 POLAND REGIONAL HIGH SCHOOL FACULTY GRADING GUIDE 
What is the purpose of grading at PRHS? 
The purpose of grading is to measure student success and communicate progress toward meeting the standards of a course.  Assessment for learning” means that assessment is used to tailor our teaching plans and our teaching style to better help students achieve the standards in our classrooms.  Not all kids learn the same nor do they learn in the same amount of time.  Grading should never be used to threaten or punish, but rather to accurately reflect student progress toward meeting the standards and to provide information and feedback to parents and students. The grading practices of teachers should be transparent and public and verbal or written progress reports should be shared with students often.  The goal should be to help students feel they have earned, rather than been given, the final grade. 

What is standards-based grading? 
Standards based grading is a grading system that evaluates student performance on objective criteria (a.k.a standards). Standards, as informed by the Maine Learning Results (MLR) and/or the Common Core, spell out what our students should know and be able to do when they graduate from high school.  In a standards-based grading system, a student’s grade is determined by his or her performance on the individual standards. 

What is the role of the teacher in grading? 
Teacher judgment is at the heart of grading.  Vision Keepers collected data that confirms this.  Judgment is used in a variety of ways:  when assessments are created, rubrics are written, grades are given, standards are weighted, grades are dropped, etc.  Teachers may also examine a grade that is calculated in the grade book and change it, or not, depending on whether it matches what they have seen a student demonstrate in the classroom.  In whatever manner teachers use their judgment, they are encouraged to err on the side of the student.  However a teacher uses their judgment, the following guidelines are essential:  (1) when a teacher enters a grade into Infinite Campus for a student’s record, he or she is satisfied that it is a fair and accurate representation of student performance, and (2) the teacher has followed the faculty grading guide recommendations and requirements. 
Finally, a teacher should use positive, or at the very least, neutral language when discussing school grading policies with his or her classes.  Statements to students and/or parents that portray the grading practices of PRHS negatively serve to undermine the professionalism of that teacher and his/her faculty colleagues.  Students and parents should feel confident that teachers are competent at grading practices and that they are being treated fairly.   

Issues or conflicts involving grading policies and/or practices should be discussed and resolved within the faculty and administration using the norms we have agreed to. 

What is a course standard? 
A course standard is a description of learning that can be achieved during a particular course (see below for more details).  Course standards must be consistent among teachers who offer the same course during the same year.  Ideally, course standards will remain similar from year to year for the same course unless there are changes in the state/national standards or the subject area committees, under the direction of the curriculum coordinator, recommend changes. 

Course standards: Course standards are the essential content/skills all students must 

know or be able to do in a course.  Course standards might: 

· describe subject specific content all students are asked to learn; 

· describe thinking and reasoning skills; 

· describe general communication skills; 

· direct assessment and instruction; and 

· are informed by the Maine State Learning Results 

Indicators/Components: Because some course standards are very broad, the standard is 

broken down into concepts or skills that describe what students must know or be able to 

do in order to demonstrate each course standard. 

Who sees the standards for my course? 
Course standards are submitted to the Learning Area Coordinator who will forward them to the principal before the course begins. Changes to standards made during a course may only be made in consultation with the Learning Area Coordinator and the principal.  Course standards must be sent home with students within the first two weeks of the start of the course and be available on each teacher’s web page (if you have one).  Course standards are the basis for all assessment in a class and must appear on progress reports.  The standards on paper should also be the standards in your EGP grade book. 
How do you determine a grade for an assessment?  
All assessments should be scored on a 4-point scale.  Below is a general rubric for assessment. 
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When using standards based grading, a grade may only be assigned if there is an equivalent description of performance.  The number is a numerical representation of a student’s performance (what they know and can do). And, since it would be very difficult to describe the difference between a 3.2 and 3.3 on an assessment in a substantive and meaningful way (just like we couldn’t really describe the difference between a 87 and a 88 in the old system), teachers may not use grading increments smaller than those described above when grading assignments. 

What calculation tools can I use for grading each standard (or indicator)? 
An overall grade for a standard will be determined by student performance on assessments (test, projects, etc.) and any other class work that is appropriate (homework, group work, participation, etc.).  Each assessment that is given must be accompanied by a rubric or scoring guide. 

