
General Assessment Protocols

Programs funded under the Workforce Investment Act of 1998 are required to utilize standardized assessments that are approved by the State of Maine. These protocols are designed to comply with accountability and reporting requirements under state and federal statutes and guidelines. The information gained from following these protocols are also invaluable at the local level when evaluating instruction, program performance, and learner progress. 

This document identifies the approved assessments and provides guidance on proper procedures.

1.  Who needs to be tested?

All literacy, English as a Second Language (ESL), pre-GED, GED, and high school completion students with less than half of the locally required Carnegie Units for graduation, must be tested using the standardized instruments listed under #2 to determine appropriate placement in a learning environment, as well as their initial Educational Functioning Level (EFL). College transitions and academic brush-up students can be counted in the National Reporting System (NRS) as long as they are not already enrolled* in a college and must be pre-and post-tested using one of the instruments listed below.  

Adult high school diploma students with more than half of their locally required Carnegie Units on an approved transcript are not required to pre-and post-test. These students may be automatically placed at Educational Functioning Level (EFL) 6.  High school completion is currently based on the receipt of a high school diploma based on Carnegie Units in Maine or a General Educational Diploma (GED) and is adequate documentation of successful completion of a level.  The same rule applies to pre-vocational courses if you are awarding Carnegie Units. If you are not awarding Carnegie Units for the work they are doing, you should not include them in NRS data unless they have been pre-post-tested. 

Students who are under 16 or who are 16 or older and who are currently enrolled in classes in a secondary school do not qualify for services under the Adult Education and Family Literacy Act and should not be reported in the National Reporting System.  Therefore there is no requirement for pre- and post-testing.

Programs must pre-and post-test at least 70% of their enrolled students each fiscal year.  Programs will need to consider past performance in this area and develop an assessment process to address this requirement.

* An enrolled student is a student taking at least one college level course in the current academic semester.

      2.
What assessment instrument may I use to determine Educational Functional Levels  (EFL)?
The following tests have been approved by the Maine Department of Education for determining a student’s Educational Functioning Level (EFL) at entrance and exit.

Adult Basic Education




English As A Second Language
      TABE (Tests of Adult Basic Education)

            BEST (Basic English Skills Test)

Forms 7 and 8
or newer
 


     Forms B and C or newer

All CASAS Series (reading, math, and writing)
All CASAS Series(reading ,listening, writing and speaking) 

Teachers should continue to use a variety of formal and informal assessment instruments and procedures to inform teaching and learning in their classroom, in addition to the required standardized assessments.

3.   In what areas must students be assessed?

TABE

The TABE test consists of a series of sub-tests.  At a minimum, the sub-test given should match the student’s goal and relate to the area being studied.  For example, if a student’s goal is to improve his/her reading skills, it is not necessary to administer the math portion of the test.  Programs may administer all of the subtests to better plan the instructional program, if desired, but it is not required. You must use the lowest test score for which the student will receive instruction to determine the EFL. For example, if the student scores lower in the math sub-test than in the reading sub-test, but will only receive instruction in reading, you must use the reading score to determine the EFL. If both reading and math instruction will be provided, you must use the math score to determine EFL.

CASAS

For pre-GED, GED, and high school completion learners for whom assessment is required reading, math and writing tests are available. For ESL learners reading, listening, and writing tests are available. CASAS tests should also be aligned to a student’s goals and relate to his/her area of study. For example, if a learner’s goal relates to reading, then the reading test should be administered. Other assessments (i.e., math) could also be used, if desired, but this is not required. You must use the lowest test score for which the student will receive instruction to determine the EFL. For example, if the student scores lower in the math pre-test than in the reading pre-test, but will only receive instruction in reading, you must use the reading score to determine the EFL.  If both reading and math instruction will be provided, you must use the math score to determine EFL.

4.  Are locator/appraisal tests necessary?

TABE

When administering the TABE, the locator test should always be used to determine the appropriate level of the pre-tests. However, the locator test may NOT be used in place of the pre-test.

CASAS

CASAS appraisal tests provide information on an individual’s basic skills level in reading, math, or listening.  They are used to place learners appropriately and to provide information on which pre-test to administer.  When administering CASAS, each new student entering the program is required to take an appraisal test at program entry. Acceptable appraisal tests are:

1.) Life Skills Form 20 Listening/Reading (for ESL students only),

2.)  Life Skills Form 30 Reading and Math (pre-GED, GED and high school completion students)

3.) Employability Competency System (ECS) Form 130 Reading and Math (pre-GED, GED and high school completion students), and

4.) Workforce Learning Systems (WLS) Form 230 Reading and Math (pre-GED, GED and high school completion students)

Life Skills Form 20 assesses ESL proficiency in four key areas (oral, listening, reading, and writing. Life Skills form 30 assesses reading and math proficiency in a general life skills contexts.  ECS Form 130 is an appraisal that measures one’s ability to apply basic reading and math skills in pre-employment contexts. WLS 230 measures one’s ability to apply basic reading and math skills in a workplace context. Where feasible, CASAS test series should be selected based on the learner’s goals and needs (e.g., general Life Skills, Employability Competency System, Life and Work, or Workplace Learning Systems contexts)

Incoming ESL students should take the short oral interview to screen for survival level language ability.  Students who do not receive at least a 6 on the oral interview can be referred directly to ESL classes. A student who scores 6 or more on the oral interview, should take Form 20:  A student who scores below 215 on the Listening Appraisal, should not receive Form 20 Reading Appraisal. A student who scores above 215 on the Listening Appraisal must take the Reading Appraisal Form 20 during the first two weeks of class.

5.   Where should testing take place?

Testing should take place in a quiet, non-threatening environment. The area should have appropriate lighting and be free of distractions, preferably in a place that is separate from instruction.

6.  When do I administer the pre-test?

TABE

Pre-tests must be administered within the first 12 hours of attendance. It may be necessary to administer one of the sub-tests to determine appropriate placement, but it is not recommended that the complete set be administered on the first day.

CASAS

Based on the results of the CASAS appraisal test, the appropriate CASAS pre-test(s) must be administered with in the first 12 hours of attendance.

7.  How frequently do I post-test?

An appropriate post-test must be administered.  The following chart provides the dates for completion of pre-post testing.  

	Pre-post testing
	No Later Than

	All students complete pre-testing for first semester/reporting period
	November 7, 2003

	All students complete post-testing for first semester/reporting period
	December 19, 2003

	All students complete pre-testing for second semester/reporting period
	March 19, 2004

	All students complete pre-testing for second semester/reporting period
	June 4, 2004


If the student has exited the program and then returns within the same program year, the post-test score may be used as the new pre-test score if no more than three months has gone by between exit and re-enrollment.  In order to streamline the amount of testing, post-test results may be used as pre-test scores for students continuing the next semester.  Students’ post-test scores from the spring semester may also be used as pre-test scores for students returning to programs during the fall semester.

For open enrollment programs, post-tests should be administered at the end of the semester, or after 75 hours, whichever comes first.

8.  What test forms should be used to post-test?

The parallel form of the test used to determine the entry EFL must be used to determine the exit EFL.  For example, if TABE D, Form 7 is used for the pre-test, the TABE D, Form 8 must be used for the post-test.  Programs must alternate their use of the test forms when re-testing students (i.e. TABE Forms 7…8…7).  There must be 6 months between administration of the same form on the same level.  

The tests are not interchangeable.  Programs cannot switch from one test to the other for pre-and post testing (i.e. BEST for pre-test and ESLOA for post-test or READ for pre-test and TABE for post -test).

If using CASAS, stay within the same series (Life Skills or Employability Competency System) and only post-test at the same instructional level or no more than one instructional level higher than the pre-test (i.e. Life Skills level A pre-test must be followed by a Life Skills level A post-test or by a Life Skills Level B post-test).  In any case, it is strongly recommended that program personnel follow the Suggested Next Test protocol provided to programs during CASAS training or available from directly from CASAS.

9.  How do I use the test score to determine the EFL?

The following charts will help you determine the EFL.  Learners are placed according to their lowest functional area in which they will receive instruction.

For the TABE, use the raw score to determine the Grade Equivalent (GE).  CASAS scale scores should be used to determine EFL.

	Educational Functioning Level
	TABE
	CASAS

	Beginning ABE Literacy –EFL 1

	0-1.9
	200 and below

	Beginning Basic Education – EFL 2

	2.0-3.9
	201-210

	Low Intermediate Basic Education – EFL 3

	4.0-5.9
	211-220

	High Intermediate Basic Education –EFL 4

	6.0-8.9
	221-235

	Low Adult Secondary Education – EFL 5

	9.0-10.9
	236-245

	High Adult Secondary Education – EFL 6


	11.0-12.9
	246 and above


For the BEST, use the raw score for Form B or the Scale Score for Form C to determine the Student Performance Level (SPL). CASAS scale scores should be used to determine EFL.

	Educational Functioning Level
	Best SPL
	CASAS 

	Beginning ESL Literacy –EFL 1
	SPL 0-1 Speaking and Reading
	180 or below

	Beginning ESL – EFL 2
	SPL 2-3 Speaking, SPL 2-4 Reading
	181-200

	Low Intermediate ESL – EFL 3
	SPL 4 Speaking, SPL 5 Reading
	201-210

	High Intermediate ESL – EFL 4
	SPL 5 Speaking, SPL 6 Reading
	211-220

	Low Advance ESL – EFL 5
	SPL 6 Speaking, SPL 7 Reading
	221-235

	High Advanced ESL – EFL 6
	SPL 7+ Speaking, SPL 8+ Reading
	236-245


10. How do I assess students with disabilities?

Students with documented disabilities who require accommodations may request assessment instruments in alternative formats and alterations in test administration procedures. Documented disabilities means that the individual can present a formal document such as a doctor’s report, a diagnostic assessment, an Individual Education Plan (IEP) or other formal record of disability that includes: 

· A diagnosis of the disability

· Evaluation of the impact of the disability on areas of functioning

· Recommendations for the specific strategies and accommodations in education required by the disability

The accommodations provided in assessment should be the same accommodations used during instruction.

Each program is responsible for processing a student’s request for accommodation within a reasonable amount of time, not to exceed 30 days.  Each program is required to document the time required to process the request for accommodations.  

The TABE test is available through the Maine Department of Education in both Braille and Large Print Editions. CASAS is also available in large print. Accommodations should be applied in conformance with the publisher’s guidelines. Please call to arrange for loan.

11.  What methods are NOT acceptable to determine EFL and student gain?

  
The following procedures/instruments may not be used:

· Official GED Practice Test

· GED Test (other than to document completion of Level 6)
· TOFEL (Test of English as a Foreign Language)

· College Placement Tests, such as the Accuplacer

· Teacher/program designed tests that are not standardized

· Teacher observation

· Using the same form of the test for pre- and post-testing

· Using different instruments for pre- and post-testing

· TABE survey and locator tests

· CASAS appraisal tests

· Use of different CASAS series (i.e., pre-testing with Life Skills series and post-testing with ECS series)

· Skipping a level in a CASAS series (i.e., pre-testing with level A and post-testing with level C)

· Portfolio assessment

· Any test not normed for use with adult learners

12. What training is available for teachers and coordinators?

Any staff member who administers the required assessments must first attend training on appropriate assessment practices and receive a certificate. These trainings will be held at least two times per year. GED Examiner training does not meet this requirement.

13. What is the state policy on goal setting and intake?

It is the state’s expectation that programs will have established student centered intake and goal- setting processes aligned with the state’s adult education standards and performance indicators. These program standards address setting goals for instruction and should be developed cooperatively with the teacher and learner. In setting these goals, it is important that a means of assessing the goal is identified to assure that the learner understands the target. Instructional goals should be re-evaluated on an on-going basis as the learner progresses.

When setting goals for the National Reporting System, programs should make sure the goal of high school completion and entrance into post secondary education are achievable within the program year. For example, a learner who enters your program with a goal of entrance into post secondary education may or may not be able to achieve that goal within one year.  If the learner is an EFL 5 or 6 and you are certain the learner will be able to complete his/her course of study in one year, then the goal is achievable. If the learner is a EFL 1, 2, 3 or 4 and you are certain that the course of study will take more than one program year to complete, do not list it as the learner’s goal.  Learner goals for the NRS should be re-evaluated on an annual basis at a minimum.

