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[bookmark: _Toc325465052][bookmark: _Toc366937018][bookmark: _Toc367282547][bookmark: _Toc281744900]Leader Evaluation and Professional Growth Modules Purpose and Goals
[bookmark: _GoBack]This series of four Leader Evaluation and Professional Growth (LEPG) modules is designed to provide information and guidance to leaders and their evaluators on the Maine Department of Education (Maine DOE) LEPG model in their schools. LEPG leads and the administration (if necessary) will train the facilitators, who will then train district and school leaders using the module materials. The objectives of the module materials are to:
Make the four-step LEPG process meaningful, doable, concrete, and actionable for leaders and their evaluators.
Support leaders in developing a common understanding of the evaluation model, the LEPG Rubric, and opportunities for professional growth and development grounded in the National Board for Professional Teaching Standards (NBPTS) Core Propositions. 
Provide participants with tips, strategies, and opportunities to share best practices aligned to the LEPG model. 
The LEPG modules provide facilitators with consistent, standardized materials and content; detailed facilitator guides; and participant handouts that connect to the LEPG program. Facilitators may use some or all of these materials and modify them as appropriate to fit the available time and leaders’ needs.
[bookmark: _Toc325465053][bookmark: _Toc366937019][bookmark: _Toc367282549][bookmark: _Toc402785179][bookmark: _Toc281744901]Audience
The LEPG modules will be presented to leaders and their evaluators by facilitators in their respective schools. Districts and schools can determine whether to bring together educators for a school- or district-wide training session, or provide training across multiple districts. 
The modules are designed so that facilitators can facilitate abbreviated, chunked, or complete versions of each module to leaders and their evaluators as necessary (see the Timing and Structure section for more details). 
[bookmark: _Toc325465054][bookmark: _Toc366937020][bookmark: _Toc367282550][bookmark: _Toc402785180][bookmark: _Toc281744902]Timing and Structure
Each training module is approximately three to four hours in length and includes interactive learning activities that were designed within a framework of adult learning theory and best practice. Suggested assignments described at the conclusion of each module are intended to help participants extend and apply their learning, and are designed to be integrated into the work teachers and leaders are already doing. Each module will include time for participants to share what they have learned as a result of completing the assignment and collaborate on the appropriate next steps. 
The modules are organized into a four-part structure to help facilitators and participants pace the content appropriately. The four segments of each module are as follows:
Connecting—Builds community; prepares the team for learning; and links to prior knowledge, other modules, current work, and the LEPG Rubric; designed for all school-based educators
Learning—Describes key concepts and highlights various implementation scenarios; supports teams in applying knowledge and sharing ideas; designed for all school-based educators
Implementing—Supports teams in problem solving and planning next steps for schools and districts; geared toward school leadership teams
Reflecting—Engages participants in providing feedback, reflecting on learning, and closing the session
[bookmark: _Toc325465055][bookmark: _Toc366937021][bookmark: _Toc367282551][bookmark: _Toc402785181][bookmark: _Toc281744903]List of Training Modules 
Module 1. System Overview, Expectations, and Goal Setting 
Module 1 provides a big-picture overview of the key features of the LEPG model, including its purpose and goals, timelines, and annual process; the LEPG Rubric; multiple measures of effective leadership; summative scoring; and professional growth planning. Participants unpack the basic structure and terminology of the LEPG Rubric, and examine the rubric’s standard indicators in preparation for self-assessment, reflection, and goal setting. Participants use the LEPG Rubric to self-reflect and self-evaluate as part of the professional goal-setting process. 
[bookmark: _Toc345928178]Module 2. Evidence, Feedback, and Growth
In Module 2, participants engage in norming and calibration conversations to prepare both superintendents and school leaders for the instructional feedback observation. Participants view videos of post-observation conferences during the working session to practice collecting, analyzing, scoring an observation and providing feedback to school leaders. In addition, participants learn about processes for selecting, submitting, and scoring artifacts. Superintendents and school leaders work collaboratively to identify artifacts and discuss their alignment to the LEPG Rubric. Participants engage in planning conversations as a “status” check on other school leader evaluation activities, such as the midcourse conference, professional growth plan progress, the 360-degree and school climate surveys, and peer reviews. The module concludes with a homework assignment that asks participants to self-reflect and self-evaluate using the artifacts and evidence gathered by mid-February in preparation for Module 3. 
Module 3. Reflection, Rating, and Planning 
In Module 3, participants bring observation data, self-reflections and self-evaluations, artifacts, and other evidence to engage in collaborative, reflective conversations about progress toward professional growth goals. Superintendents and school leaders use sample evidence to engage in norming and calibration conversations about aligning and scoring evidence using the LEPG Rubric. Participants learn best practices and procedures for submitting evidence, scoring evidence, and engaging in summative evaluation conferences. The module concludes with a homework assignment that asks superintendents to prepare one school leader summative evaluation in preparation for Module 4. 
Module 4. Summative Scoring and Feedback 
In Module 4 (superintendents only), participants engage in calibration scoring discussions using the school leader summative evaluation data they prepared after Module 3. Participants compare evidence and scores, engage in calibration conversations, surface scoring challenges or concerns, and practice providing feedback in a summative evaluation conference. The module concludes with an LEPG program feedback session to inform state and district planning for additional LEPG supports for the next year.  
[bookmark: _Toc325465056][bookmark: _Toc366937022][bookmark: _Toc367282552][bookmark: _Toc402785182][bookmark: _Toc281744904]Preparing for Module 4
[bookmark: _Toc325465057][bookmark: _Toc366937023][bookmark: _Toc367282553][bookmark: _Toc402785183][bookmark: _Toc281744905]Module Overview
[bookmark: _Toc325465059][bookmark: _Toc366937025][bookmark: _Toc367282554][bookmark: _Toc402785184]In Module 4 (superintendents only), participants engage in calibration scoring discussions using the school leader summative evaluation data they prepared after Module 3. Participants compare evidence and scores, engage in calibration conversations, surface scoring challenges or concerns, and practice providing feedback in a summative evaluation conference. The module concludes with an LEPG program feedback session to inform state and district planning for additional LEPG supports for the next year.  
[bookmark: _Toc281744906]Intended Outcomes
At the end of this session, participants will: 
[bookmark: _Toc325465060]Be able to construct meaningful feedback aligned to school leaders’ areas for improvement
Know how to facilitate the summative evaluation conference 
Be able to examine real evidence and practice assigning ratings
Be able to identify areas of professional growth for school leaders and discuss use of data for all school leaders in choosing professional development. 




[bookmark: _Toc366937026][bookmark: _Toc367282555][bookmark: _Toc402785185][bookmark: _Toc281744907]Agenda 
Welcome (5 minutes)
Connecting (10 minutes)
Connecting Activity: Inventory of Evidence (10 minutes)
Learning (2 hours, 40 minutes)
Learning Content 1: Guidance for Holistic Scoring (10 minutes)
Learning Activity 1: Practicing Summative Scoring (1 hour 20 minutes)
Learning Debrief 1: Whole Group Share-Out (10 minutes)
Learning Activity 2: Calculating the Summative Score (15 minutes)
Learning Debrief 2: Summative Scoring Debrief (10 minutes)
Learning Content 3: Sharing Feedback With School Leaders (20 minutes)
Learning Activity 3: Feedback Carousel Role Play (10 minutes)
Learning Debrief 3 (5 minutes)
Implementing (50 minutes)
Implementing Activity 1: Scenario Activity—Exploring Discrepancies and Lending Meaning (40 minutes)
Implementing Wrap-Up/Debrief (10 minutes)
Feedback (45 minutes)
Looking Ahead to Next Year (45 minutes)
[bookmark: _Toc325465061]

[bookmark: _Toc366937027][bookmark: _Toc367282556][bookmark: _Toc402785186][bookmark: _Toc281744908]Equipment and Materials
Equipment: 
Laptop computer and projector  
Materials: 
Review the entire facilitator guide. Note that there are certain sections and slides that you should modify to make sure the content reflects your district’s specific LEPG process, timeline, and implementation approach. There are suggestions throughout the notes in the facilitator’s guide for where to make these modifications. 
Make a copy of the Participant Handout packet for each participant. 
Put the following materials on each table:
Sticky notes
Markers 
Bring the following materials for use by you and the participants:
Chart paper, easel, and markers
[bookmark: _Toc325465063][bookmark: _Toc366937029][bookmark: _Toc367282557][bookmark: _Toc402785187][bookmark: _Toc281744909]Maine Department of Education Model Resources
Maine DOE model resources can be found on the Maine DOE website at http://www.maine.gov/doe/effectiveness/index.html. Specific resources that are useful to review before facilitating this training include:
LEPG Rubric
LEPG Handbook
LEPG Guide
LEPG Conference Form
AIR’s Instructional Feedback Observation Protocol 
AIR’s Instructional Feedback Observation Toolkit
[bookmark: _Toc325465064][bookmark: _Toc366937030][bookmark: _Toc367282558][bookmark: _Toc402785188][bookmark: _Toc281744910]Facilitator Guide
[bookmark: _Toc325465065][bookmark: _Toc366937031][bookmark: _Toc367282559][bookmark: _Toc402785189][bookmark: _Toc281744911]I. Welcome (5 minutes)
Slide 1 is the title slide.
	Welcome participants to the training and introduce yourself as the facilitator.
	
[image: ]Slide 1 

	Explain:
“This is Module 4 of a series of four modules on the LEPG evaluation model. Today, we will engage in calibration scoring discussions using evaluation data collected for one of your school leaders. We will compare evidence and scores, engage in calibration conversations, surface scoring challenges, and practice providing feedback in a summative evaluation conference.” 
	