Use the following guidelines to set up your grade book. 

· At the beginning of the semester, the calculation of your standards should be set to the average 

· For standards or components with four (4) or more assignments, you may use the average calculation or the trend calculation as tools to help determine a student’s “true score” 

· If you have a stand-alone HOW standard, it should be averaged throughout the semester 

Note: VK has found that there are rare instances in which a student can receive grade for a standard that is lower than any individual assignment grade he/she earned.  Be sure to pay particular attention to these occurrences and err on the side of the student. Note:  If you want more information on trending and the Power Law, please see Robert Marzano’s Transforming Classroom Grading. 

Can I enter my students’ grades into the Easy Grade pro grade book randomly, or does the order matter? 
YIKES!  The order matters!  Because you can use either the average or the trend calculation to determine a student grade on a standard you need to enter student assignment/assessment grades in the same order they complete them.  Order matters in this program!  You must assign a date to each assignment.  In addition, the program will alphabetize assessments that have the same date. Since the order will affect the standard grade, either make sure that each assessment has it’s own date or make sure that the assessments with the same date have something in the title that gives them an order you are comfortable with. 

How do I determine an overall grade in a course? 
The overall grade for a course is a description of the body of work a student has completed for the course.  The overall grade will be determined by averaging the grades of each standard and using the language below to describe the body of work a student has completed. 
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What is a rubric and how should it be written in a standards based grading
system?

A rubric is a description of student performance on an assessment or task. Rubrics must be
written to the standards you are assessing in your course and must be written using a 4-point
scale. Rubrics may describe: performance on a particular assessment or project; general
expectations for homework or answers to questions on a test; expectations for daily work. Below
are examples
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General Math Rubric for Assessments 

What does it mean to give a student multiple opportunities? 
Homework, quizzes, projects, tests, class work and anything else you can imagine may all count as opportunities to demonstrate a standard. Scaffolding the learning experience, providing lots of opportunity to practice, and asking students to use skills and knowledge multiple times (reading multiple books, writing multiple lab reports, using a formula multiple times) are all evidence of good teaching.  These are also good teaching practices that help us calculate a grade that is a true representation of what a student knows and can do. 

Do I have to give a student the opportunity to “fix” an assessment? 
Use your professional judgment when it comes to helping kids learn.  If you think a student will actually learn the skill or knowledge by “fixing” (rewriting, correcting, conferencing) an assessment then by all means let them fix it.  If, however, the student will have other chances to demonstrate his/her learning and “fixing” the assessment would be counterproductive or a waste of time, move on. This is the essential spirit of standards based grading.  It is the standard that matters, not the individual assessment or assignment. 

What do I do if a student does not do an assessment by the established deadline? 
A grade for a standard cannot be determined by just one grade.  As long as you are proving multiple opportunities for a student to demonstrate a standard, you can assign a grade of “1” (or No Credit) and move on.  There may be exceptions to this in the case of common assessments that individual learning areas have determined are essential for passing a course.  In this case, see your friendly learning area coordinator. 

Does a student need to pass every standard to pass a course? 
No.  In real life, we all walk around with weaknesses that we compensate for with our strengths.  By averaging standards to determine an overall grade, a student may end up passing a course and failing a standard.  However, by weighting standards in the overall grade calculation, learning areas may declare some standards more important than others.  If a learning area does this, it must be clearly communicated on the course standards list to students and parents AND it must be the same weight in courses taught by multiple teachers. 

Can one standard have more weight than another? 
Yes, but…the weighting of a standard must be the same in individual courses taught by multiple teachers (i.e. Math I, Foundations in Art…) 

What is the role of the “HOW” standard? 
For VPA, Heath/PE, and technology, the role of the HOW grade remains unchanged.  For other learning areas, the Habits of Work standard may be entered into your standards list in Easy grade pro. It can be averaged into the student’s overall grade or it can serve as a tool for determining the overall grade (perhaps the difference between a CO+ and an AD-).  HOW can represent the daily work habits of your students:  preparedness, effort, and participation.  If may be useful to use this standard to give daily work grades or give credit for homework that is not collected and graded.  If you have a separate HOW standard, you should calculate a standard grade by averaging. 

