courses needed in college. This is tied to the logic model outcome: college transition completers will need no or 1 developmental course upon entering post secondary education. This outcome is based on the research data that correlates the number of college developmental courses with college success: the fewer developmental courses a student requires the more successful they will be, and those who require more than 2 developmental courses will most probably not succeed at all.  

Accuplacer scores were also under-reported by programs. Some programs did not report any Accuplacer scores at all. The small representation of Accuplacer scores shows encouraging trends, but programs need to report all students Accuplacer outcomes to verify these trends.

Corroboration of MCT students with the National Student Clearinghouse data will eliminate the need for the “completed” category in MAEMIS. The MCT is utilizing the Maine DOE contract with the Clearinghouse to track MCT students as well as GED and Adult Diploma students. Tracking how students do in post secondary school will be more reliable than asking programs to adhere to a strict definition of who completes the MCT program.

In general, more oversight and/or instruction for programs is needed to ensure the completeness of the MAEMIS data. The 2010 data year will be the 3rd year of using MAEMIS, and programs should be familiar with the data entry process. This will hopefully lead to improvement in the completeness of local program MAEMIS data.

In this report, where data sets were complete or nearly complete, conclusions about the program are stated. Where the data sets are not complete, the data was not analyzed. However, where there was incomplete data (not all programs reporting) but trends were indicated, the trends are reported. Trends will continue to be analyzed in the 2010 fiscal year.

Demographic Picture of Maine College Transition Students

Enrolled Students 
The Maine College Transitions program is reaching its target audience of 1195 adults who have been in the workforce, are first generation post secondary education candidates, and have not enrolled in secondary education previously or did not succeed if they had enrolled.  Most, 67% statewide, participants are over the age of 25 and 42% of them are employed, with 15% not in the labor force. Most are women (67%), and 66% of all students are first generation post secondary education candidates. Clearly, Maine College Transitions programs are effectively recruiting the appropriate population.  65% of all students enrolled have attending a 2 year college as their educational goal.

The trends of enrolled students are consistent over the past 2 years except for employment. Last year, most of those reported were employed, while this year more students were unemployed than employed. This may be a factor of the poor economic climate. This year there were more students over the age of 25 (up by 7%) and more students had not been previously enrolled in post secondary education (up by 6%). Also in 2009, the reporting for all categories of data improved, with more student data being reported in all categories over 2008. As last year was the first year of using MAEMIS for MCT, this is an expected trend as programs became more familiar with the data categories. 

Table 1: Demographic Data of Maine College Transitions Students

	Program Year
	Ages

2008 (n=997)

2009 (n=1189)
	Gender

2008 (n=1143)

2009 (n=1189)
	Employment

2008 (n=888)

2009 (n=1100)
	1st Generation University Candidate

2008 (n=474)

2009 (n=788)
	Prior Post Secondary Enrollment

2008 (n=1165)

2009 (n=1194)

	
	16-18
	19-24
	25+
	M
	F
	Yes
	No
	Not in labor force
	Yes
	No
	Yes
	No

	2008
	9%
	31%
	60%
	32%
	68%
	48%
	32%
	20%
	65%
	35%
	15%
	85%

	2009
	8%
	25%
	67%
	33%
	67%
	42%
	43%
	15%
	66%
	34%
	9%
	91%


Those who obtained a GED prior to enrollment did so within 5 years of enrollment or more than 10 years of enrollment. Although there were students who obtained a GED between 5-10 years ago, the majority fell into this pattern.  It may be worth targeting recruitment to this group as they were underrepresented in the program. An examination of why this trend has appeared for the last 2 years is also warranted. It is interesting to note that the Crossing the Bridge Report by the GED Testing Service also reported this trend in their findings.

Referrals
In general, most programs utilized the other adult education and adult basic education programs within their agency to recruit students for the MCT program. There was a decrease in adult education referrals this year, from 55% last year to 43% this year. Many also advertised in the adult education course listing/brochure to attract students from the community at large.

Table 2: Referrals to the College Transitions Programs

	Referral Source

	Year
	Post Secondary Partners
	Adult Education
	Social Services
	Other

	2008
	15%
	55%
	6%
	25%

	2009
	13%
	43%
	14%
	31%


Recruitment strategies for some programs included close collaboration with partners in other agencies and post secondary education. Other partners such as Women Work and Community, MEOC, and social service agencies also referred students to the program. These partners often provided workshops or components of the CT program, were cognizant of the purpose and requirements of the program and were therefore able to make appropriate referrals. Overall they constituted 14% of referrals, up from only 6% last year. This indicates that as partnerships deepen referrals increase.

The Other category includes self-referrals and other means of enrolling in the program. Since this category comprised 31% of all referrals this year and was an increase of 6% over last year, parsing the referral source is warranted. In the future it may be advisable to track word of mouth referrals from current and former students as more students complete the MCT program and make this a separate data category or refine the other category to capture student-to-student referrals.

Field of Study in College

Most students, by a large majority (39%), want to enter the healthcare field. This is an increase of 10% over last year. The interest in healthcare professions was evidenced by students in all programs in every region of the state. Accounting and business administration constituted 8% of 760 students reporting fields of study, showing that there is still a strong interest in business occupations and is the same % as last year. Information technologies and engineering, two occupations that, according to the Maine Department of Labor Statistics, are well paying and are growth industries in Maine, constituted only 3% of first choices of study by students. Trades and technical occupations have some of Maine’s highest wages, but were chosen by only 7% of students, although this was a 2% from last year.  Education and early childhood education comprised 7% of students’ chosen fields, down 2% from last year. Students still value going to college to obtain a liberal arts education as evidenced by 4% of students wanting this option, but is down from 13% from last year. 

It should also be noted that there were 760 students reported, or 64% of all students, for this data set. Programs did a much better job of obtaining this information this year, up from 32% reported last year. The chart below shows the number of students responding to each field of study. Further data collection is needed in the 2010 fiscal year for every enrolled student. This will help track how preferred fields of study change over time.

Table 3: First Choice Field of Study Chosen by Over 1% of Students
	Field of Study
	%  2008 (n=440)
	% 2009 (n=760)

	Accounting 
	3% (n=21)
	3% (n=24)

	Art 
	6% (n=28)
	2% (n=15)

	Business Administration 
	8% (n=36)
	8% (n=62)

	Criminal Justice/Public Safety 
	1.5% (n=7)
	2% (n=17)

	Culinary 
	3% (n=14)
	2% (n=16)

	Early Childhood 
	6% (n=28)
	4% (n=29)

	Education 
	3% (n=14)
	3% (n=24)

	Engineering 
	1.7% (n=8)
	1% (n=10)

	Healthcare 
	29% (n=130)
	39% (n=294)

	Human Services 
	4% (n=20)
	5% (n=34)

	Information Technologies 
	2% (n=9)
	3% (n=21)

	Liberal Studies 
	13% (n=58)
	4% (n=32)

	Trades and Technical 
	5% (n=21)
	7% (n=52)

	Other 
	10% (n=46)
	15% (n=110)


It is interesting to note that biotechnology was not chosen at all, although it is a growth field in Maine. It is understandable in this economic downturn that construction, financial services, hospitality, and manufacturing were not first choices as they have been hard hit by the recession. 