[image: ]Slide 2

	Explain:
“This module will help you develop foundational knowledge for completing the LEPG process. By the end of today, you should:
Be able to construct meaningful feedback aligned to school leaders’ areas for improvement
Know how to facilitate the summative evaluation conference 
Be able to examine real evidence and practice assigning ratings”
	
[image: ]Slide 3 

	Provide an overview of the agenda to the participants or give them a minute to read the agenda themselves.
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[bookmark: _Toc325465066][bookmark: _Toc366937032][bookmark: _Toc367282560][bookmark: _Toc402785190]


[bookmark: _Toc281744912]II. Connecting (10 minutes)
Slide 5 is the divider slide for this section. 
	Explain:
“Before we get started with summative scoring today, let’s spend a few minutes taking a quick inventory of the evidence you have collected and brought with you today:
Discuss:
· How many types of evidence have you collected? 
· Do you have evidence to cover all the standard indicators?
· Are there other things that need to be collected and rated prior to summative scoring and feedback?”
Give participants 7 minutes and then move to sharing out.
“Okay, could a few people volunteer to share out what you discussed?”
For groups that have found that they do not have evidence to cover all the standard indicators, ask them what their next steps are for getting the appropriate evidence (e.g., discussing with the school leader) or what the rationale is for not evaluating the school leader on that particular standard indicator.
Take 3–4 volunteers.
	
[image: ]Slide 6


[bookmark: _Toc325465074][bookmark: _Toc366937035][bookmark: _Toc367282561][bookmark: _Toc402785191]


[bookmark: _Toc281744913][bookmark: _Toc325465075][bookmark: _Toc366937036]III. Learning (2 hours, 40 minutes)
Slide 7 is the divider slide for this section. 
Learning Content 1: Guidance for Holistic Scoring (10 minutes) 
	Explain:
 “Scoring your school leader’s professional practice against the LEPG Rubric requires analyzing and documenting all the different evidence you have collected. The LEPG Rubric uses a holistic scoring approach that requires evaluators to carefully review the collected evidence to select a rating for each standard indicator based on the preponderance of evidence for that indicator. For example, the evidence may demonstrate practice at both the “developing” and “effective” level; however, the evaluator should look at where the bulk of the highest quality evidence exists in making the scoring decision. 
When considering the preponderance of evidence, you should consider:

· Depth: to what extent does the evidence demonstrate limited, perfunctory, or superficial practice versus sustained, in-depth, and meaningful practice?

· Frequency: is the majority of the evidence at one performance level, or is there a mixture? Where does most of the evidence align?

In addition, the rating you select should not be devoid of context. It is crucial that you consider factors that should condition scoring, such as school leadership priorities, district priorities, or the career-level of the school leader.”
	
[image: ]Slide 8 

	Explain: 
“As you will recall from Module 3, as you select ratings you record an explanation for the rating in the LEPG conference form’s ratings and rationale table. 
Providing a rationale for the rating is important for two reasons. First, it provides clear, concrete documentation of how you arrived at your rating decision. Second, it is crucial for preparing to give your school leader feedback as part of the summative scoring process.” 
	
[image: ]Slide 9

	Explain:
“In our next activity, we are going to practice summative scoring but before we do, just as a reminder, this slide shows the alignment between each standard indicator and each evaluation measure. You should have this available from Module 3 in the form of Handout 3.”

As for a show of hands of who brought Handout 3 with them. If a significant number of participants did not bring the handout, let the group know that you will display the slide during the next activity as a point of reference.
	[image: ]Slide 10



Learning Activity 1: Practicing Summative Scoring (80 minutes) 
Purpose and Intended Outcomes
The first activity walks participants through scoring each Core Proposition and standard indicator through discussion focused on use of evidence to determine scores using the LEPG rubric. 
	Note to Facilitator: Unlike previous norming and scoring calibration activities, in this exercise, participants will not be looking at a common set of evidence. Instead, participants will each use the evidence they have collected for one of their own school leaders throughout the exercise. The purpose is not to calibrate by examining common evidence; instead, the purpose is to compare the use of evidence and the rationales given for similar scores. For example, if two participants scored their school leader as “effective” on Standard Indicator 2.1, they should compare the evidence and rationale given to see if they are being fair and consistent in their analysis of the evidence and explanation given for the rating. 
Explain:
 “Using the evidence you brought with you for your school leader, begin by scoring the standard indicators in Core Propositions 1 and 2. Recording your scores and explanations in the Ratings and Rationale table (advance to slide 9 to remind participants what this table is). 
After you have finished, share and explain your scores and the evidence you used to your group.
Discuss the following questions:
Did anyone score similarly? How did the evidence used for the same scores compare? 
Is the rationale given for the score reasonable and aligned with the LEPG Rubric?”
Give participants approximately 20 minutes to complete this and then move them on to the next two Core Propositions. Repeat this process until all standard indicators have been scored. 
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	Activity Debrief: Share-Out
Bring participants back together and facilitate a whole group discussion using the questions below. 
Explain: 
“Did you change any scores as a result of your conversation? Why?
As participants share, ask if others changed their scores on the indicator(s) under discussion. Try to identify whether the change was largely a result of re-interpreting evidence, re-interpreting the rubric, or possibly both. If a large number of participants changed their score on a particular indicator, you may want to spend additional time discussing the indicator or evidence for it, either as a whole group or broken back into smaller groups based on participant needs. For example, you could put all the participants who scored at ‘effective’ for the indicator in one group to discuss their scores, ‘ineffective’ in another, and so forth.
Which Core Propositions were easier to consistently score and which were harder? Why do you think so?
As participants share out, take note of whether the difficulties being highlighted relate to finding adequate evidence, vague or difficult to understand language in the rubric, or some other factor. Extend the discussion by working with participants to identify additional supports that may be needed, such as additional scoring guidance, edits to the rubric for the next evaluation cycle, or additional artifacts that need to be identified. 
Are there any standard indicators that you need more evidence for? What evidence or artifact do you need?”
As participants share out, identify trends around which standard indicators seem to be the most difficult to find evidence for. Discuss with participants if there are specific elements within the standard indicator that pose a significant challenge for finding evidence to demonstrate the practice. 

	
[image: ]Slide 15


Learning Activity 2: Calculating the Summative Score (15 minutes)
Purpose and Intended Outcomes
The next activity walks participants through the final step of combining scores from multiple measures, identifying the final rating, and identifying the appropriate professional growth plan based on the rating 
	Explain:
“Next, let’s combine the professional practice and professional growth scores with the other outcome measure scores (using the summative scoring matrix). 
After the scores have been combined, record the appropriate LEPG rating and identify which professional growth plan is associated with the rating.
On the slide, you can see a reminder of the appropriate professional growth plan that should be selected based on the final rating.”
	
[image: ]Slide 16

	Summative Scoring Debrief
Explain:
“At your table, discuss the following questions:
What was the final LEPG rating for your school leader?
Is the rating what you expected?
How do you anticipate the summative evaluation conversations going? Which parts will be easy? Which parts will be challenging?”
Give participants about 5 minutes to talk and then ask for volunteers to share their conversation around the last bullet point/question.
	
[image: ]Slide 17



Learning Content 3: Sharing Feedback With School Leaders (20 minutes) 
	Explain: 
“Consider two times you received feedback:
1. A time when an evaluator, manager, or colleague approached you in a way that left a positive impression.
2. A time when an evaluator, manager, or colleague did not provide feedback in a way that was effective for you.
In pairs, share your experiences.
Questions to consider:
· When thinking about your own feedback experiences, did you tend to focus on those that were negative? If so, why?
· Thinking about your experiences, how would you define effective feedback? What does it look like? What doesn’t it look like?”
	
[image: ]Slide 18

	Explain:
“If we want to make sure to give school leaders effective feedback, what does that look like? Based on AIR’s review of existing literature in creating the Instructional Feedback Observation too, we found the following characteristics:  
Effective feedback is focused: Feedback should zero in on what you just observed and how that practice reflects the educator’s progress toward his/her goals or performance within the four standards of practice.
Effective feedback is evidence based: Feedback should be grounded in evidence related to what was just observed.
Effective feedback is constructive: Feedback should both reinforce evidence of effective practice and identify areas for continued growth, with suggestions for improvement and/or the identification of additional resources or supports if needed.
Effective feedback must be provided in a timely manner to be effective. It is not helpful to receive constructive feedback weeks after the observation. Ideally, feedback should be provided within two or three days after the observation.
And finally, feedback provided to school leaders needs to be actionable by focusing on observed behaviors that can be changed.”
	
[image: ]Slide 19

	Explain: 
“Although there is a general agreement on these characteristics and you are now familiar with them through AIR’s instructional feedback tool, let’s take a closer look at different roles you can take during a summative feedback conversation. 
The summative conversation differs from a post-observation conference or midcourse conference in that you should have a much stronger sense of each of your school leaders’ level of practice, specific needs, and level of support needed. 
Your approach in the summative evaluation conversation should be differentiated based on these individual needs. To help you identify an appropriate role, let’s review some options. There are three different roles that evaluators can take when they are providing feedback, with each having different types of interactions between evaluator and school leader. We will go over each in further detail in the next few slides, but here’s a quick overview.
Consulting occurs when the evaluator directly explains or models what the school leader should be doing. The evaluator uses the evidence collected about a school leader’s practice to inform the school leader of what he or she is doing well and what to improve upon. The evaluator will then use those evidence statements to direct the school leader to provide specific information about what the school leader should do differently, or the evaluator can direct the school leader to professional development resources or other reading. In other words, the evaluator uses the evidence of school leader practice to mostly inform. Consulting is done when the evaluator senses that the school leader may not know how best to proceed. In these situations, the evaluator leads the feedback sessions.
Collaborating occurs when the evaluator engages with the school leader to implement or apply solutions in context. Together, both the school leader and evaluator analyze the evidence of school leader practice to determine areas of strength and areas where the school leader needs to improve. Here, the evaluator may co-plan activities to support implementation and work with the school leader as an equal partner. Both parties learn. This type of action is useful when the evaluator believes that the school leader has the knowledge to take actions but needs additional support to apply learning in context. The collaborative process also helps the evaluator deepen his or her understanding of school leaders’ work. 
Reflecting occurs when the school leader takes the lead in the feedback process. The school leader uses the evidence of practice to flesh out problems of practice and areas of strength. The school leader uses the evaluator as a sounding board to reflect on practice and determine next steps, resources, and other items. The evaluator is likely to take this role when the school leader has the skill set to be self-reflective and is knowledgeable about practice. In addition, the evaluator must know how to ask good questions and help the school leader move forward in his or her thinking.” 
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	Explain:
“This slide shows when the different roles for feedback should be used with a school leader. When the level of support needed is high, and level of leader knowledge and experience is low, the evaluator should act as more of a consultant. When there are medium levels of each, collaborating works best. And when the school leader needs little support and is highly knowledgeable and/or experienced, the evaluator should take more of a reflecting role. 
It is important to note that no matter which role you take as an evaluator, it is important to try to be objective in the feedback that you provide. It should be focused on the evidence of the school leader’s practice, not his or her personality.”
	
[image: ]Slide 21

	Explain:
“When an evaluator is acting as a consultant, the evaluator will typically define the problem for the school leader or provide only descriptive information about what is occurring in the post-observation conference. The evaluator also will provide a specific solution and advice. This situation can occur when the school leader is performing well or is performing poorly. If a school leader has a difficult time identifying his or her own areas of strength and areas that need growth, the evaluator will need to support the school leader more.
Consulting typically occurs when school leaders need immediate advice or are still relatively new to their leadership role. It can also be used as a scaffold into deeper conversation, when school leaders need information about their practice that can lead to deeper conversations.”
	
[image: ]Slide 22

	Explain:
“As a collaborator, the evaluator works closely with the school leader in order to define problems of practice or areas of improvement. An example of a problem of practice could be the use of higher order questioning when providing feedback to a teacher to prompt a deeper level of reflection from the teacher on his or her practice. The school leader and evaluator co-construct solutions to the problem and share responsibility for solving the problem, as well as moving the conversation forward. 
This form of feedback can occur only when there is trust between the school leader and evaluator, and the school leader feels the evaluator has goals similar to his or her own goals.” 
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	Explain:
“In the reflecting role, the evaluator encourages the school leader to think about his or her practice, and asks the school leader questions in order to identify problems and find solutions. In this role, the evaluator mostly listens and paraphrases what the school leader is saying.
Reflecting occurs over time as a school leader develops the capacity to think critically about these practices independently. Over the course of multiple observation and evaluation cycles, the evaluator and the school leader have worked together to develop the skills necessary for the school leader to lead the feedback conversation about his or her own practice. The school leader uses the evaluator to help guide his or her thinking about the school leader’s practice. 
Not only is this a difficult skill for school leaders and evaluators to learn, but evaluators also must recognize that they will not necessarily have all the answers. There are times when the evaluator will need to help the school leader find additional resources or will not know how to solve a particular problem. 
In addition, evaluators need to learn how to ask questions that get the school leader to think more deeply about his or her practice.” 
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	Explain:
“Before we learn some practices for how to provide good feedback for summative evaluation conferences, we are going to do a quick self-assessment about the role you typically take when you are providing feedback. So, individually, write down the answer to these questions:
· Consider a recent meeting with one of your school leaders where you gave feedback. What role did you take and why?
· Which role do you usually take when providing feedback and why?
· What supports do you need in order to take on a different role?
After you have answered these questions, turn and talk to your neighbor and answer the following question: 
· How do the different roles meet the requirements for characteristics of effective feedback?”
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	“Before we start our next activity, let’s introduce the feedback carousel. The feedback carousel has four quadrants.
Clarifying questions are those questions that you use when you need to develop a better understanding of the context surrounding the post-observation conference.
Probing questions ask a school leader to think more deeply about the feedback he or she provided to the teacher.
Recommendations are specific strategies you provide to a school leader in order to direct the school leader’s growth.
And the last quadrant includes the resources you provide to a school leader to help him or her grow.”
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	Explain:
“One of the most effective ways to provide good feedback is to be able to paraphrase what the speaker is saying. 
Four principles of paraphrasing:
· Paying attention to the body language and tone of the conversation: both your own and the school leader’s.
· Listening to the major themes the school leader is telling you. What is the school leader mostly talking about? What are the overarching concerns/problems?
· The paraphrased statement should be shorter than what was originally spoken. You should be talking less than the school leader.
· Begin with saying ‘So, you’ or ‘You’re’ instead of ‘I hear you saying.’ Keep it focused on the school leader.
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	Explain:
“There are two types of paraphrasing:
· ‘Acknowledge and clarify’ (recapping what the teacher said in a different way)
· ‘Summarize and organize’ (expressing the theme or structure of what the teacher was saying)
In other words, paraphrasing is a way to put a label or structure on the variety of things the school leader is saying.
Let’s pause here for a moment and practice to prepare for your summative evaluation process. Using the ratings you collected earlier, pair up with a partner and share two to three pieces of feedback based on your ratings. Your partner should then paraphrase your feedback using the various examples on the slide. Then reverse roles.”

Give participants 10-15 minutes to complete this activity.
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	Explain:
“Before we move on, let’s stop and do some thinking about the way to prepare for school leader questions. Below are examples of questions you might hear:
What is my summative rating? Is it higher or lower than I expected or about what I expected? Why?
How does my rating break down by type of evidence? By category of measure?
How does my rating affect my job? 
What will we do next?
How well does my summative rating align with other information I have about my leadership practice?” 
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	Facilitate a whole group discussion using the questions below.
 “What questions do you expect?
How well prepared do you feel to answer them?
On a scale of 1–4, with 1 being least prepared and 4 being best prepared, how would you rate your readiness?
What other information or support do you need?”
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Learning Activity 3: Feedback Carousel Role Play (20 minutes)
Purpose and Intended Outcomes
The next activity introduces the “feedback carousel” and engages participants in beginning to construct feedback based on the summative evaluation evidence they scored earlier in the module. Participants will role play giving their draft feedback to a colleague. 
	Explain:
“Using the evidence from the summative scoring you completed earlier, use the feedback carousel to construct two or three pieces of feedback for the school leader.
Decide which coaching approach is most appropriate for this school leader.
Role play with a colleague to practice giving this feedback.”
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	Debrief
Explain:
“Providing effective and efficient feedback, particularly written feedback, can be difficult. 
How did you all feel about providing written feedback? 
What was easy? What was challenging?
What quadrant did most people use?
Why did you choose that quadrant?
How does choosing a different quadrant affect the type of feedback the school leader will receive?
Knowing your school leaders’ personalities and styles, what approach will you favor when delivering information about summative ratings and collected evidence?”
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[bookmark: _Toc325465078][bookmark: _Toc366937037]
[bookmark: _Toc281744914]V. Implementing (50 minutes)
Implementing Activity 1: Scenario Activity (40 minutes)
Purpose and Intended Outcomes
Participants will review a mock scenario in which a school leader’s professional practice score is significantly lower than his or her learner growth score (as measured by SLOs). The activity walks participants through a structured discussion to identify strategies and approaches for dealing with discrepancies in scores between different measures. 
Activity Detail
Note: Slide 33 is the divider slide for this section. 
	Explain:
“For the next 40 minutes, you will use Handout 1 to explore how to deal with discrepancies in scores between different measures. You will read a mock scenario in which a school leader whose professional practice scores are lower than her learner growth scores (as measured by SLOs). 
Work through the scenario and questions in Handout 1 with your table.
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[bookmark: _Toc325465112][bookmark: _Toc366937050][bookmark: _Toc367282564][bookmark: _Toc402785193]


[bookmark: _Toc281744915]VI. Feedback (45 minutes)
[bookmark: _Toc325465114][bookmark: _Toc366937051]The divider slide for this section is slide 35.
Reflecting Activity: Looking Ahead to Next Year
This activity provides participants with a structured opportunity to reflect on and provide feedback to the district about the LEPG model. Facilitators can collect participants’ feedback to share with the steering committee in order to make improvements to the process for the following year. 
	Give each table a piece of chart paper. Ask participants to divide the paper into three areas or columns, labeling each area as one of the following:
Professional Practice, Professional Growth, and Outcome Measures
Explain:
“At your table, divide the chart paper into three areas/columns, labeled: Professional Practice, Professional Growth, and Outcome Measures. 
 For each area, discuss:
What do you plan to change next year about your own approach to completing the evaluation process?
What should the district change about any of these processes in our district’s LEPG system for next year? Why? 
What went well this year?
What additional supports do teachers and evaluators need?
Record your ideas on the chart paper.”
Give participants 25–30 minutes to discuss this question. 
After 25–30 minutes, reconvene and ask each group to share out their recommendations. Collect the chart paper at the end of the exercise to share with the district. 
	
[image: ]Slide 36

	[bookmark: _Toc325465115][bookmark: _Toc366937052]Closure:
Note to facilitator: Enter your e-mail address on the final slide, so that participants know where to send questions.
	[image: ]
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LEPG Modules Overview

* Module 1. System Overview, Expectations, and
Goal Seffing
* Module 2. Evidence, Feedback, and Growih
« Module 3. Reflection, Rafing, and Planning
« Module 4. Summative Scoring and Feedback
~ Engage in caliorafion scoring discussions using
evaluation data collected for one of your school
leaders. Compare evidence and scores, engage
in calibration conversations, surface scoring
challenges, and practice providing feedback in
@ summative evaluation conference.
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Today's Ouicomes

8y the end of the day. you should.
+ Be able fo consiruct meaningful feedback aligned
o principals’ areas for improvement

« Know how to facilifate the summative evaluation
conference

« Be able fo examine real evidence and pracice
assigning ratings

« Be able foidenify areas of professional growth for
school leaders and discuss use of data for all school
leaders in choosing professional developmen.
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Agenda

+ Weicome (5 minutes]
+ Connecting (15 minutes)
Inventory of evidence.
+ Learming (2 hours, 40 minutes)
- Actviy: Scorng Evidence

- Feedback n he Summatve Evaluafon Process
+ Implementing (S0 minutes)
‘Actiiy: Feedbock Scenario
- Actiy Debrief
+ Reflecting and Wrap-Up (45 minutes)
Looking Aead o Next Yeor
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Connecting Activity: Inventory of Evidence

Take alook ot fhe evidence you have brought with
you.

Discuss:
+ How many types of evidence have you collected?

« Do you have evidence fo cover all the standard
indicators?

« Are fhere other things fhat need fo be collected
and rated prior fo summative scoring and
feedback?
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Learning Content 1. Guidance for Holistic
Scoring

Consider ihe preponderance of the evidence:
- Depth
- Frequency

Conditioning factors:
~ school leadership priorities
- Distict prorities
- Careerdevel of school leader





image8.jpg
Rating and Rationale Table

Why Do You Need a
Rafionale?

~ Provides
documentation

- Prepares you o give ... -
feedback fo the
school leader.
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Activity: Pracficing Summative Scoring

« By yourselr, use the evidence you brought with you
o score Core Propositions 1 and 2.

+ Record your scores and explanations in the Rafings
and Rafionale table.

Atyour fable, discuss the scores:

~ Explain your scores and the evidence you used.
~ Did anyone score similariy? How did the
evidence used for the same scores compare?

- Is the rafionale given for fne score reasonable
and aligned with the LEPG Rubrice
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Activity: Pracficing Summative Scoring

« By yourselr, use the evidence you brought with you
o score Core Propositions 3 and 4.

+ Record your scores and explanations in the Rafings
and Rafionale table.

At your fable, discuss the scores:

~ Explain your scores and the evidence you used.
~ Did anyone score similariy? How did the
evidence used for the same scores compare?

- Is the rafionale given for fne score reasonable
and aligned with the LEPG Rubrice
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Activity: Pracficing Summative Scoring

« By yourselr, use the evidence you brought with you
o score Core Propositions 5 and 6.

+ Record your scores and explanations in the Rafings
and Rafionale table.

At your fable, discuss the scores:

« Explain your scores and fhe evidence you used.
+ Did anyone score simicriy? How did the evidence.
used for fhe same scores compare?

+ s the rationale given for fne score reasonable and
aligned with the LEPG Rubricg
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Activity: Pracficing Summative Scoring

« By yourselr, use the evidence you brought with you
o score Core Proposifion 7.

+ Record your scores and explanations in the Rafings
and Rafionale table.

At your fable, discuss the scores:

— Explain your scores and the evidence you used.
~ Did anyone score similariy? How did the
evidence used for the same scores compare?

- Is the rafionale given for fne score reasonable
and aligned with the LEPG Rubrice
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Activity Debrief

Whole Group Share-Out

+ Did you change any scores as aresult of your
conversation? Why?

+ Which Core Propositions were easier fo consistently
score and which were harderz Why do you fhink.
s

+ Are there any standard indicators fnat you need
more evidence for? What evidence or arffact do
you need?
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Activity: Calculating the Summative Score

+ Combine the professional practice and professional
growih scores with the ofner outcome measure scores
(using the summative scoring matrix)

+ Record the LEPG rating and identify which
professional growth plan s associated with the rafing.

inefectve  Developng  Efectve  Distingushea

lesshonts | 15024 251034 Greclertan 24

Moniored Growh Flan Indiidualzed Growh Fan
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Summative Scoring Debrief

= What was the final LEPG rating for your principal?
« Is the rafing what you expected?

+ How do you anticipate fhe summaive evaluation
conversations going? Which pars wil be easy?
Which parts wil be challenging?
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Learning Content 2. The Good, the Bad, and

the Ugly

+ Consider two times you received feedback:
1. Afime when on evaator, manager, o coleague
opproacned you In 6 way fhat el @ posiive Impression.
2. Atme when on evouator, manager, or colleague id not
provide feedbockn  way tat was effective foryou.
* Inpairs, share your experiences.

* Quesfions fo consider:

~ When trinking about your own feedback experiences, dc.
VU 121 10 1oGus o1 hose that were neganve? i1 so. why?

- Trinking about your experiences, how woui you define
effective foeaback? Wnat does ook Ika? What cossn't
ook ke,
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Characteristics of Effective Feedback

« Focused: Feedback should focus on what was
observed.

+ Evidence based: Feedback should be grounded in
evidence of practice.

« Constructive: Feedback shouid reinforce effective
practice and identify areas for confinued growth.

« Timely: Feedback should be provided soon affer
the observaion.

* Actionable: Feedback should focus on behaviors
that can be changed.
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Three Roles for Evaluators In Providing
Feedback

Evaluotor
o Cofaciitated [ Wl Princial Led

Informing, Sharing, Supporiive.

Modelng. Coplanning Thinking
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How the Role Varies by Principal Knowledge
and Need

Retiacing

Cotaaraing

Exporinos

Loador Knowlodgn and

Consting

Fian Vedm Low

Love ofSupport Neads




image21.jpg
Evaluator as Consultant

« The evaluator:
- Defines he probe for the prncipal.
Provides the solution and speciic avice.

* Consuifing occurs when:
‘A principal needs mmeciate aavice.
- Aprincipal st reatively new.

Consuiing s neeced os o scaffold fo move & principal nfo
Geeper conversations
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Evaluator as Collaborator

« The evaluator:
Defines the probiem wi the principo.
- Co-consircts solufonsfo the problem.

- snares esponsbilty for moving fne conversation forwara.

* Collaborating occurs when:
There s frust between the principal and the evaluator.
- The princoal and fhe evailator shore @ common goo.
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Evaluator as Mimor

« The evaluator:
- £ncourages the piincipal fo ik about is ofher pracice.
- Porophvoses who fhe prnciool says.
- Ass the principal questons about ideniifyng problems ang.
fincing solufons 1o hose probiems.
- Mosty tens.

« Reflection occurs over fime when:
- The princinal develops the capacity fo hink criically about
s o her praciice.
- The evaiuotor leoms how fo ask quesfons fo get the
principalfo tink deepy.
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Consider Your Siyle and Approach

* Quick Self-Assessment
- Consicer arecent mesting wih e of your school leagers
where you gove feeaback. Wh role dd you foke and
why
- Which e do you Usuall foke when providing feeaback
oncwhy?

- What supports ana/orresources 6o you need i orderfo
c0pt a oferent role?

« Tum and Tak
- How G aiferent roles et the requremens for
eharactersfcs o effectve feadback'? Remember,
haracrersfcs ore focused, evidence based, fmely,
Constuctive, ang octonobie.
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The Feedback Carousel

Evaluator's Role:
+ Consulfing

+ Collaborating
+ Refiecting
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Principles of Paraphrasing

Pay attention to body language and fone—both
your own and the principal's.

Listen for mojor themes of the conversation.

Paraphrase sing a stafement shorter than the
original.

Begin with *

. you'" or “You're" instead of *I hear

yousaying.”
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Types of Paraphrasing

Acknoweoge Ly
e oy “You'e thinking tnat

fokecopna
BfereniWey  youre wongerngf .

You're concerned about

Summarze  “Youtereacy fomove onto "
o

Orgorize—  “You'e Inthe process of .
Expresses

Theme or There are fhree fssues .
Provdes

siciue O he one hand ...and on the afher hand!
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Handling Questions

« What s my summative rafing? s it higher or lower
than| expected or about what | expected? Why?
~ How does my rafing breck down by type of
evidence? By category of measure?
- How does my rafing affect my job?
- What wil we do next?

« How well does my summative rafing align with ofher
information | have about my leadership practice?
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Handling Questions

« What questions do you expect?
« How well prepared do you feel fo answer them?

- Onascale of 14, with 1 being least prepared and 4

being best prepared, how would you rate your
readiness?

= What ofher information or support do you need?
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Activity: The Feedback Carousel

Evaluator's Role:

+ Consuiting

+ Collaborafing

+ Reflecting o

ey

Diections

+ Construct
feedback from
carousel

+ Select approach
+ Role ploy.
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Activity: Scenario Activity

+ Atyour fable, explore e
hypothetical scencro to
prociice Geaing win
discreponcies between
scores on different fypes of

+ Read the scenario and
discuss he questions In
Hondout 1
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Looking Ahead fo Next Year

+ Atyour fable, divide the chort paper info fhree areas/
columns, abeled: Professional Praciice, Professional
Growih, and Outcome Measures.

+ For sach areo, discuss:

~ Whot 6o you plan fo change next year about your own
approcen fo fhe evaluofion process?

~ Wnot shoulg the distict change about fhese processes
in our GSHiCY's LEPG system for next year2 Why?

- Wnot went well s year?

- Whot agaiional supports G0 feachers and evaluators
need?

+ Record youridecs on fhe chart poper.
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