What goes on the Easy grade pro progress report? 
Any assignment you enter into your Easy Grade Pro grade book will automatically be on the progress report (directions for formatting the Easy Grade Pro progress report will be available soon).  You can print these as many times as you would like throughout a semester.  They can also be saved as PDF files and email home in response to parent enquiries.  See your SIRS person for help doing this. 

Resources: 
Casco Bay High School faculty handbook. Easy Grade Pro User Manual. Marzano, Robert J.  Transforming Classroom Grading. ASCD: Alexandria, VA, 2000. Marzano, Robert J.  Classroom assessment and grading that work. ASCD: Alexandria, VA, 

2006. O’Connor, Ken.  How to Grade for Learning.  Corwins Press: Thousand Oaks, CA, 2002. Searsport High School grading policies. 
What scale will I use to determine a student’s overall grade? 


Below is the “cut point” scale to be used this school year for determining a student’s overall grade. 


�
�
                           Value �
Minimum �
�
Distinguished + �
4 �
3.85 �
�
Distinguished �
3.8 �
3.75 �
�
Distinguished ��
3.7 �
3.65 �
�
Advanced + �
3.6 �
3.55 �
�
Advanced �
3.5 �
3.35 �
�
Advanced ��
3.3 �
3.15 �
�
Competent + �
3.1 �
3.05 �
�
Competent �
3.0 �
2.55 �
�
Competent ��
2.5 �
2.45 �
�
No Credit �
2.4 �
0.00 �
�



Standard or Performance �
1 Does Not Meet �
2 Partially Meets �
3 Meets the Standard �
4 Exceeds �
�
Process 1 Develop a clear well �supported position. �
Student has no thesis or attempt at thesis demonstrates a lack of understanding �
Student has an attempt at a thesis but it may be unfocused or confusing �
Student has a clear thesis with supporting paragraphs that connect to the thesis �
Student thesis and supporting paragraphs are well written and demonstrate thorough understanding �
�
Geography 1: Evaluate the impact of change, including technological change, on the physical and cultural environment. �
Examples of cultural or technological features selected are incorrect or lack explanation �
Examples of cultural or technological features may be accurate but may lack sufficient explanation. �
Student provides examples of cultural or technological factors that linked Europe to the rest of the world. �
Explanation of cultural or technological factors that linked Europe to the rest of the world is sophisticated. �
�
History 1 Identify and analyze major events and people that characterize each of the significant eras in world history. �
Examples of events and trends to explain the growth of European knowledge of the world  address only one time period or map or lack explanation �
Examples of events and trends to explain the growth of European knowledge of the world address at least two different time periods/ maps may be accurate but may lack sufficient explanation �
Student provides multiple examples of events and trends to explain the growth of European knowledge of the world from at least two different time periods/maps �
Examples demonstrate sophisticated knowledge of historical events and trends. �
�



4 Exceeds the Standard �
• Work addresses all aspects of the concepts and demonstrates understanding through generalizations or making connections. • Math explanation is correct, strongly supports argument, consistently uses appropriate terminology • When appropriate, includes detailed and accurate graphs, examples or counterexamples, or diagrams. • Math calculations are correct and toolkit is used only when specified in advance. �
�
3 Meets the Standard �
• Work addresses key concepts and demonstrates understanding. • Math explanation is correct, supports argument, uses some appropriate terminology • When appropriate, may include a graph, example or counterexample, or diagram. • May use toolkit, receive prompting, or have some calculation errors that don’t detract from the concept. �
�
2 Partially Meets the Standard �
• Work shows clear evidence of understanding some important ideas while also making one or more fundamental, specific errors • Math explanation may be unclear, incorrect, or incomplete or lack appropriate terminology • Includes diagrams that are inappropriate, incorrect,  or unclear, or fails to provide a diagram when it would be appropriate • May use toolkit, receive prompting, or have major calculation errors. �
�
1 �
• Work shows lack of understanding of main concept or uses inappropriate strategies • Math explanation is lacking or inappropriate; does not use appropriate terminology �
�
Does Not Meet �
• Includes diagrams that are inappropriate, incorrect, or unclear, or fails to provide a diagram when it would be appropriate �
�
the Standard �
OR • Frivolous, irrelevant, or no response �
�









