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TTHE	 LOGICALL NEXT	 STEP	 –– RSU 57	 

Thee Logiccal Neext Steep 
RSU 577 Performmance-Based Educattion 


Immplementtation Casse Study
 

Regionaal School Unnit 57 coverrs a large sswatch of laand west off Portland, almost to tthe 
New Haampshire boorder.  It coomprises thhe towns off Alfred, Limmerick, Lymman, Newfifield, 
Shapleiggh and Watterboro. Thhe district hhas historiccally been oone of the laarger in th e 
state. Though the RRSU officiaally came innto being thhree years aago – as mmost did – thhe 
district hhad existedd in its currrent form foor years unnder the namme MSAD 557. All thatt 
was required was tthe name change. (“WWe had to ppetition to kkeep our nuumber,” saidd 
Curricullum Coordiinator Lorii Lodge.) TThe district has five eleementary schools, 
rangingg in size fromm approximmately 160  students too 525 studeents. Thesee elementarry 
schools ffeed into MMassabesic MMiddle Schhool (aroun nd 800 studdents) and MMassabesicc 
High School (arounnd 1030 stuudents). 

The percception witthin the disttrict has beeen that theey’ve done rrelatively wwell in termms of 
test scorres over thee years, desspite perennnial budgett woes. Somme years aggo, howeveer, 
the distrrict decidedd “relativelyy well” wass inadequatte and embraced a path toward 
what theey’ve termeed “performmance-baseed educatioon1.” The viision is baseed around the 
idea thaat, in education, time sshould not bbe the cons stant, learnning should be, and 
around the idea thaat schools, ethically, aare requiredd to teach aall kids, nott just some,, 
and not even most..  By commmitting to thhese two philosophicall shifts, RSUU 57 committed 
to fundaamental orgganizationaal change. 

This casse study, funnded by thee Nellie Maae Educatioon Foundation, is an exploration of 
how RSU 57 has beeen implemmenting thiss change. FFor this studdy, 19 admministratorss, 
teacherss and parennts were in terviewed. The intendded audiencce of this study is madde up 
of educaators who aare explorinng a shift too a student--centered eeducationall system annd 
who aree seeking exxamples of how implemmentation of such a syystem has uunfolded foor 
one district. 

1 A number of phrases are used to ddesignate the iinstructional practices disccussed in thiss website and in 
these casee studies, incl uding "standaards-based," "performancee-based" and "competencyy-based,” as wwell as 
“customizzed learning” and “student -centered.” F or the most ppart in these ccase studies annd web pagess, we 
use our prreferred termm "proficiency--based educattion.” But we include the oother designattions in direc t 
quotes or within a primmary source ddocument andd do not inten d any specificc distinction bby our use of tthese 
terms. 
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TTHE	 LOGICALL NEXT	 STEP	 –– RSU 57	 

A Curricculum Withhout Age-Baased Grade Levels 

On May 23, 2012, LLori Lodge,  curriculumm coordinattor for RSUU 57, broughht to the schhool 
board a curriculumm map for its approval. The map sspanned eleementary, mmiddle andd 
high schhools, and ccovered matth, English language aarts, social sstudies, andd science, aand it 
looked uunlike any ccurriculum the board hhad seen beefore. Heree is a one-paage examplle: 

Rather tthan a chartt, aligning sstandards to particularr grade leveels or units of study, oor a 
simple liist of scopee and sequence, the neww curriculuum presenteed a flow off achievemeent. 
The profficiencies too be masterred (called ““measuremment topics””) were brokken down into 
graspablle chunks (“learning taargets”). UUnder “Writting: Reseaarch Process,” for exammple, 
a learninng target reead, “Is skillled at forming a researrch questioon, planningg and 
conducting researcch to investiigate a commplex topic.””  This learnning target was placedd in a 
sequencce of learninng targets thhat built uppon one anoother and wwould lead tthe learner to 
proficienncy in the laarger measurement toopic. Missinng was any specificity around whhen 
each learning topicc would be aaddressed. There weree no notatioons of “gradde four, third 
trimesteer” or the likke, althoughh broad bouundaries – elementaryy, middle scchool – werre 
recognizzed. 
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TTHE	 LOGICALL NEXT	 STEP	 –– RSU 57	 

The ideaas behind thhe curriculuum are thatt every learnner progressses at a diffferent pacee 
and thatt any curricculum that ssaid somethhing such aas “all learners will be rready to leaarn 
pre-algeebra in March of the sixxth grade” would be innadequate. The visionn was, in facct, a 
map of llearning tarrgets that eaach learnerr would navvigate with tthe help of the teacherrs. 
The currriculum enaacted the apphorism thaat “time is nnot the connstant, learnning is the 
constantt.” Rather tthan havingg a series off trimesterss or years thhat studentts move 
through, the curriculum showwed a series of proficienncies that eeach learnerr would maaster 
before mmoving on to the next. It represennted a key sshift in the philosophical stance oof 
RSU 57. No longerr, said this vvision, would you havee learners wwho had alrready 
demonsttrated a prooficiency waaiting around for the rrest of the cclass to catcch up. No 
longer wwould you hhave studennts who werre struggling receive a failing gradde and thenn 
move onn because “iit’s time forr a differentt unit now.””  Having been adopteed, this 
philosopphical shift became policy. 

The proccess of adoppting the poolicy was thhoughtful aand not conttentious. SSome monthhs 
earlier, tthe board hhad asked John Davis tto come in aas interim ssuperintendent, and, 
more reccently, to coontinue in tthat role fo r the 2012--2013 year. Davis had implementted a 
proficienncy-based ssystem in thhe Bering SStrait Schoool District inn Alaska annd had beenn a 
presenteer for the RReinventing Schools Cooalition oveer the past ffew years. HHiring Daviis, as 
much ass anything eelse, commuunicated thhe board’s ccommitmennt to moving toward a 
proficienncy-based, student-cenntered system. Adoptting the prooposed currriculum wass the 
logical nnext step. 

Board chhair Karla BBergeron nooted that thhe board, annd specificaally the currriculum 
committtee, had beeen well eduucated on thhe topic of sstandards aand performmance-based 
educatioon, and wass firmly suppportive. Thhey had parrticipated inn trainings and readinng 
groups ffor years. DDifferent booard membeers, of courrse, had diffferent levels of 
understaanding, butt the vote wwas unanimous. The path leadingg to the adooption of thiis 
policy, hhowever, waas longer thhan the seriies of conveersations leaading to anny single votte. 
It was ass lengthy annd intricatee as the currriculum itseelf and feattured teachers and 
adminisstrators as leearners, mooving at diffferent pacees and following multiple pathwaays 
toward llearning. 

Hermoon, Maine,, May 20009 

Though individual schools in RRSU 57 hadd been explloring profiiciency-baseed learningg for 
some timme, the disttrict, as a whhole, begann walking thhis path in Hermon, MMaine. In MMay 
2009, thhree years bbefore the aadoption of the curricuulum map, LLori Lodge, m, curriculum 
coordinaator of MSAAD 57, wentt to Hermoon to hear thhe Maine DDepartmentt of Education’s 
latest takke on proficciency-baseed reform. She knew ssomething big was happpening 
because researcherr Robert Maarzano and then-commmissioner SSue Gendronn were 
speakingg. She also knew that they were ppresenting a new moddel of proficciency-basedd, 
student--centered education, leed by the RReinventing Schools Cooalition (RIISC) – a grooup 
of consuultants who had come ffrom Alaskka. As to thee specifics, though, shhe wasn’t 
entirely sure. “Wheen I saw whhat was advvertised,” Loodge said, ““I got the iddea that it wwas 
geared ttoward highh school. I hhad no ideaa this was aabout systemmic change. I ended uup 
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taking twwo high schhool teacherrs with me..  It was justt the three of us.” Theey were 
impressed by what they saw, aa three-day symposiumm presentinng a view off standards -
based prractice thatt addressed the implicaations of reeform on a ssystemic levvel. In adddition 
to discusssions of standards-baased reportiing, differeentiation, shhared leadeership, visioon 
setting, student-cennteredness,, school cullture and cl assroom cuulture, theyy discussed how 
one might bring theese togetheer into an edducational ssystem – ann educationnal system tthat 
brought every learnner to a leveel of proficiiency on eveery standarrd deemed “ ”“essential.” 

On the ffourth day oof the sympposium, the Departmennt of Educaation and RRISC presennted 
a model for a cohorrt of school districts too work togetther to support each oother in 
implemeenting the iideas and practices disscussed. Onn that day, the attendiing districtss 
were invvited to appply for memmbership in this cohortt. Lodge annd the two tteachers had 
not attennded that foourth day; bbecause of this, she beelieved, theyy were not eligible to 
apply. AAfter a few ddays of silennce, Diana Doiron, staandards-baased educatiion specialiist 
for the sstate, contaccted Lodge, asking whhy they hadnn’t applied and urgingg them to doo so. 
Lodge taalked aboutt it with theen-superintendent Fraank Sherburrn. The last day of thee 
Hermonn conference was May 15. The DOOE receivedd MSAD 57’’s applicatioon before MMay 
27, the pposted deaddline. Becauuse the DOOE wanted tto get the mmember sitees selected iin 
time for a major gaathering in AAugust, thee site visit wwas quickly scheduled for June 188. 

On Junee 18, members of the RRISC team vvisited the ddistrict in oorder to dettermine 
whetherr or not RSUU 57 had thhe capacity tto make thaat change aat that time.. Diana Doiiron 
reportedd in her nottes on her vvisit that thee district waas reviewedd accordingg to seven 
categori es: leadershhip, sharedd vision, insttruction, sttandards, asssessmentss, reportingg and 
continuoous improvvement. 

The visitting team nnoted a nummber of streengths at RSSU 57.  In thhe categoryy of leadersship, 
the teamm noted a geeneral climate of reseaarch and stuudy towardd standards..  They noteed 
that Proofessional Learning Communities (PLCs) weere in place..  They noteed that the 
district hhad a goal tthat all convversations wwere to be aabout studeent learnin g. In the 
categoryy of shared vision, the team notedd that the ddistrict undeerstood thee concept off 
student input and tthat the schhool board ssupported ““safety netss” for stude nts. In the 
categoryy of instructtion, the teaam saw thee emerging use of flexibble groups for studentt 
learningg and a Respponse to Inntervention plan at all llevels, thouugh at varyiing degreess of 
implemeentation. RRegarding standards, tthe team nooted that cuurriculum mmaps existeed, 
though iin draft formm. In the ccategory of aassessmentts, the teamm noted a sttrong 
calibratiion of staff (consistenccy) in the diistrict’s studdent profilee system off tracking 
achievemment. All leevels, they ssaw, were talking abouut using datta to informm discussionn. 
Also, forr assessmennt, studentss were offerred multiplee pathwayss for demonnstrating 
achievemment. In thhe category of reportinng, the teamm saw standdards-refereenced report 
cards throughout thhe elementary schoolss and an inttervention ppolicy in the high schoool 
that provided suppport to anyoone receivinng a 76 or beelow. Finallly, in the ccategory of 
continuoous improvvement, thee team note d that the leadership oof RSU 57 wwas reflectivve 
and thatt the staff annd adminisstration of RRSU 57 hadd a process for lookingg at and usinng 
data. 
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TTHE	 LOGICALL NEXT	 STEP	 –– RSU 57	 

In light oof this capaacity, and thhe district’ss explicit coommitmentt in 2009 too move towaard 
proficienncy-based, student-cenntered learning, RSU 557 was acceepted into wwhat was thhen 
called “tthe RISC coohort,” coorrdinated by the Maine DOE and tthe Reinvennting Schoools 
Coalitionn. The one other distrrict that joinned that firrst year wass RSU 15, GGray/New 
Gloucestter. 

Where Did this CCapacity CCome Fromm? 

The capaacity that thhe visiting tteam foundd in RSU 577 was the prroduct of mmany 
experiennces, converrsations annd decisionss going backk as long ass 15 years. High schoool 
principaal Chris Elkington poinnted out thaat, just on t the face of i t, shifting into the idea of 
standardds was relattively easy ““because peeople underrstood the LLearning RResults” thaat 
had beenn adopted iin 1997. Otther adminiistrators brrought theirr knowledgee of standarrds-
based leearning intoo the districct from prevvious positiions. Bill ZZima, who wwas assistannt 
principaal of the Maassabesic MMiddle Schoool until 20111, remembbered being handed a 
binder oof standardss when he bbegan teachhing middlee school scieence in Florida in the late 
1990s. HHe was forcced to “comme up with aa variety of ways to teaach those sttandards.” 
Alfred EElementary School prinncipal Virgiinia Drouinn had a longg history of working wiith 
individuualized learnning approaaches in heer early yearrs in New HHampshire, and, in facct, 
had donne thesis woork on the toopic of brinnging kids innto their owwn learningg processes. 
Participants in thiss study referrenced mulltiple trainiings – in diffferentiatioon, multiplee 
intelligeences, respoonsive classsroom – thaat all fed intto the idea of student--centeredneess. 
On top oof that, desppite the frustrations it provoked, the experieence of the district witth 
the Locaal Assessmeent System – during wwhich the staate mandatted an extennsive amouunt 
of curricculum and aassessmentt work betwween 2002 aand 2004, aand then suuddenly endded 
the projeect – had thhe positive outcome off spurring tthe district to reframe its entire 
curriculuum. Finallyy, the distriict’s move ttoward fulfiilling the sttate’s Respoonse to 
Intervenntion requirrement alsoo supportedd standardss and studennt-centereddness. 

In 20044, the elemeentary schoools (K-6) off MSAD 57 adopted a sstandards-bbased reporrt 
card. Thhe sense ammong the addministratoors was thatt it “just maade sense” aand, accordding 
to princiipal Virginiia Drouin, wwas very muuch of a pieece with whhat elementtary schoolss in 
the distrrict were dooing, especiially in the pprimary graades. Lymaan Elementtary School 
Principaal Kevin Perrkins pointeed out that in the shiftt to a stand ards-basedd system, “yyou 
won’t seee much chaange in the kindergarten, becausee this work is so close to what 
kindergaarten teachhers do, anyyway.” Currriculum Cooordinator LLori Lodge rrememberss the 
process going smooothly, thouggh there weere compliccations and questions aalong the wway. 
There wwas no “pushhback” fromm faculty orr parents. ““We designeed our repoort card aroound 
learningg goals and then graded them on aa (1) througgh (4) scalee, and that’ss always beeen 
messy. WWe had maany parent fforums. Paarents didn’’t push backk on it, but they really 
wanted tto understaand it. Theyy wanted too understannd what a (33) meant.  WWas it an (AA)? 
Was it a (B)? Theyy wanted to connect thee two systemms.” 

Some teachers in thhe district eelementary school do rremember aa transitionn to the neww 
report caard that waasn’t entirelly smooth. Said one teeacher, “I thhink parentts were so uused 
to A-F ppercentage ggrades, it wwas a transittion.” This teacher alsso remembeered that it was 
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TTHE	 LOGICALL NEXT	 STEP	 –– RSU 57	 

a transittion for teacchers. Wheen she camee to the disttrict, it wass the first timme she hadd 
worked with a stanndards-baseed report caard. “It wass new for mme,” she saidd. “What myy 
grade boook looked like compleetely changged in termss of how I wwas keepingg track of thhat 
evidencee.” Also, shhe had to figgure out a loot of it on hher own. “II had starte d with anotther 
new teaccher. We wworked withh each otherr to work ouur way throough it.” 

In 2009, the districct moved MMassabesic MMiddle Schoool to a standards-bassed report ccard. 
Again, thhis was the culminatioon of some yyears of connversation..  Principal Mark Fisheer 
remembbered it beginning in 2007 and 20008. He haad been conncerned witth math scoores. 
“Our maath scores wwere not whhere we neeeded them tto be.” At thhe same timme, accordiing 
to then-AAssistant PPrincipal Billl Zima, thee middle schhool was exxploring varrious modeels of 
alternatiive programms to try to find a proggram that wwould work in their schhool. Fisheer 
visited KKing Middlee School in Portland, wwhich was ooperating aan alternativve programm 
based onn expeditionnary learning, which ppresaged mmany elemennts of the prroficiency-
based appproach. “WWe looked iinto it,” saidd Zima, “annd found thhat it was frrightfully 
expensivve. So Markk and I lookked at eachh other and said, ‘Whatt can we doo to 
approximmate that hhere?’ We sstarted readding up on iit, and it jusst starts leaading down 
these paaths.” 

Zima reccounted a mmoment of cclarity when he went tto a confereence put onn by Rick annd 
Becky DDufour (authhors of Whaatever It Taakes and prroponents oof Professioonal Learninng 
Communities, or PLCs). “Theey had a verry simple seet of questioons: 1) whaat do we neeed 
[kids] too know and be able to ddo? 2) howw will we knoow if they kknow it? 3) what will wwe 
do if theey don’t knoow it?”  Begginning withh math, butt quickly exxpanding too the other 
content areas, Zimaa sat down with the coontent area teams and spent a yeaar working 
through the questioon What doo we need kkids to knoww and be abble to do? ““We used thhe 
Learninng Results, aand said, ‘LLet’s go throough this prrocess and see what it really meaans.’ 
We weree gathering our framewwork, and wwe were goiing to use thhat to talk aabout Howw will 
we knoww? And, Whhat will we do if they ddo know? AAnd, What will we do if they donn’t 
know?” By then, thhough, the district hadd decided too join the RRISC cohortt, and the pllans 
of the mmiddle schoool became aa part of thee larger planns of the diistrict. 

When assked what ppieces weree in place thhat made thhis work posssible, Lymman Elemenntary 
Principaal Kevin Perrkins summmed it up: ““[We had] tthe foundattional piecees, the systeem of 
continuoous improvvement, a knnowledge oof the standards, and thhe processees used to 
create thhem. The sense of trannsparency –– working oon proceduures and maaking decisiions 
in the oppen so we wwere all on tthe same paage. A sharred vision aand a morall imperativee – a 
sense of moral purppose.” Other administtrators – e.g., middle sschool Prinncipal Markk 
Fisher, CCurriculumm Coordinattor Lori Loddge – have iindicated thhat the firmmness of 
adminisstration on tthe fact of tthe change, if not the mmanner of iit, has beenn an advanttage. 
John Daavis attributted the general lack off conflict that has accoompanied thhe district’ss 
move to a proficienncy-based syystem to thhe steadfasttness of its ssupporters.. “First of alll, to 
me theree is no quesstion to whaat we're goiing to do. II'm not con nstantly debbating this iissue 
with myyself.  Underrstand thatt I’m committed. I’m nnot going too back awayy from this..  We 
said, ‘Thhis is the waay we're mooving, and iif that's nott working foor you, thenn we need too 
bring yoou up to speeed.’ This iss not a hystterical thingg. We're m moving delibberately.” 
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Continuuing to Buuild Capaccity: Proffessional DDevelopmment 

After being accepteed into the RReinventingg Schools CCoalition coohort, RSU 57 entered into 
a sequennce of profeessional devvelopment uunprecedennted for thee district. It started att 
home. CCopies of Delivering on the Prommise – by RIISC founderrs Rich Dellorenzo, Weendy 
Battino, Rick Schrieber and Barbara B. GGaddy Carriio – were giiven to all sstaff to readd 
over thee summer.  IIn August, the first of the sympossiums was hheld at RSUU 15 (Gray//New 
Gloucestter). This ttraining – ccalled Undeerstanding the Model bbut referredd to as “thee 
symposiium” by maany in RSU 57 – presennted the baasic RISC mmodel over four days annd 
made thhe moral/ethhical argumment for whhy change wwas necessaary, a.k.a. thhe moral 
imperatiive.  The RIISC model iis based onn four pillarss: 

1.	 Shared visioon (“the eduucational coommunity sspeaks withh one voice,,” accordingg to 
RRISC literatuure), 

2.	 Standards-bbased designn (“the nutss and bolts””), 

3.	 LLeadership ((“the delibeerate focus on developping strong leaders at eevery level””), 
and 

4.	 CContinuous improvemeent (“the syystemic processes at evvery level thhat ensure tthat 
immprovemennt is never eending”) 

Thirty faaculty and aadministrattors went too the Augusst 2009 symmposium. TThen, in 
Septembber, a groupp of teacherrs, administtrators, stuudents and bboard memmbers attendded 
when thhe symposiuum was offeered again. In Januaryy 2010, a thhird sympossium was hheld. 
In June 2010, RSUU 57 hosted its own symmposium att Massabesiic Middle SSchool, withh 250 
staff members pressent, along wwith a few gguests fromm other disttricts. For ssome, this wwas 
when thhe exploratiion of a neww direction quickened into movemment towarrd a new 
directionn. Bill Zima, then-assiistant princcipal of the middle schhool, describbed this 
meetingg as the “ahaa!” momentt for him, bbeing in a rooom with nearly 300 eeducators 
explorinng these issuues and “haaving fun. IIt was very powerful.” 

During tthat year, ZZima, Lodgee and Lymaan Elementaary Principal Kevin Peerkins took 
point in coordinatinng proficienncy-based wwork in thee district. LLodge said, “Once [the 
district wwas] selecteed as one off the first coohort schoools, Kevin, BBill and I sttepped up tto 
facilitatee the RSU 557 group at the first symmposium. AAt this symmposium wee led the 
conversaation aboutt the develoopment of aa plan to takke back to tthe district (and Frankk 
[Sherburn, then-suuperintendeent]) for inpput. We justt kept the bball rolling aand set up 
regular mmeetings wwith Diana [[Doiron, staandards-based educatiion specialiist at Mainee 
DOE] sinnce the statte was helping us alonng at this pooint. The teaachers, studdents and 
board mmembers whho attendedd the first feew symposiuums returnned enthusiastic. Kevin, 
Bill and I got more involved. TThe enthusiiasm fueledd more enthhusiasm. WWe were justt 
very passsionate aboout makingg it work.” BBill Zima wwas singled oout by schoool board 
Presidennt Karla Berrgeron as bbeing especiially effectivve in makinng the case for standarrds-
based reeform. Lorii Lodge recoognized this also: “Billl…really unnderstood hhow to get sttaff 
and studdents on booard to makke it work. HHe showcassed what waas successfuul and moddeled 
it for othhers in his oown buildinng. He couldd talk the taalk, and waalk the walkk, as they saay.” 
Among tthe things tthe district did to move staff was use the voiices of the sstudents. LLodge 
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remembbered, “We hhad a teachher in-servicce day wherre we askedd a student panel 
questionns. It was sttudents whoo had attennded the insstitutes. Teaachers had to listen, siince 
it was noot coming ffrom adminn or other teeachers. It wwas comingg from the kkids in their 
classes.”” 

Commiitment annd Enthusiiasm 

When sttaff returneed to schooll in August of 2010, a ccommitmennt vote was held. On tthe 
first worrkshop day,, Lori Lodgee, Bill Zimaa and Kevinn Perkins sppoke about the districtt’s 
movemeent toward proficiencyy-based learrning and thhe professional develoopment thaat 
had beenn done in thhe previouss year with Understan nding the MModel. A connsensogramm – a 
commonnly used toool to determmine consennsus on an iissue – wass used to gaauge the staaff’s 
willingnness to movee forward. As the staffff exited thee auditoriumm, on their way to worrk in 
their owwn buildingss, they weree asked to pplace a dot oon large charts hung aalong the baack 
walls. SShould the ddistrict movve forward towards sttandards-bbased, studeent-centereed 
educatioon?  Approxximately 800 percent, aaccording too Lori Lodgge, voted in the 
affirmattive. 

Among sstaff, the seecond year ssaw a wells pring of ennthusiasm. After Undeerstanding the 
Model, ffaculty engaaged in whaat was thenn referred too as Beaconn training (tthe name sooon 
changedd to Classrooom Designn and Deliveery, or CDDD). Like Unnderstandinng the Moddel, 
CDD waas a four-daay training. It focused on shiftingg the culturee of the classsroom, putting 
in structtures that encourage students to aassume “vooice and chooice,” and aallow for 
teacherss to addresss the needs of all learners in the rroom. Accoording to RIISC materiaals, 
CDD traains in the ““first implemmentation oof tools to eengage all sstudents in the ownersship 
of their llearning. Teachers willl learn to bbuild collegiial support around prooblem solviing 
in an efffort to implement a leaarner-centeered culturee, create proocedural efficiency, annd 
develop transparenncy so studeents can navvigate theirr learning.”” 

Accordinng to some teachers, CCDD traininng answeredd the questiion left hannging by 
Understtanding thee Model: Hoow can this work in myy classroomm? At the mmiddle schoool, a 
group off teachers hhad been woorking on ppiloting stanndards-baseed reportinng and hadnn’t 
been happpy with thhe outcomess. They hadd done a reaading groupp around RRick Wormley’s 
Fair Isnn’t Always EEqual and wwere still strruggling wiith how to mmake it worrk on the 
ground. “Then theyy went to [CCDD] training,” rememmbered Billl Zima. “Thhey came baack, 
and it was like this spark that just poppedd. By usingg the processses and toools that theey 
learned,, they were able to alloow kids to sttart movingg more indeependently and to havve 
more owwnership.” 

With thee new enthuusiasm, teaachers begann requestinng training rrather thann waiting foor it 
to be offfered. Lori Lodge recaalled, “I hadd a number of teacherss who still nneeded 
Understtanding thee Model. Annd I had myy ‘omnivorees’ who couuld not get eenough 
training. I could noot get enough of my teeachers throough the Beeacon trainning becausee we 
were resstricted in the numberr of seats wee had availaable.  For mme to start ggetting peopple 
through the Beaconn-level trainning was triicky. It wass first comee, first servee. You coulld 
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sign up oon the onlinne professioonal develoopment formm, and if yoou got put oon a waitingg 
list, thenn you got puut on a waitting list.” 

The reassons for this bottleneckk were logistical and mmundane. TThere weree only so maany 
trainers; there was only so muuch money; and there wwas only soo much tim e. Said Loddge, 
“You cann’t offer it dduring the sschool year and send aa lot of peopple all at onnce because you 
then havve the releaase time for a four-day training, aand to find tthe substituutes and thee 
money tto send the teachers is difficult.” 

High schhool princippal Chris Ellkington ecchoed this sentiment. ““We saw at the high scchool 
that unleess some sttaff were gooing to be paid for theiir training dduring the ssummer, thhey 
weren’t going to doo it. So thatt meant thee district haad to supplyy the traininng during thhe 
school yyear, and that made it vvery difficuult for us. SSome days wwe had to have 14 or 155 
substituutes.”  Admiinistrators rregularly coounted this  as one of thhe biggest cchallenges of 
the workk, balancingg the desiree to train alll staff quickkly with thee fact that thhe schools sstill 
had to coonduct bussiness. “As we had moore teacherss getting thee Beacon leevel of 
training,” said Lorii Lodge, “thhings began  to take off.. And thenn you had thhe people wwho 
were leftt behind. TThe ones whho wanted tthat traininng were gettting extremmely frustratted.” 

In addition, the fin ances weree a problem to be solveed. In the fiirst year of the RISC 
cohort, 22009-10, wwhen it was just RSU 577 and RSU 15, the statte had subsiidized mucch of 
the trainning. That eended the yyear followiing, with thhe projectedd 2010 statee budget 
shortfalll. The distrrict directedd the bulk oof its federaal grant monnies – Titlee IIA, 
professioonal develoopment, andd Title VI, rrural low-inncome schoools – towarrd this 
professioonal develoopment, as wwell as the normal buddgeted amoount that wwould have bbeen 
directedd toward proofessional ddevelopmennt. Ultimattely, these wwere especiially flush yyears 
as federaal stimulus funds (AR RA) flowedd through thhese grants, but the ammount of 
professioonal develoopment neeeded meantt that RSU 557 would haave to devellop 
arrangemments withh RISC to offfset costs. For exampple, in June of 2010, thhe district 
hosted aan Understaanding the Model training for othher districtss so that RSSU 57 mighht 
finance CDD training for theirr own facultty that Auggust. Later, as the cohoort evolvedd into 
a cooperrative of muultiple distrricts – the MMaine Cohoort for Custtomized Leaarning, or 
MCCL –– cost sharinng and econnomies of sscale made tthe achieveement of these 
professioonal develoopment goaals possible.. 

At the ennd of the 20010-11 schoool year, thee district heeld an in-hoouse CDD ttraining for 100 
faculty mmembers, bbut Lodge reealized she had aroundd a score off teachers wwho hadn’t 
completted the first round of trraining, Unnderstandinng the Moddel. They mmay not havee 
trained ffor any nummber of reassons, includding familyy commitmeents, other profession al 
commitmments, a deesire not to be out of thhe classroomm or a genuuine belief tthat 
proficienncy-based llearning waas not the riight path. RRegardless,, the mere ffact that theere 
were twoo populatioons in the district – traained and uuntrained – created tennsion. 

High schhool Princippal Chris Ellkington poointed out tthat, for somme faculty mmembers, tthere 
was a reluctance too believe thaat this moveement was somethingg beyond a llatest fad, aa 
trend thhat, like the Local Assessment Sysstem, wouldd be reverseed by those higher up. 
One teaccher said thhat early onn there was uncertaintyy about whaat exactly wwas happenning 
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in the diistrict. “Peoople were eexcited, but they were cconfused beecause theyy weren’t reeally 
sure howw the districct got invollved. Theree wasn’t trannsparency about expeectations in our 
district aand the proocess.” Thiss teacher reecognized thhat clarity mmight have been a 
“double--edged swoord. “On onne hand,” thhe teacher ssaid, “word of mouth is really 
powerfuul, especiallyy when kidss are going to one classsroom andd seeing chaange, and 
they're rrequesting iit in anotheer class. Thaat's really ppowerful. Buut it also puuts those 
teacherss who havenn't been traained – evenn if they've chosen nott to be trainned – it puts 
them onn the defenssive.” 

By the suummer of 22011, it becaame necesssary for the district to aaddress thee untrainedd 
faculty. First, the ddistrict insissted that unntrained facculty becomme trained. “We said,”” 
recalled Lodge, “that anyone wwho had noot been symmposium-traained had too be done bby 
June 20011.”  This wwas somethiing of a linee drawn in tthe sand. AAs Alfred Ellementary 
Principaal Virginia DDrouin saidd, “This wass a time wheen the distrrict did say,, ‘This is th e 
way we’rre going. So you can ddo it, or youu can choose not to staay. But thiss is the way 
we’re gooing.’” Secoond, the district offeredd an alternaate pathwayy to the tra ining. If a 
faculty mmember waas unable too complete tthe four-daay training, they were aallowed to ttake 
an onlinne Standardds-based Deesign coursse offered thhrough Alaaska Pacific Universityy. In 
the end, between 50 and 60 faaculty memmbers took thhis option. The districct paid for iit as 
part of itts normal ccontractual obligation to pay for ccollege courrses. The teeachers couuld 
receive ccollege creddit and use the course toward receertificationn. Additionally, since tthe 
course ccontained a design elemment, it preepared thesse teachers ffor their uppcoming CDDD 
training. 

There wwere some obbjections wwhen the disstrict drew this line. AAs mentioneed above, inn 
June of 2011, RSU 57 actually hosted an Understanding the MModel traininng for otherr 
districtss. “We used that as a wway to raise revenue to pay for ourr own trainning,” recallled 
Lodge. ““I had somee staff memmbers who ddidn’t thinkk it was fairr that they ccouldn’t havve a 
seat at thhat Undersstanding the Model traaining. Whhat [Superinntendent] FFrank 
[Sherburn] and I saaid was, ‘Yoou had multtiple opporrtunities to get that traaining. Thaat 
didn’t haappen. Wee have no seeats available. We cann’t call thesee people and say that wwe 
need 12 more seatss, and we haave provideed you with an alternatte pathway.’ They diddn’t 
like it, but they accepted it andd took the ccourse so thhey could mmove on.” WWhatever thhe 
reason for putting ooff trainingg, accordingg to Lodge, tthese teachhers didn’t sseem to be 
genuinely resistingg the idea. ““They wanted the Undderstandingg the Modell training soo 
they couuld take thee CDD coursse. If they ccompleted wwhat they wwere suppoosed to 
complette in June, tthey were elligible for tthat next levvel in Auguust. Many oof them felt , ‘I 
don’t waant to be th e one on thhe outside loooking in annymore beccause my coolleagues arre 
getting rreally involvved, and I wwant to get really invollved, too.’” 

The disttrict continuued its masss CDD trainnings so thaat by springg 2012, all bbut new 
teacherss had been ttrained to tthat second level. In thhe meantimme, many off those teacchers 
who hadd been trainned have mooved on to tthe third leevel of trainning, Instruuctional Dessign 
and Delivery. A nuumber of teeachers – thhe “omnivorres” as Loddge called thhem – sprinnted 
ahead too the fourthh level, calleed simply GGuide Trainning. Thesee teachers served as 
coaches in all builddings througghout the pprocess. In the high scchool, by shhifting 
enrollmeents aroundd, three Guuide-trainedd teachers hhave been frreed up for one trimesster 
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each as ddedicated PPerformancce-Based Edducation (PPBE) coachees in the buuilding for the 
2012-13 year. 

Throughhout the rellationship wwith the Reiinventing SSchools Coaalition, RSUU 57 has takken 
some criiticism thatt the districct was simplly bringing  in a new program –  tthat they wwere 
simply ““doing RISCC.” The admministrationn knew thatt it had to ““change thee language 
being ussed.  We weere not simpply ‘doing RRISC,’” saidd Lodge. “WWhat we’re ddoing is 
transforrming and ttrying to chaange our wwhole systemm. It’s not aabout RISCC as a 
programm…it’s that RRISC came together beecause theyy transformmed a systemm, and we’dd like 
to learn from their experiencee. We are enngaging in a systemic change, annd this is onne 
model wwe might use to build oour system.” The relattionship witth RISC hass changed nnow 
that the primary caampaign of professionaal developmment has cyycled down..  In the 20111-12 
school yyear, the disstrict conduucted its owwn Understaanding the Model trainnings for 
incominng staff, led by Superinntendent Joohn Davis. BBut Classrooom Designn and Delivvery, 
accordinng to a nummber of admministrators, is trainingg that RISCC does especcially well. 
Lodge coounted it ammong the kkey componnents for thee success off the transfoormation thhus 
far that hher entire sstaff had beeen throughh CDD. “Haaving all of my staff goo through thhat,” 
she said, “with a RIISC consulttant and gettting the veery same typpe of traini ng has beenn 
huge. They all hearr the same tthing from the same trrainers: thaat consistenncy is huge.. 
The vocaabulary andd language have to be consistent.” 

Meanwwhile: Evollution andd Vision 

While enngaging thee Reinventinng Schools Coalition inn this workk, the districct continueed to 
develop its own vision of “whaat educationn should bee like in RSUU 57.”  Pockkets of the 
district, as reportedd above, ha d been worrking on theeir vision off educationn for years. And 
even as RRISC becamme the mainn stem of professionall developmeent after 20009, teacheers 
and admministratorss in the disttrict continuued exploriing other avvenues to fllesh out thee 
vision off RSU 57.  BBea McGarvvey (co-authhor with Chhuck Schwaahn of the bbook 
Inevitabble) was invvited to worrk with stafff on bringinng customizzed learninng practices into 
their claassrooms. TThe entire ddistrict was assigned, oover the summmer of 20011, The Ar t 
and Scieence of Teaching, by RRobert Marzzano, an auuthor whosee ideas abouut standardds-
based reeform had bbeen discussed in the ddistrict for aa decade.  AAccording tto Principall 
Mark Fisher, Marzaano readinggs were a reegular part of the convversation ass the middle 
school eengaged in iits early staandards-bassed work. 

The taskk was to bri ng these vaarious ideass into a singgle vision. IIn 2009-100, principalss 
met withh parent-teacher commmittees andd communitty groups –– for exampple, Lyman 
Elementtary Princippal Kevin Peerkins met with the lo ocal Lions CClub – and eengaged theem 
in conveersations arround questtions such aas, “What wwould a goood teacher look like?” 
“What ddoes a good student loook like?” “WWhat are scchools like??” “What shhould schoools 
be like?””  On in-serrvice days aand during ffaculty meeetings, teachhers engageed these samme 
questionns. This ledd to the framming of a viision statemment that, aaccording too Lori Lodgge, 
“we thouught at the time lookedd pretty goood, but it wwas two yearrs ago and hhas [since] 
changedd so many tiimes. [Stilll], we had aa vision stattement thatt we movedd forward innto 
the nextt school yeaar.” 
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Over thee years sincce, with the help of connsultant Maary Jane MccCalmon, thhe vision off the 
district eevolved. RSSU 57 enterred 2012 wiith a concisse vision staatement: 

RSUU 57 is a leaader on the forefront ofof educationn where alll individualls are invollved 
in high qualityy learning fofor the futurre. 

A secondd level of sttatements ddetailed whaat exactly wwas meant bby “high quuality learniing 
for the fufuture.”  RSU 57 develooped separaate pieces aabout their vision of leearning, theeir 
vision off respect annd responsiibility, theirr vision of aa collaboraative enviroonment andd 
their vission of technnology, eacch with threee or four ddescriptors. For exampple, the visiion 
of learniing included the descrriptor, “Eachh individuaal is a criticaal and innoovative thinnker 
who adaapts to new ideas.” The vision of respect andd responsibbility includded the 
descripttor, “Each inndividual aaccepts diffeerences of oothers.” Thhe vision of technologyy 
includedd the descriiptor, “Eachh individuall determinees the accurracy and creedibility of 
informaation to makke informedd decisions and producce quality wwork.” 

A third llevel defininng the components of the vision wwent even ffurther to cconcretize hhow 
these ideeas unfold iin the actioons of educaators. This document described tthe elementts of 
RSU 57’s educationnal system, including: 

	 CComprehenssive systemm of learninng (e.g., “cleearly defineed learning goals for 
sttudents”), 

	 Innstruction (e.g., “is stuudent-centeered, ensurres student choice and voice, a varriety 
of research bbased strateegies”); 

	 CCurriculum (e.g., “guarranteed andd viable for all studentts”); 

	 AAssessment and reportting; 

	 MManagemennt of resourcces: technoology and finnancial; 

	 PPersonnel (ee.g., “staff hhiring and eevaluation pprocesses aare aligned wwith the 

ddistrict’s visiion for learrning”); 


	 PParent/commmunity enggagement ((e.g., “parennts are parttners with llearners & sstaff 
inn developinng & supporrting qualityy learning eexperiencess for childreen”); and 

	 CContinuous improvemeent (e.g., “rreflection onn practice, bbased on leearner success, 
iss ongoing”). 

Finally, the districtt laid out thhe core belieefs that undderlay this vvision: 

	 AAll students can learn; 

	 Students leaarn in differrent ways, in different settings, annd at different rates foor 
ddifferent futures; 

	 Successful sttudent learrning is meaaningful annd relevant tto the learnner; 

	 CClear learninng targets aand continuuous reflecttion are esseential to suuccessful 

leearning; 
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	 Students leaarn best in aa safe envirronment chaaracterizedd by positivee relationshhips 
wwith caring, competentt individualls; and 

	 HHigh standaards of perfoormance arre expected of all. 

The speccificity and comprehennsiveness oof these visioon and beliief statemennts 
demonsttrated an understandiing that visiion, beliefs and actionn are intricaately conneccted. 
The relaationship beetween talkking the talkk and walkinng the walkk was only cclear if the ttalk 
itself waas clear.  Suuperintendeent John Daavis said, “WWe want to make sure decisions aare 
consisteent with what we’re tal king about,,” but recoggnized that “it’s not ennough that tthe 
superinttendent andd the schoool board sayy this is whaat we want tto do,” andd then the 
teacherss do it. “It’ss really impportant,” saiid Davis, “tthat you beggin to incullcate this innto 
all staff, so it’s a paart of their bbelief systemm.” 

The key to the visioon, accordinng to Davis,, was in thee first two wwords of thee first core 
belief: “aall studentss.” The impplications of teaching tto “all studeents” were hhuge and are 
still beinng discovereed in RSU 557. “Once yyou say youu want to te each all children,” saidd 
Davis, “aand you waant to teach them to high standardds, that brings about nnot just a 
change iin your beliief system, iit also bringgs about a rreally drammatic changee in your 
organizaation.  Our organizatioons are estaablished to tteach most children, t o teach 
childrenn based on tthe fact thatt everyone around [the same age] is in the ssame place 
academiically, and iis preparedd to understtand, compeete and commplete the wwork that's 
being deelivered by a teacher. SSo we taughht children on the induustrial moddel, and it 
worked for quite soome time foor most kidss.” Even inn the top-peerforming sschools in 
Maine, tthe level of proficiencyy hovers aroound 80 peercent. At RRSU 57, if sttudents 
achievedd to that higgh rate, 6600 students oout of 3,3000 would noot be achievving proficieency 
on any ggiven day. 

Accordinng to Davis, the differeence in the vision betwween the inddustrial moodel and a 
student--centered mmodel is evident in the third step oof the learnning process. The firstt 
step, deffining clearr goals for students, annd the seconnd step, asssessing wheether studennts 
have leaarned what tthey ought to have, coould both bee part of ann industrial system, or,, 
more likkely, a standdards-referenced systeem. The thiird step, whhat are you going to doo 
based onn that assesssment, is wwhere Daviss said the ddifference liees. “In the traditionall 
model, II simply reccord [the stuudent’s scoore] for postterity. Thiss student goot a 100 
percent,, this studennt got a 50 percent, thhe next day wwe move onn to the nexxt unit.  It is not 
acceptabble to alloww students too know 50 ppercent of wwhat you beelieve is immportant 
materiall. You havee to do som ething abouut it.” By “yyou,” Daviss was referrring to the 
whole diistrict, not mmerely teacchers. “It’s not about aa really neaat lesson or a creative 
lesson or managemment of the cclassroom.  RSU 57 is at a point wwhere we’ree saying, ‘WWe 
have to ffundamentally shift.’” 

The vastt majority oof RSU 57 faaculty memmbers have aascribed to this view. Any number of 
responddents, whenn asked whaat drew themm to these iideas, or whhy they resoonated, 
indicate d that the vvalue of thee ideas seemmed obviouss. One teaccher in the hhigh schooll 
said, “It makes sense. I think the baromeeter I use too judge anyything in edducation is iif I 
want it ffor my kids.” An elementary teaccher who haas worked inn a variety of primary 
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settings pointed to the fact thaat in an area where youu need to bbe sure that every learner 
is compeetent in eveery learningg target, theen you desiggn individuual learningg plans thatt suit 
every learner. Theere are legittimate quesstions aboutt implemenntation, thee adequacy of 
resourcees, and whaat might be lost in leavving behindd the old sysstem, but thhe basic 
premisee of the profficiency-bassed, studennt-centered system seeems to havee been 
thoroughhly embeddded in RSUU 57. 

Steps AAlong the WWay 

Elementts of this fundamental shift can b e seen in thhe actions tthe district hhas taken thhus 
far. Firsst, most impportantly, tthe district hhas clearly committedd to this patth. Thoughh, 
accordinng to teacheers and admministratorss, the district hasn’t doone “as goood a job as wwe 
might hoope” in commmunicatinng with pareents and thee communiity, the boaard has beenn 
clear andd unequivoocal in its suupport of mmoving towaard a proficciency-basedd system. 
Resourcces have beeen directed toward thee move in thhe form of pprofessionaal developmment 
monies aand in the fform of fisccal and proffessional suupport for thhe MCCL. The adopteed 
curriculuum was an equally clear statemennt of the booard’s suppoort. The currriculum, 
developeed by teachhers and admministratorrs from the schools of tthe MCCL, presents a 
comprehhensive set of standardds, based onn the Mainee Learningg Results annd the Commmon 
Core, annd organized in non-agge-based peerformancee levels. Alsso, the boarrd, as 
mentionned already, hired Johnn Davis – wwhose forte is the transsformationn of school 
districtss to proficiency-based, student-ceentered systtems – as innterim supeerintendentt. 

Additionnally, RSU 557 has conttinued adopption of prooficiency-baased structuures 
throughout the disttrict, includding in the hhigh schooll. Standardds-based report cards, 
scored (1) through (4), will be used throuughout the ddistrict, K-112, though in the high 
school, ddual reporting – showwing proficieency scoress alongside “corresponnding” 
percentaage grades –– will be ussed. Supporting this, tthe district will adopt Educate ass its 
grading and reporting softwarre. The MCCCL chose thhe Educatee software aand workedd 
with thee developer to customize the proggram to the cohort’s neeeds.  In thee 2011-12 
school yyear, thoughh there weree no formall pilots, facuulty have b been “playinng” with 
Educatee. Toward tthe end of thhe year, teaachers enterred Educatte and begaan “leveling”” 
their stuudents, i.e., assigning tthem to perrformance llevels in eacch of the mmeasuremennt 
topics off the curricuulum. A stuudent may be high-performing inn one math  standard aand 
low-perfforming in another. TThe idea is that this stuudent will reeceive instrruction – annd 
may move from teaacher to teaacher – accoording to hiis or her peerformance on each of 
these meeasurement topics, ratther than participatingg in an overrarching “thhird grade 
math” cllass. 

Enactingg the curricculum woulld be imposssible withoout developing a systemm that allowwed 
fluid mootion for stuudents and flexible groouping, a ceentral tenett of a proficciency-basedd 
system. The districct has commmitted to beeginning thhe move towward flexible groupings, 
though eeach buildinng has beenn given flexxibility in hoow they enaact this. Shhapleigh 
Elementtary School, for exampple, has plannned to loook at its studdents as onne group, whhich 
is possibble because it is a smalll school of under 200  kids.  Otheer elementaary schools 
have loooked more ttoward podds – kinderggarten/firstt, second/thhird, etc. – with the idea 
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that flexxible groupiing will takee place withhin these poods. Lymann Elementaary Principaal 
Kevin Peerkins indiccated that hhe’s planninng to removve some acttual walls too allow for 
larger grroups and mmore fluiditty – a moree literal inteerpretation of “restruccturing schoool” 
than hass perhaps bbeen seen ellsewhere. 

A final ppolicy-level decision thhat supportss this work  has been thhe adoptionn a new 
evaluation system.  In the 20111-12 schooll year, the ddistrict deveeloped toolls and begann 
teacher and princippal observattions basedd on Marzanno’s work, TThe Art andd Science o f 
Teachinng, which thhe district hhas taken ass defining “qquality insttruction.” TThe RSU 577 
District Supervisioon Plan focuuses on the first of Ma rzano’s fouur domains,, “Classroomm 
Strategiees and Behaaviors,” andd divides thhese into thhree segmennts: 1) routiine events, 2) 
content,, and 3) enaacted on thee spot. In 22011-12, obsservations ffocused on “routine 
events,” with indicaators arounnd the physiical layout oof the classsroom, the ccommunicaation 
of learniing goals, establishment of codes of conductt, etc. Essenntially, by aadopting thhis 
model, RRSU 57 has  made the sstatement tthat proficieency-basedd, student-centered 
practices define goood teachingg. More immportantly, aaccording tto Kevin Perrkins, they’’ve 
said not only that thhis definitioon will infoorm teacherr and princiipal evaluattions, but aalso 
that it wwill inform cconversations of best ppractice andd the formaative professsional 
developmment of teaachers and pprincipals. 

Experieence and tthe Continnuing Connversationn 

In addition to thesee commitmments enacteed in policyy, the districct continued to maintaain 
the stance of continnuous imprrovement. ““Mistakes aare inherennt in learninng,” said onne 
teacher.  “We’ve cerrtainly learnned that!” AAs faculty aand adminiistration haave moved 
forward, experiences have ledd to reflectivve conversaations. 

In the mmiddle schoool, for exammple, the facculty striveed early on tto bring thee “student-
paced” ideal into thheir classroom. The loogical extennsion of the truism thaat everyone 
learns att their own pace was thhat faculty should alloow studentss to move allong at theiir 
own pacce. This prooved to be uunworkablee, as studennts would offten put off  their workk, 
and it feed the idea tthat proficiency-basedd learning mmeant “no ddeadlines.” Middle schhool 
teacherss realized thhat while thhey would ggive consideerable voicee and choicee around hoow 
quickly aa student progressed, how a studdent approaached a probblem, and hhow a studeent 
demonsttrated his oor her learnning, the teaacher wouldd set the miinimum pacce of progreess. 
If a studdent were noot achieving to that paace, then intterventionss would enssue. In 20111-
12, the ddistrict begaan using thee formulatiion, “teacheer-paced orr faster,” currrent withinn 
the MCCCL, to descrribe the scope of choice open to itts students.. 

One diffficulty that all schools in the distrrict are still wrestling wwith is the qquestion off 
standardds around wwork habitss and behavvior.  The prremise of pproficiency-based 
educatioon is that if a student ddemonstrattes their undderstandinng at a (4) leevel (exceedds 
the standard), thenn it doesn’t mmatter if thhat student is late, doeesn’t have thheir homewwork 
on time,, or is disresspectful and talkative..  If they cann achieve too a (4) levell, then theirr 
score is a (4). As suuperintend ent John DDavis said, “WWhen you ggo to a docttor for a 
cholesteerol test, youur score isnn’t raised beecause you were puncttual and weell-behavedd.” 
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How to rreport on isssues surro unding worrk habits haasn’t been ssettled. All faculty 
memberrs, from kinndergarten tthrough higgh school, aagree that aachievemennt must be 
separateed from behhavior, and they’ve worked extenssively on ruubrics and ddescriptors, but 
the exacct mechaniccs remain undetermineed. 

The highh school – bbecause of cconsiderati ons about ttranscript, ccollege acceeptance andd 
scholarsships – remmains a focuus of concer n. A numbber of high sschool facullty memberrs 
were “eaarly adopterrs” of the RRISC approaach, but thee school diddn’t have thhe years’-lonng 
history oof standardds-based praactice that tthe elemenntary schoolls did.  Alsoo, a numberr of 
faculty mmembers reemained skeeptical untiil only recenntly. Impleementationn continues 
apace. IIn 2012-13, implementtation efforrts will focuus on underrclassmen inn a few conntent 
areas. TThere will be a dedicateed performmance-basedd educationn coach. Thhroughout tthe 
school, ffocus will be on increaasing multipple pathwayys to achievvement, inccluding 
pathwayys that don’’t necessarilly take placce on campuus. It’s a toough philosophical shiift, 
accordinng to Princiipal Chris EElkington. FFor examplle, one areaa being expllored is earlly 
college oopportunitiies through York Counnty Communnity Collegee (YCCC). One-hundrred-
and-tweenty-seven MMassabesicc High Schoool studentss took coursses for creddit in 2011-112. 
This met with somee pushbackk, since the pperception is that thesse are high--achieving 
studentss and that iff they’re takking coursees at YCCC, then they aare not takiing course aat 
Massabeesic. (“Our teachers wwant to teachh those students,” saidd Elkingtonn. “I get thaat.”) 
The largger concern has been aaround the ffact that if tthe studentts are at YCCCC, they arren’t 
at Massaabesic.  In wwhat way arre these stuudents a parrt of the commmunity thhat is 
Massabeesic High School? 

Gettingg Great 

In 2010--11, the facuulty had beggun its worrk with Beacon traininng and had bbeen freed by 
the admministration to experimment and rissk, even, faiilure. That,, says then--middle schhool 
Assistannt Principal Bill Zima, was when tthings “got really greatt.” Discusssing one 
particulaar team, hee recalled, “YYou could wwalk down that hallwaay, and therre was all thhis 
energy. It was so good. Theree was this ddeep buzz off energy, off kids engagged in learnning, 
doing prrojects and writing.” Innterdiscipliinary, projeect-based unnits thrivedd, and they’’d 
made thhe commitmment to deepper learningg for the kidds. 

In 2012,, one high sschool teachher, still skeeptical, has s begun seeiing results iin her 
classrooom. “I've goot some kids in my lowwer-level claasses who aare achievinng. I've got tthis 
one seniior. I keep telling her every time I give her bback an asseessment, I ttell her, ‘I'mm so 
proud off you.’ She ssays, ‘I'm pproud of mee!’” The teaacher also hhas kids at thhe other ennd of 
the specctrum. “I haave some soophomores in pre-calc this year, aand they're pushing mme, 
and I abbsolutely lovve it. They'rre innovativve problemm solvers, annd they justt can't get 
enough of it. They'rre using thee tools that I’m giving them.” Thiis teacher hhad a hard ttime 
coming tto this poinnt (“It was rrough – I’mm going to bbe honest.”)), but she reealized thatt 
there’s aa point at wwhich you caan remain sskeptical annd still movve forward. (“Everyone 
loves commplaining, but there’ss still the jobb at hand.” ) By way oof advice to other teachhers 
in her poosition, shee said, “Thee thing that worked reaally well waas surroundding myself with 
people that understtood me as a teacher, tthat supporrted me as a teacher and could leead 
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me. Try not to surround yoursself with thee people thaat are negaative. That’ss hard becaause 
being a sskeptic youu want to goo with that ccrew that arre skepticall. Move outt of your 
comfort zone. Whaat is best for the kids iss not you siitting in thee negative ccheering 
section. Try to pickk up a few ppieces that yyou can graab onto. I ppicked up on the 21st-
century learning neeeds.  Whatt do they neeed to be abble to do to succeed in life?  Grab 
onto sommething, evven if it's thee littlest pieece, and reaally focus o n that, andd you'll see 
yourselff starting to branch outt.” 

Anotherr high schoool teacher ccited a studeent as inspiiration. Thiis student “wwas highly 
motivateed and got aaccepted too Harvard. It's our firsst student inn 20 years tto get acceppted 
to Harvaard. This yooung lady cchose to go faster. Shee wanted too accelerate . She was aa 
great rolle model, annd she sortt of became our beaconn, because ppeople coulld see, ‘Oh llook 
what so--and-so hass done.’  She was able tto get two yyears of Engglish into oone year 
because she really ppushed herrself and waanted to shoow it.  We wwould confeerence if shhe 
didn't geet a (4) – shhe was pushhing – and she would wwork on a ddifferent waay to get a ((4). 
Kids areen't used to that. Tradiitionally, scchooling hass been ‘Herre's your paaper,’ and thhat's 
it. Now it's ‘Here's your paperr, let's confeerence. Whhat are you mmissing? LLet me help you 
fill in thee gaps.’ Thhat's differennt.” 

As moree and more teachers, administratoors, parentss and commmunity memmbers have 
such expperiences –– almost alwways involviing being ammazed by kkids – the pphilosophicaal 
ideas annd the practtice becomee more firmmly embeddeed. It’s a paarticular phhenomenonn of 
this worrk that talkiing the talk and walkinng the walk are reciproocally relateed to each 
other, reeinforcing eeach other oon a day-to-day basis. 

Superinttendent Johhn Davis, thhough, firmmly believess that beingg clear withiin oneself aabout 
what one believes is essential if an educaator is goingg engage in this transfoormation. 

What is the scope oof your respponsibility as an educ cator?  “Youu have to fuundamentallly 
believe,”” he said, “tthat it is youur responsiibility to teaach every chhild who coomes througgh 
that dooor, and that you're willing to reorgganize yourr organizatiion to accommplish thatt. If 
you don't think thaat's a necesssary thing, tthen I woulld say don'tt undertakee this challeenge. 
There arre people thhat I deal wwith who funndamentall ly believe it is not theirr responsibbility 
to teach all childrenn. They funndamentallyy believe their job is too teach thosse who are 
willing aand compliaant. I've hadd people saay to me timme and timee again – peeople who wwork 
in the coollege level, people who work in thhis institutiion, and thhe public I ddeal with – that 
if that chhild doesn'tt want to le arn, then thhat's not ouur responsibbility. I sugggest a 
superinttendent who takes thiss on has to ssay, ‘No, thhat is our reesponsibilityy.’” 
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