The field of study choices by MCT students may reflect their familiarity with them. Comments by students in the student post survey indicate that they were exposed to occupations they did not know about before the course. It may be worth tracking the occupations that programs introduce to students to ascertain whether these higher paying non-traditional and/or more technical occupations are being included in the career exploration component of the program. 

The “other” category was chosen by 5% more students this year than last year, and was the second highest choice, following healthcare. It is unclear from the data what “other” encompasses, and if students were choosing “other” when they were unclear of their chosen career field or undecided about it. Another category such as “undecided at this time” instead of the “other” category may yield more useable information. 

Outcomes 
Accuplacer Scores
Maine’s Colleges utilize the Accuplacer assessment to determine college readiness.  Maine CT programs are also utilizing the Accuplacer assessment to determine student achievement. Accuplacer tests are either administered onsite or at a partner post secondary location. Students are assessed upon intake and again at the end of the MCT program. The post scores enable students to see demonstrable gains, and MCT programs utilize the post scores for evidence of academic gains.

Not every student will take a post Accuplacer test in every subject if they test as proficient in specific subjects. Post secondary institutions usually have Accuplacer cut scores for admission to college-level VS. Developmental courses. Maine’s CT programs strive for higher Accuplacer scores than entrance requirements for most post secondary institutions because one of the goals of the program is to reduce the number of developmental courses any student needs. Research shows that college success is tied to how many developmental courses are required.

Maine’s CT programs helped students make gains in their Accuplacer scores. It is interesting to note that the smallest gains were in reading, although 69% did increase their scores, while the largest gain was in Arithmetic where 80% of students increased their scores. 

Some programs did not report Accuplacer scores on the MAEMIS. Only a small number of outcomes of pre and post scores were reported. For example, only 187 students were reported as having pre and post Algebra Accuplacer scores, or only 16% of enrolled students. Most students made Accuplacer gains after attending the MCT programs, with 80% of enrollees making overall gains in the Accuplacer test, 5% higher than last year. The small sample size, however, mitigates the validity of the trend showing increases in post scores for most MCT students. During the 2010 year, programs should be canvassed to determine the cause for low reporting rates, and then provided assistance to ensure more complete data collection for scores.
Table 4: Accuplacer Scores
	Accuplacer Subject
	Improved
	Did not Improve

	
	2008
	2009
	2008
	2009
	2008
	2009

	Reading 
	(n=132)
	(n=248)
	69% 
	78%
	31%
	22%

	Writing  
	(n=123)
	(n=229)
	76%
	71%
	24%
	29%

	Arithmetic 
	(n=184)
	(n=274)
	80% 
	88%
	20%
	12%

	Algebra 
	(n=95)
	(n=158)
	75% 
	84%
	25%
	16%

	Average change for all tests 
	(n=534)
	(n=909)
	75%
	80%
	25%
	20%


Accuplacer scores are crucial to determining how many students need developmental courses when enrolling in post secondary school. One of the tenets of MCT is to reduce the number of developmental courses students require upon enrollment in college, community college, or technical school. Without Accuplacer scores correlated to the “cut scores” of the colleges where students enroll, an accurate determination of developmental courses needed is not possible. Anecdotal information from students about the courses they will be taking in college or community college will not be as reliable as utilizing the post Accuplacer scores. As MCT utilizes the National Clearinghouse database to track students, tracking students who needed more than 2 developmental courses upon enrollment to post secondary school will enable the project to compare MCT outcomes with national research and data.

Only 371 students were reported as having to enroll or not needing to enroll in developmental courses, or only 31% of MCT students for the 2009 fiscal year. Of these students, 8% (n=28) were reported not enrolled in post secondary school. Of the 343 students who did enroll in post secondary school, 43% did not require any developmental courses, 31% only required 1 developmental course, usually algebra. However, 49 students required 2 developmental courses, and 20 students required more than 2 developmental courses upon enrollment, or 18% of students reported requiring 2 or more developmental courses. Research has shown that students requiring 2 or more developmental courses do not persist in these courses, and about 50% will drop out of college. A stated goal of MCT is to enable students to enroll in credit bearing college courses.  As stated above, to increase the number of students reported in this category, and better understand the developmental courses data, improved reporting of Accuplacer scores tied to post secondary cut scores is a suggested methodology for analyzing this data in 2010.

Placement into Post Secondary Institutions

Of the 298 students reported in this data set, most MCT students, 56%, were enrolled in a 2 year community college and 14% were enrolled in a 4 year college upon completion of the MCT course. Of these students, 17% were not enrolled in post secondary education. This is consistent with students’ placement goals. Of the students reported, 65% identified enrolling in a 2 year community college, 22% enrolling in a 4 year college, 6% in a 2+2 program, and 4% in a certificate program as a goal.  Also reported were 529 students who submitted a college or community college application, and 535 who completed their financial aid or FASCME application. 

Regional Outcomes

Demographics

The demographic data was analyzed by region as well as by the overall state picture in order to answer the first evaluation question about patterns and differences. The programs were grouped into 7 regions:

· Aroostook: Caribou, Fort Kent, Houlton, Madawaska, Presque Isle

· Central: Capital Area Consortium (Augusta, Gardiner, Maranacook, Union 132, Winthrop) and Fairfield

· Downeast: Sumner (East Sullivan), Machias/Calais

· MidCoast: Belfast, Brunswick/Topsham, Lincoln County, Rockland (no data provided)

· Northern: Bangor, Newport (no data provided), Piscataquis Valley, Greenville 

· Southern: Berwick, Bonnie Eagle, Portland, Old Orchard Beach/Saco, Sanford

· Western: Bridgton, Farmington, Lewiston, South Paris, Windham

Last year, Aroostook enrolled the most males, with Caribou and Presque Isle enrolling 50% males and females. This region had the highest enrollment of first generation college candidates, with 72% of all enrollees not having family members who attended college. This is down from 82% last year. This year, Aroostook tied for the highest enrollment of teen students and unemployed students.

The Central region was tied with Aroostook for the highest number of 16-18 year old enrollments; this region has close ties to the University of Augusta (UMA) and Kennebec Valley Community College (KVCC). Referrals from KVCC to the Fairfield Program constituted 46% of all enrollments. This region has formed the Kennebec Academy with KVCC where unqualified applicants are accepted into the KV Academy to increase their skills before enrolling in KVCC. This referral/feeder system model refers all students, not just adults, which may explain the higher ratio of young students. The Central region also has the highest number of enrollees with prior post secondary enrollment, which may also be tied to the KV Academy model.

The Downeast region has the highest number of employed female students who have not had prior post secondary enrollment. It is surprising that 57% (down from 68% last year) of those enrolled are employed as this region is one of the most economically depressed regions in the state. The Downeast program had the highest employed students last year as well. 

The MidCoast region had the highest number, with Aroostook, of unemployed adults in their programs. 

The Northern region and the Western regions had the highest number of male students. The Northern region also had the highest number of 19-24 year old students. The Southern region had the highest number of students over the age of 25 (76%)  as well as the highest number of adults who had a parent who had enrolled in post secondary education.

The Western region had the highest number of students not in the labor force, and the highest number of male students.  The rest of the demographics for this region are in line with the state averages.

In general, there are fewer regional differences evident from this year’s data than last year’s data. The data from all programs reveals increased numbers of unemployed adults who have not had prior post secondary experience. 
Table 5: Demographic Information by Region

	Region
	Ages
	Gender
	Employment
	1st Generation University Candidate 
	Prior Post Secondary Enrollment



	
	16-18
	19-24
	25+
	M
	F
	Yes
	No
	Not in Labor Force
	Yes
	No
	Yes
	No

	Aroostook
	10%
	20%
	72%
	28%
	72%
	36%
	44%
	20%
	79%
	21%
	5%
	95%

	Central
	10%
	28%
	61%
	29%
	71%
	52%
	38%
	10%
	53%
	47%
	11%
	79%

	Downeast
	3%
	27%
	71%
	16%
	84%
	57%
	24%
	20%
	71%
	29%
	0%
	100%

	Mid Coast
	7%
	27%
	67%
	30%
	70%
	51%
	44%
	6%
	63%
	37%
	6%
	94%

	Northern
	8%
	34%
	58%
	37%
	63%
	44%
	43%
	14%
	69%
	31%
	7%
	93%

	Southern
	3%
	22%
	76%
	30%
	70%
	47%
	36%
	17%
	45%
	55%
	4%
	96%

	Western
	9%
	25%
	65%
	37%
	63%
	42%
	40%
	18%
	62%
	38%
	7%
	93%

	State
	8%
	25%
	67%
	33%
	67%
	43%
	43%
	14%
	66%
	34%
	8%
	92%


Accuplacer Scores

Although all regions reported increased Accuplacer scores, the Accuplacer data reported did not correspond to numbers of students reported enrolled or numbers of students subsequently enrolled in post secondary education. Although the data does indicate a trend toward higher Accuplacer scores, especially in Arithmetic and Algebra, low numbers of reported tests necessitates further investigation into this trend. 

The following chart represents low numbers of tests compared with 1195 enrolled total students, with some programs pre and post testing only 1 student in some Accuplacer tests. Overall, only 252 students pre and post tested in the Reading Accuplacer, 233 in Writing, 315 in Arithmetic, and 187 in Algebra. Table 6 below details the percent of improvement for students in each region completing both the pre and post Accuplacer tests for each subject.
Table 6: % Improvement in Accuplacer Scores by Region

	Region
	Reading
	Writing
	Arithmetic
	Algebra

	Aroostook
	85%
	66%
	86%
	74%

	Central
	58%
	83%
	92%
	68%

	Downeast
	63%
	81%
	99%
	80%

	Mid Coast
	72%
	94%
	98%
	90%

	Northern
	79%
	80%
	83%
	76%

	Southern
	70%
	71%
	89%
	94%

	Western
	87%
	72%
	84%
	86%

	State
	72%
	70%
	88%
	83%


Data Trends

There are several promising trends that have emerged from the data even though the data is either incomplete or needs further validation. Concentration of data collection efforts to examine these trends in the 2010 fiscal year will further validate and expand what the first two year’s data indicates.

Enrollment upon Completion of the Transition Program

Programs report incomplete college enrollment data. The Maine Department of Education entered into a contract with the National Clearinghouse that enables the adult education division to track students who have obtained a GED or adult high school diploma in post secondary education. Maine College Transitions has begun to use the Clearinghouse database to track MCT students as they enter post secondary schools. This is a more accurate method of tracking students, and allows for longitudinal tracking to study the lasting impact of MCT. Programs will be an integral part in “filling in the gaps” by helping to track students who do not appear in the database but who have furthered their education. Often, they check in with local programs, stay in the community, and can provide updates on their educational status.

Definition of Completion

Programs may not be reporting students as completing the program if they are reenrolling in MCT, have not finished all the course assignments, or for other reasons. As a result, reported completions are low in comparison to the enrolled population. The definition of the completion category in MAEMIS was not specifically defined enough for programs to be consistent in reporting. The outcome for MCT students and programs is successful enrollment and graduation from a post secondary school. With the advent of the National Clearinghouse database and the ability to track all MCT students, the completion category is not the outcome measure that matters. It may be advisable to drop the “completion” category from MAEMIS as it has been interpreted in various ways by local programs, and the crucial student outcomes for MCT are student enrollment, persistence, and graduation from post-secondary education institutions. These outcomes are more easily obtained from the National Clearinghouse than from the MAEMIS database.

Co-location

Programs that are either co-located on a college or community college satellite or site campus have increased rates of student enrollment in post secondary institutions after completion of the MCT course.  Overall, programs that are co-located or share services/staff with post secondary education sites had an average of 87% of students enrolling in post secondary education upon completion, compared with 53% of students at local adult education sites without a cohesive connection or co-location. Qualitative data indicates that programs that are co-located or have shared services allow students to obtain college identification cards, use computer labs and library facilities, access college career and academic counselors, eat in the cafeteria or food areas, and mingle and meet with matriculated students. All of these factors build a comfort level with college life and enrollment. Students can see themselves as college students because they are given the opportunities to be college students before they enroll.  

Qualitative Data Results: What elements of established best practices are in place?  What new ones have emerged?

Best Practices 

In January 2006, the Nellie Mae Educational Foundation grant recipients met with the College Transition Coordinator to determine best practices for Maine College Transition programs.  This meeting helped to identify the elements of what state-funded programs should put in place if legislative dollars became available to fund new programs.

All the Nellie Mae sites were in attendance, and came to consensus on the following program elements based on their experiences and on the research, especially the work of Hunter Boylan:

· Program Identity:  Setting apart the College Transition program from other Adult Education offerings through a different location for classes, separate flyers and/or advertising and specific staff just for transition courses.  Creating a program identify should be a conscious part of program planning.  Advertising the five components of the program design; academics (math, reading, writing, computers), educational/career counseling, college survival, mentoring and tutoring also help set the program apart from others.  

· Accurate Identify of Student Needs: identifying strengths and weaknesses of students, establishing career goal setting, meeting academic needs and building academic skills, fostering personal responsibility are all part of designing a program that meets and addresses student needs.  Available counseling services are crucial to address student needs, and building strong cohort groups that create strong support networks are as well.

· Alignment and Partnership with College Culture: Acclimatizing first generation college students with college culture and life is crucial for student success.  Working closely with local campuses is the key to making this happen.  Ideally, classes that are collocated at a college that include services such as admissions procedures, financial aid and study skills need to be built into the program with partners, such as the Maine Educational Opportunity Center (MEOC), providing specific information and help to students.

· Defined processes:  A formal process for intake, orientation and graduation, a consistent process for assessment and instructional methodology, defined, accurate and consistent data collection and regular staff development to improve staff performance.

These elements were important because they were used as the underlying factors for new programs to consider when applying for state funding, and starting up new programs when funding was obtained.  The required elements for all state-funded MCT programs are:

· Enrollment of students who will be ready to enter post secondary education within 12-18 months of entering the MCT program

· Academic skill building in reading, writing, arithmetic, algebra, and computers (word processing, web browsing, email use, and use of help sites such as Blackboard) to enable MCT completers to enter introductory-level courses and no more than 1 developmental course in college

· College success skill building in study skills, problem-solving, accessing help, time management, financial aid, application process, and college life.

· Career and academic counseling to set and monitor student goals

· A formal intake, orientation, and exit process 

· Participation in data collection and state data requirements

Within these program parameters, programs have contextualized the program components to their communities and students. Qualitative data reports indicate that programs consider the following themes as best practices in complying with program components.

Emergent Best Practices

Focus on Technology

Increasingly, college students are required to know how to access course information, assignments, and communicate with their professors in an online environment, even when they receive classroom instruction. Student course success can now be predicted by how often they visit the course website on Moodle, Blackboard, or other campus intranet structures.
 MCT programs have increased the use of computers, computer assisted instruction, and course sites to familiarize students with the technology environment they will encounter in post secondary institutions. 

Challenges to offering increased computer and Internet use are access to computers at course sites, age of equipment, quality of internet services, site firewalls and internet policies that are often geared toward K-12 students. 

· More programs such as Belfast, Fort Kent, Old Orchard Beach/Saco for example, are integrating computer use into English, math, and college life classes instead of or in addition to stand-alone computer classes. Assigning research projects that include Internet research, requiring work to be in a word processing format, integrating math web sites into math lessons are some examples of how programs are accomplishing this integration. PLATO, either the web-based or computer-based modes, increase students’ skills of online math instruction as well as builds a comfort level with self-directed online learning.

· Offering stand-alone computer application courses to increase skill levels of computer familiarity, use, and Internet use and skills for students who need basic computer literacy skills. Programs report that older students often need additional computer instruction to overcome their fear of technology. For example, Bonny Eagle offers a Technology for College Campus course.
· New technologies are being introduced to familiarize students with campus life such as UNET, Blackboard, Moodle, and PLATO. Farmington has constructed a class Moodle, while some programs co-located at post secondary campuses or outreach centers use Blackboard. For example, Bangor will begin to use Blackboard at its University College site. The Rockland program uses the University College-Rockland computer labs where every student receives an email address. The program coordinator emails students on a weekly basis to check in with them and they can email her with questions and help requests.

· Providing computers with internet access for home use. Fort Kent gives each student an internet ready laptop to use during their enrollment, and Farmington provides laptops to those without home computer and internet access. 

College Practice

· Classes that mesh with student needs are aligned with assessment results to better prepare students for college-level classes. Classes are aligned with college developmental courses and are conducted like a college course. This close alignment with developmental courses has resulted in credits being awarded for MCT completion. For example, Sanford graduates receive 1 general education 100 credit at York County Community College; Windham graduates of the Success in College class receive 3 credits at Southern Maine Community College. 

· Accuplacer test preparation and practice courses such as those in Oxford Hills helps students overcome test anxiety, practice test taking techniques, and review test results to target instruction for teachers and emphasize needed knowledge and skills for students.

· Dual enrollment allows students to upgrade needed skills in specific subjects while enrolled in college classes in other subjects. For example, KV Academy in Fairfield allows for dual enrollment with the incentive of a free 3 credit course to Academy graduates.
Targeted Curriculum for College Success Skills

· Programs are scaffolding some classes, especially math classes, to enable students to build skills more quickly and intensively. Some students attend scaffolded classes until their skill level is adequate for MCT academic classes. Students are enrolled in MCT programs but are getting targeted, intensive remediation before mainstreaming into regular MCT classes. For programs that have instituted this practice, student retention and persistence has increased.

· Longer math hours and courses are offered to meet student needs. In Aroostook, classes such as advanced Algebra were added based on student math levels, and the program increased the available math class hours. In Belfast, longer math hours were added to allow students to do their homework in class in order to access tutoring and help. Belfast also changed the time of math to better suit student needs from the first subject of the morning to later in the day.

· Research and research papers are assigned to give students practice in writing college-level papers. Some programs also require verbal reports and presentations on research topics as well. Students work individually and in groups to complete research assignments. For example, Machias requires a 15 hour research project in the laboratory science class that culminates in a paper and oral presentation to the class.

· Writing prompts with real life applications are assigned. Students generate, using computer word processing programs, letters of application to college, jobs, and other inquiries instead of on topics assigned by the teacher. Students are responsible for assignments on topics that resonate or have relevance to them.

· PLATO, which can be computer or web based, allows for open exit/open entry and self-paced learning, and is used by programs to enhance existing curriculum as well as provide supplemental instruction for students who need extra help or remediation in math, English, writing, and other academic subjects.

· Providing topic workshops on study skills, career planning, college success strategies, financial aid, how to complete a successful college application and other topics. Some programs integrate these topics into the course curriculum instead of workshops. Often, partner agencies provide the instruction and content of these topics. For example, MEOC provides help in completing the financial aid form, FASCME. These workshops or course components are now mandatory for all MCT students. Some programs, such as Merrymeeting, offer a variety of workshops (Merrymeeting offers 10) and require students to attend a certain number of them (Merrymeeting requires 3). Programs stated that unless made mandatory, students do not attend and miss crucial components of applying to college, understanding how a college course syllabus works, and learning necessary vocabulary specific to college life.

· Students reflect on their learning through portfolios (both notebooks and ePortfolios), essays, and other means. Farmington also requires students to present their portfolios in a PowerPoint presentation to their fellow students and invited GED and adult High School diploma students.

Familiarizing Students with College Life

· Alumni visits of former students who are enrolled in college have a huge impact on current students. Merrymeeting, Sumner, and Portland regularly have former students at orientation to both encourage newly enrolled MCT students and talk about the realities of attending college. 

· College visits and tours. College visits preceded by information about the campus through virtual tours and online research add a deeper dimension to subsequent on-campus visits. Students generate questions to ask on the visit and are able to garner more in depth information as a result during the on site visit. Some students commented on this process in their responses on the student post survey. In Sanford, students attend a college class during their tours of York County Community College and Southern Maine Community College. Lewiston has students sample on-campus college classes at the University of Maine-Lewiston/Auburn campus and Central Maine Community College.

Emphasis on Goal Setting
· Upfront counseling and goal setting help set the tone of the course and help students know what they are working towards. Old Orchard Beach/Saco emphasizes long and short term goals in their College Awareness class.

· Some programs employ counselors who are employed by the local college or community college to increase articulation between goals in the MCT program and educational and career goals. Merrymeeting and Fairfield are examples of programs using this strategy.

· Additional emphasis on goal setting and monitoring goal progress in more formal ways than in the past. Set times to meet with counselors/advisors one-on-one or in groups or both, notebooks/portfolios that document goal achievement, as well as setting academic goals for each class are some ways programs are paying more attention to ensuring all students have goals. The research on adult student persistence emphasizes goal setting as a way to engage and retain students.

· Ongoing assessment and diagnostic assessments ensure students are aware of their academic progress toward their goal attainment. Lewiston reviews progress often to keep students aware of how they are doing and what steps they have taken to reach their goals.

Recruitment and Persistence

Programs report issues with recruiting and keeping motivated, appropriate students for their local MCT programs. They requested professional development/guidance on strategies for recruiting participants that had the commitment to the work required of successful MCT completion. In addition programs requested strategies for retaining students after enrollment.  Overcoming adult challenges such as childcare and transportation, work commitments, and health problems often keep students from staying in the program.

To address these issues, some programs have provided onsite childcare and transportation (Sanford), coordinating with other agencies, increasing counseling hours (most programs), and allowing students to stop out to attend to their family, health, or other needs. To be more open and friendly, Houlton has created a staff directory with pictures of staff, their biographies, roles in the program, and contact information. Providing students with a distinct connection to the program is a persistence strategy from the persistence research. The staff directory aims to begin to create that connection. 

Some of the MCT programs have begun to involve GED and adult high school diploma students in some of the MCT activities as a recruitment strategy as well as to emphasize a GED or high school credential is just a beginning, not an end. Farmington invites GED and diploma students to MCT portfolio PowerPoint presentations. Windham dual enrolls GED and high school diploma students in the MCT program, and offers a free MCT class voucher to GED or high school diploma graduates. 

Merrymeeting targets former GED students 2-3 years after they obtained their credential by mailing them information on MCT. Merrymeeting also enrolls GED students in MCT classes and sessions with the MCT college advisor.

Professional Development

Professional development opportunities were valued by all program staff.  Maine College Transition meetings, workshops and conferences provided opportunities to network with other programs as well as be exposed to new research and practice information. Programs cited the MELMAC peer learning sessions as providing research to practice ideas that programs implemented in their programs.  

The Bridges to Practice conference provided MCT programs with specific curriculum to implement, and the evaluations indicated that programs were going to implement what was learned into the appropriate components of their programs. 

Several programs cited the NCTN Tool Kit as a wonderful resource, and appreciated the exposure to the Tool Kit at various MCT events. 

Evaluations were consistent in the request for more sharing time for programs to learn from each other and for more professional development events that would attract and include partners from post secondary education and/or the agencies that provided key services. In the past, the Bridges to Practice conference was designed for a wide audience, but programs reported that the focus had narrowed too much on curriculum last year to attract partners. Although they appreciated the MCT-specific content of the conference, evaluations pointed out that the curricula highlighted at the conference were not of interest to those other than adult education. Programs wanted to target community college partners to strengthen those partnerships, especially since close articulation increased student college enrollment. This year, a broader conference agenda did attract more partners to the conference, and several workshops were specifically designed for college and community college partners.

All programs reported that they value the guidance and leadership of the project coordinator and the accessibility and responsiveness of her to program issues, concerns, and needs. Programs emphasized the continued need for the position. 

Relationships with Partners

Local Partnerships

As reported last year, some partnerships are more successful than others. This hasn’t changed and some regions have better articulation with post secondary education institutions than others, although most programs report improved relationships over last year. As with co-location, partnerships that articulate a clear pathway from the MCT program to college have more students enrolled in post secondary education upon completion of MCT. Some programs have been able to negotiate scholarships and/or tuition credits upon MCT completion. For example, Farmington MCT graduates receive special consideration for local scholarships for nontraditional students, Fairfield graduates can access 1 free 3 credit course at KVCC and will help students obtain scholarships to afford enrolling there. As mentioned previously, Windham and Sanford graduates get course credit at their area community colleges.

Accessing assessment data when the post secondary education partner administers the Accuplacer test can be problematic in some regions. Others have clear articulation agreements for sharing assessment data. This year it will be imperative that all programs report Accuplacer scores for all students. The new Memorandum of Agreement between the MCT and the University of Maine System and the Community College of Maine System will hopefully help local programs obtain these scores.

As mentioned previously in this report, co-location of the MCT program on a college site or satellite site is beneficial to students. Students have access to campus services such as advising and food, can utilize the campus library and computer labs, and mingle with enrolled college students.  Some programs report that MCT students are issued campus identification badges so that they are indistinguishable from matriculated students. All of these services acclimatize MCT students to college life and welcome them into the college community.

Co-location is beneficial for staff as well as students. Staff reports that the increased collaboration with college staff supports their work. In addition, staff’s ability to use computer labs and library resources enable closer alignment with developmental courses, and shared staff familiarize both teachers and students with college requirements and norms.

Partners delivering MCT components such as financial aid (MEOC), self-advocacy (Women, Work and Community), budgeting, career exploration, and other topics are now an integral part of most programs. Most programs have made a transition from providing all components last year to accessing community partners this year, and increasing partnerships to provide as many services as possible. Budget cuts to many partners have impacted services, especially for MEOC. Although able to provide FASCME assistance to MCT classes, MEOC staff were often too overscheduled to provide individual help to students or answer questions beyond the class visit. 

Statewide Partnerships

State partnerships remain strong. The MELMAC foundation continued to provide funds to include MCT programs in the peer learning sessions funded for MELMAC college aspirations initiative sites. The Maine Adult Education Association continues to be a champion for MCT, and partnered with MCT in creating a state-wide marketing and promotional campaign including PSA’s for local use, a video about the program, brochures and other promotional materials. The Maine Department of Education continues to provide technical assistance and support for the MCT screens of the MAEMIS as well as integrate MCT into adult education’s core services. The Maine Compact for Education is the fiscal agent for MCT funding, and continues to include adult education in its focus and goals and commitment to increasing educational opportunities for Maine adults in and out of the workforce.

The Maine College Transitions Advisory Committee met on a quarterly basis, and provided input and suggestions on program improvement. Comprised of local program staff as well as representatives from post secondary and partner agencies, it will continue to meet and provide input in 2010.

A major partner on the state level is the Maine Department of Labor. In a renewed agreement, displaced workers who enroll and complete the MCT program are eligible for additional funding opportunities on the post secondary level.  Maine College Transition programs that work with dislocated workers report unrealistic time frames for degree attainment and the need to provide different programming and hours for this population to address the time factor these students must work with.

Two new, crucial partnerships this year is the Memorandum of Agreement
 between MCT and the Maine University System and the Maine Community College System. Signed in December 2009, these Memoranda state that each partner will encourage local agreements, provide joint professional development, work to provide a seamless transition from adult education to college, promote best practices, review and share information or data, and meet on a system and local level to encourage communication.

Student Surveys

An online pre and post survey constructed in the SurveyMonkey program was piloted in the 2008 fiscal year. A first iteration was used from 1/07-9/08 and a second iteration from 9/08 through 12/09. 

Some of the challenges that impeded the survey use and validity were:

· Firewalls encountered in programs housed in public schools

· Understanding the survey protocol of who should access the survey and when

· Access to computers with internet connections to administer the survey

· Students completing the pre-survey were not the same students completing the post-survey due to attrition, staggered enrollment, etc.

Some programs administered paper versions of the survey to students and entered the results into the SurveyMonkey at a later time, while others asked students to complete the survey during computer lab time or at intake. Each local program had its own survey filter, so aggregated survey information could be reported for all programs as well as each program. There were low numbers of matched pre and post survey results, however, there are trends that seem to be emerging from the data received. These trends suggest that the pre and post surveys are valuable but limited data instruments. Further refinement of the surveys and survey protocol were instituted in September 2008 and results reported in this 2009 evaluation report mirror the 2008 report. It is recommended that the student survey be discontinued due to the low number of matched responses and the consistent nature of the responses received. Other mechanisms, such as regional student focus groups and local program surveys would yield more accurate data results.

Students indicated:

· Increased confidence in college and career success

· Increased awareness of careers and career options for them

· Career and academic counseling is key to building confidence and self-esteem

· Goal setting and recognized incremental achievement helps build confidence and is a persistence factor

· Relationships with family and friends are important factors for success

· Student relationships with other students are a key factor in student motivation, persistence, retention and success

· Relationships with teachers are important factors in building self-esteem and confidence. 100% of respondents cited teachers and their support, guidance, and confidence in students’ abilities to succeed as the most helpful aspect of the MCT program

Maine’s College Preparation Model of College Transitions

The National Center for the Study of Adult Learning and Literacy report, Transitioning Adults to College: Adult Basic Education Program Models, defines Maine’s College Transitions model as a College Preparatory model. The paper defines the College Preparatory model as follows:

“The goal of the College Preparatory or “College Prep:” model is to enable students to transition successfully into college-level courses or, at the very least, begin their college career at the upper tier of developmental education. Key features of this model include: (1) direct instruction to address the gaps between the knowledge and skills required to complete the GED and those needed for success in college; (2) a learning environment that teaches college success skills by simulating a college environment in terms of class format, expectations, scheduling, etc.; (3) a comprehensive counseling component; and (4) student cohorts or learning communities.”

Maine’s MCT programs are college prep models, but Maine’s programs have further defined this model into 2 distinct scheduling designs that are contextualized to students and communities. These models have more clearly emerged over the 2009 program year.

Design 1: Non matriculated

The non-matriculated design bundles together courses offered through the regular adult education program or are developed for the MCT program for each student based on their goals and assessment information. Career and academic counseling is mandatory for all students, but can either be on an as needed basis or at specific times or a specific number of times. Counseling can be in groups or one-on-one. College success skills such as study skills, time management, and/or access to academic help/tutoring can be integrated into a specific mandatory college success skills course or through mandatory workshops.  Cohort groups are formed informally through shared courses and goals as well as through workshops and college trips.

Design 2: Matriculated

Programs with this scheduling design require students to participate in all academic, career, and college success skills courses together as a group. Many programs with this design schedule all classes during a set day during the week, while others schedule them at night or over a few nights or afternoons. Offering the program one day a week allows parents to schedule childcare for school for only one day, and facilitates working adults who can request that day off from work. College success skills are taught by either integrating the skills into the academic curriculum or through specific workshops and/or a set college success course. Students form strong cohorts as they are together for all aspects of the program. Career and academic counseling is usually integrated into the program or students make appointments with the career counselor on an as-needed basis. Counseling is a mandatory part of this scheduling design as in the non-matriculated model.

Some MCT programs have begun to offer both scheduling designs in their programs in order to allow students to chose the schedule that best suits their life and needs.

Section 3: Conclusions

· Maine College Transitions is recruiting the target population: adults who are first time post secondary education candidates, in the workforce or looking for work, beyond their teenage years, have either never attended college or have not been successful in college, and can build skills to enter college within 12-18 months.

· 65% of enrolled students had the goal of enrolling in a 2-year post secondary institution.

· 78% of MCT students are increasing their Accuplacer scores in Reading, Writing, Arithmetic, and Algebra.

· A majority of students (39%) are interested in pursuing healthcare careers in college.

· Emphasis on counseling and skills for college life and success builds student confidence and self-efficacy.

· Students report greater confidence in their college and career success, and appreciate the exposure to new careers and possibilities.

· Co-location or a close relationship of MCT programs on college sites or satellite sites or with colleges increases student college enrollment upon completion of the MCT program.

· Programs continue to refine best practices for providing all components of the MCT program. Emerging best program practices include an emphasis on technology, increased goal setting, more rigorous academic requirements including research papers, oral presentations, and portfolios, college life and self management skill attainment, increased partnerships, and flexibility to meet student schedules and needs.

· There are fewer emerging regional trends evidenced in this year’s data than last year’s data. Regardless of region, programs reported more unemployed adults and fewer adults not in the labor force. Surprisingly, the Downeast region enrolled the highest number of employed adults even though this region is one of the most economically deprived regions in the state.
· Maine has developed 2 scheduling options for the College Preparatory Model of College Transitions: non-matriculated and matriculated entry. Some programs offer both options to accommodate students’ schedules and lives.
· Programs value the professional development offered through the Bridges to Practice conference and MELMAC peer learnings, and would appreciate increased opportunities to share with each other and to include partners. 
· Programs value the guidance and leadership of the MCT coordinator
· The project followed the recommendations of the previous evaluation report: revised the logic models to guide the evaluation; developed a consistent data collection system across all programs; obtained student feedback including satisfaction data, attitudinal changes, and perception of accomplishments; continued to collect best practices and diversity of models data; continued the Advisory Committee; continued funding for the coordinator’s position; provided professional development for local program directors/coordinators as well as teachers on a regular basis that is specific to College Transition issues; developed a state-wide marketing and publicity campaign for Maine College Transitions.
· Student surveys show consistent results over 2.5 years. The low number of matched pre and post surveys as well as the consistent results warrants discontinuing use of the student survey and for utilizing other mechanisms for collecting student attitudinal data such as student focus groups and interviews.
· Although much improved, some data entered into MAEMIS does not appear to be complete. Increased efforts to ensure complete data collection should be a priority for 2010.
Section 4: Recommendations

· Continue to refine the MAEMIS to obtain complete data from all programs. Examine how programs are inputting data (such as pre and post Accuplacer scores, the number entering post secondary education, developmental courses needed upon enrollment in college, etc.) to ensure consistent data collection, common understanding of MAEMIS terms, and complete records for all students. 

· Determine the number of developmental courses needed when students enroll in post secondary education through examining their post Accuplacer scores and the cut scores at the institution the student will be attending. The local program can calculate this and enter the information into the MAEMIS. The program coordinator and evaluator can provide local programs with a chart of cut scores for local colleges.

· Utilize the National Clearinghouse database to track MCT students as they enter post secondary schools to determine number of semesters enrolled, degrees or certificates obtained, any transfers from 2 to 4 year institutions as well as drop outs, stop outs, and re-enrollments. The effectiveness of MCT will be the evidence of student persistence and success after they leave the program and enter into post secondary institutions.

· Put local program mechanisms and methods in place to track students after MCT completion for those students not represented in the Clearinghouse. Local programs will often know information about them.

· Provide professional development, if needed, on MAEMIS college transition screens to ensure complete data collection. Professional development can be a webinar to avoid travel and time expenditures.

· Continue to examine regional and local trends that influence the project’s outcomes (such as recruitment of males, increased completers, increased number of students who do not need developmental courses in college)

· Develop targeted recruitment strategies for those who obtained a GED or High School credential between 5-10 years ago. This group has been consistently under-represented in the Maine College Transition population for the last 3 years.
· Continue to host the yearly Bridges to Practice conference. Utilize the Bridges to Practice conference to include topics and workshops that are designed to strengthen partnerships between the Maine College Transition programs and post secondary partners. Include workshops for partners to encourage their attendance.

· Continue to examine the two scheduling designs of Maine’s College Prep College Transition Model as well as the student outcomes of each design to ascertain any differences in student persistence and graduation from the program, enrollment in post secondary education, and number of developmental courses needed. 

· Continue to examine the impact of close relationships and ties to post secondary partners by examining student enrollment and persistence in post secondary education.
· Continue the Advisory Council comprised of program representatives and partners.

· Continue to fund the MCT coordinator position.

· Utilize labor market information on job trends in the program’s career counseling component to broaden the scope of career possibilities for students. Data for the past 2 years shows a narrow focus on a few career sectors (such as health care).

· Monitor how the economy impacts the project and local enrollment. For example, the choice of healthcare as a career may be impacted by news of layoffs of healthcare workers, enrollments in MCT programs may increase due to a lack of employment, but may decrease at the end of unemployment benefits. This year, some programs had decreased enrollment as unemployment benefits expired or as students found jobs as the economy improved.
· Discontinue the statewide student pre and post survey as results are very consistent over the two years of data collection. Provide local programs with templates so they can continue to collect student affective and attitudinal changes for their program improvement efforts. If the program budget allows, obtain student input for the project as a whole by conducting regional focus groups and/or collecting student satisfaction, attitudinal, and other changes from local program surveys. 

· Continue to collect best practices and disseminate them to programs through professional development opportunities, posting on the MCT web site, and through other means, including online conversations and discussion groups.
Appendix

Project Logic Model

Program Sites Logic Model

College Transition System Logic Model

Problem Statement: Maine needs adults with post secondary degrees to increase our economic base.
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Underlying Assumptions

1. All programs will be able to establish and maintain the partnerships necessary to provide all necessary services

2. We can increase enrollment, retention, and completion by providing transition services, which are accessible, high quality and affordable.

3. Data system will provide relevant and reliable data that is simple usable for the system.

4. All stakeholders have access to professional development

5. Funding will be continuous and consistent

6. Common definitions are in place and understood and all stakeholders understand their roles and responsibilities

College Transition Program Logic Model

Problem Statement: Creating a coordinated local system for adults providing all the necessary elements for successful college transitions
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Underlying Assumptions

1. All programs will be able to establish and maintain the partnerships necessary to provide all necessary services

2. We can increase enrollment, retention, and completion by providing transition services, which are accessible, high quality and affordable.

3. Data system will provide relevant and reliable data that is simple usable for the system.

4. All stakeholders have access to professional development

5. Funding will be continuous and consistent

6. Common definitions are in place and understood and all stakeholders understand their roles and responsibilities

I. Program Elements


All Transition Programs offer a comprehensive menu of services including: advising and supportive services, college readiness courses, academic, computer, study skills and problem solving, career exploration, financial aid,  


Assessment is consistent across the system.











I. Program Elements


Analyze and utilize data for system reports and project improvements.


Define scheduling/ intensity site models necessary to achieve customer success.


Develop common curricula for subject areas to ensure uniform course quality across the state.








 





I. Program Elements 


Defined data collection system in place and reliable and relevant data collected from variety of sources including ability to track MCT graduates


Defined reasonable number of graduates in: Certificates, Associate Degrees, BA,


industry-recognized formal certificates or courses of study


Defined course schedule models for wider replication





40,000 more graduates in Maine with 10,000 from adult education programming.





Increased contribution to the state’s tax revenues by graduates of  College Transition programs. 





II. Marketing/Public Relations


A cohesive, statewide, effective outreach, marketing and recruitment plan in place and updated as needed.





II. Marketing/Public Relations


Continue to market the statewide identity through video, PSA campaign





II. Marketing/Public Relations


Program identity recognized throughout the state


Local programs tie into and utilize state-wide identity products for local PR 





III. Leadership


Develop template for privacy statement/release of information and partner agreement for use of data.


Promote established template format for all MOU agreements.


Develop common intake information across sites for data collection purposes. 


Implement established policy for assessment practices.


Promote common definitions for the College Transition system


Monitor and refine the data collection system, and revise definitions of data sets and terms when needed.











III. Leadership


A statewide advisory committee guides the College Transition project.


Partnerships that create a College Transition system are in place with articulated agreements that define partner roles in the system.


A College Transition Coordinator position is funded on an on-going basis to provide consultation and leadership for the project.  The position is affiliated with a partner agency or organization.





III. Leadership


Increased alignment of all system elements 


Up to 30 comprehensive programs funded


College transition a common language across all adult education and literacy programs


Policy discussion supported by evaluation findings.








I. Program Elements


30 statewide comprehensive College Transition programs are established.


Program data collection systems are in place, and data collected is reliable, relevant and based on common definitions agreed upon on the state level.


All data collection definitions are in place and utilized by all programs


There is consistent curriculum across programs.


Each year, 1,000 students will enter post-secondary education after completing College Transition programs.


There is an increased alignment of all elements of the local College Transition system and all of its partners.


Staff are highly trained in College Transitions methodology and pedagogy





I. Program Elements


Offer schedule models that work best for the most students including offering all models within a program.


Ensure all core services are available to students and identify and utilize partnerships to provide them.


Provide a thorough intake and follow-up process for every student that provides accurate data for MAEMIS


Administer all formal and informal assessments following assessment policies


Provide activities and events that engage students and celebrate successes


Engage all staff who provide College Transition services in Professional Development 


Develop instructional strategies and lessons tied to the statewide framework and curriculum








I. Program Elements


All CT services including advising and supportive services, college readiness courses (academic, study skills and problem solving, career exploration, financial aid) offered regardless of schedule model.


There is easy access to assessment for students to pre and post-testing and transparency of what scores mean.  All assessment policies are followed.


There is an individual plan/portfolio developed for every student.


College connections such as visits, mentors (successful adult education students), etc. are a regular feature of all local programs.


Celebrations and Graduation ceremonies built into program design.


Programs offer schedule models that reach the most students 


Programs base curriculum on state-wide curriculum frameworks/set courses








Visible pathways for adults to enter and succeed in higher education are well established and utilized.





Adult Education programs redesign what services they deliver and how they deliver them.





The system is flexible enough to allow for no wrong door entry for customers





Partners will work in new ways and in newly configured collaborations to create a seamless system of pathways for customers.





II. Marketing/Public Relations


All local programs have a high identity within the service delivery region among local citizens as well as educational institutions.





II. Marketing/Public Relations


Create and market a program identity within the program service delivery area that is tied to the statewide identity and products.





II. Marketing/Public Relations


Effective outreach and recruitment plan is in place.


Each program has a specific identity that is tied to the statewide one.








III. Leadership


Formal agreements are in place for the local College Transition partners to deliver designated services.


Staffing criteria developed and utilized for all roles in the College Transition system.


Program governance, policies and procedures clearly articulated and available to staff and participants


Project-wide forms, curricula, and other elements are implemented and utilized


College Transitions engrained in partner agency programs and all aspects of adult education programs 





III. Leadership


Develop informal and formal agreements with local community colleges and the University of Maine system.


Engage and partner with community agencies with expertise on building skills for college and career success


Implement the program: 


Hire quality staff


Create local MOU’s and agreements


Manage accurate data collection and intake processes based on statewide policies and definitions


Engage in on-going outreach and connections to higher education


Implement state-wide curriculum frameworks and/or courses








III. Leadership


Create and leverage partnerships, resources to provide core program elements 


A local advisory group is convened for feedback, or program feedback becomes part of existing partner groups.


Highly qualified staff is hired for all positions in the comprehensive College Transitions models.


New partners are identified to enhance program offerings and to facilitate college and career exploration


Labor market information and data is used to inform career exploration











� � HYPERLINK "http://www.youtube.com/watch?v=DFpY2Z3rNjY" ��http://www.youtube.com/watch?v=DFpY2Z3rNjY�


� � HYPERLINK "http://www.gatesfoundation.org/speeches-commentary/Pages/melinda-gates-2010-american-association-of-community-colleges.aspx" ��http://www.gatesfoundation.org/speeches-commentary/Pages/melinda-gates-2010-american-association-of-community-colleges.aspx�


� � HYPERLINK "http://www.corestandards.org/" ��http://www.corestandards.org/�


� Maine Department of Labor, Division of Labor Market Information Services; 2005; Augusta, Maine: � HYPERLINK "http://www.maine.gov/labor/indes.shtml" ��http://www.maine.gov/labor/indes.shtml�


� United States Census Bureau: http://search.census.gov


� Ibic


� Prince, David and Jenkins, Davis; Building Pathways to Success for Low-Skill Adult Students: Lessons for Community College Policy and Practice from a Statewide Longitudinal Tracking Study. 2005


� � HYPERLINK "http://www.youtube.com/watch?v=DFpY2Z3rNjY" ��http://www.youtube.com/watch?v=DFpY2Z3rNjY�


� � HYPERLINK "http://www.gatesfoundation.org/speeches-commentary/Pages/melinda-gates-2010-american-association-of-community-colleges.aspx" ��http://www.gatesfoundation.org/speeches-commentary/Pages/melinda-gates-2010-american-association-of-community-colleges.aspx�


�Patterson, Margaret Becker; Zhang,Jizhi; Song, Wei; and Guison- Dowdy, Anne. (April 2010) Crossing the Bridge: GED Credentials and Postsecondary  Educational Outcomes .  Washington, DC.American Council on Education; GED Testing Service.


� Ibid, pg. xvi


� Price, Derek V., and Roberts, Brandon (2008) Improving Student Success by Strengthening Developmental Education in Community Colleges: The Role of State Policy. The Working Poor Families Project Policy Brief. Pg. 1


� Greene, Jay P., and Gorster, Greg. (2003)  Public High School Graduation and College Readiness Rates in the United States. Education Working Paper, Manhattan Institute for Policy Research, New York City, NY. � HYPERLINK "http://www.manhattan-institute.org/html/ewp_03.htm" ��http://www.manhattan-institute.org/html/ewp_03.htm�





� � HYPERLINK "http://www.achievingthedream.org/" ��http://www.achievingthedream.org/�


� � HYPERLINK "http://www.jff.org/" ��http://www.jff.org/�


� � HYPERLINK "http://www.corestandards.org/" ��http://www.corestandards.org/�


� Jones, Dennis and Kelly, Patrick: National Commission on Adult Literacy, Council for Advancement of Adult Literacy; Mounting Pressures Facing the U.S. Workforce and the Increasing Need for Adult Education and Literacy, 2007. Page vi


� Ibid, Page viii


� Maine Department of Labor, Division of Labor Market Information Services; 2005; Augusta, Maine: http://www.maine.gov/labor/indes.shtml, pg. 8, 23-24


� Conley, David: Educational Policy Improvement Center: Redefining College Readiness, March 2007, Page 5


� Goodman, Rao, Spohn, and Zafft. 2008 National College Transitions Network : The College Transitions Toolkit: � HYPERLINK "http://www.CollegeTransition.org" ��http://www.CollegeTransition.org�


� Comings, J., Parrella, A., and Soricone, L. (1999) Persistence among adult basic education students in pre-GED classes. Cambridge, MA: NCSALL, Harvard Graduate School of Education.


� Nash, Andy and Kallenbach, Silja (2009) Making It Worth the Stay: Findings from the New England Adult Learner Persistence Project. Boston. New England Literacy Resource Center/World Education. Pg. 1


� Patterson, Margaret Becker; Zhang,Jizhi; Song, Wei; and Guison- Dowdy, Anne. (April 2010) Crossing the Bridge: GED Credentials and Postsecondary  Educational Outcomes .  Washington, DC.American Council on Education; GED Testing Service. Pg. X


� Kolowich, Steve. Inside Higher Ed: The New Diagnostics (October 30, 2009)� HYPERLINK "http://www.insidehighered.com/news/2009/10/30/predict" ��http://www.insidehighered.com/news/2009/10/30/predict�





� � HYPERLINK "http://www.maine.gov/education/aded/dev/transitions.htm" \l "MOA" ��http://www.maine.gov/education/aded/dev/transitions.htm - MOA�


� Zaft, Kallenbach, and Spohn; 2006; NCSALL Occasional Paper; Transitioning Adults to College: Adult Basic Education Program Models, p.28





PAGE  
i
Maine College Transitions Evaluation Report Fiscal Year 2009

_1273039593.pdf
FHFE,
Adult Edtication

College Transitions






