ADULT EDUCATION AND ITS ROLE IN SPECIAL EDUCATION
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This document is intended to help clarify the relationship between special education as it relates to the education of students with disabilities and their special instructional needs.

The material presented in this question and answer document is the result of a set of questions developed by adult educators and answered by the Office of Special Services, Maine Department of Education.

The answers were prepared only for the questions asked and are not intended to be an exhausted list of questions.  As additional questions arise, we will update this document.

The responses to these questions come primarily from the Maine Special Education Regulations, Chapter 101, dated November 1, 1999.  Contributors to this document include the following Department of Education staff; Christine Bartlett, Becky Dyer, Pauline Lamontagne, John Kierstead and Susan Parks.  John Kierstead prepared the document with the assistance of Debbie Violette and Kathy Fellows.

#1 Question: What are the legal responsibilities of adult education to serve special education students? Is Adult education responsible to serve the students, provide adaptations or provide one-on-one tutors?

Answer: If a student has not reached the age of 20 or has not received a regular education diploma a (GED) is not considered a regular education diploma) then the adult education system is required to provide adult education services, if the Pupil Evaluation Team (P.E.T.) determines that this is an appropriate placement and special education services are necessary to allow the student to benefit from adult education.  The School Administrative Unit (S.A.U.) of residence is responsible to provide the services included in the IEP, including one-on-one instruction if provided as a special education service and not as an adult education service.

Adult Education is considered a part of the School Administrative Unit, just as is vocational education and the S.A.U. has to provide the necessary supports and services to a student with disabilities.

#2 Question: Does the adult education system have a role in Childfind under IDEA 97 and Maine Special Education Regulations?

Answer: Yes.  Adult education has a responsibility to refer to the PET for identification any student younger than 20 and who has not received a regular education high school diploma that they believe is eligible for special education. The referral is to determine if the student is eligible for special education services.  The referral would be made to the Director of Special Education in the School Administrative Unit of residence.  School Administrative Units have written policies on Childfind.

All referrals must be acted upon within fifteen days to review existing evaluation data and determine the need for additional evaluations (9.8) (9.9)*

The adult student must get notice that a referral (12.3) was made and provide informed prior written consent (12.4) before any action is take on the referral.

Notice to the adult student must be provided at least seven days before action is taken by S.A.U. to initiate or change, identification, evaluation or educational program or placement or providing Free Appropriate Education (FAPE).

If the student has not reached the age of majority or is under guardianship then the parent of guardian must receive the notices.

#3 Question: Can adult educators be part of the P.E.T. Process?

Answer: Yes, adult educators should definitely be part of the P.E.T. process when it involves any decisions relative to adult education services and access to the adult education system.

PET membership (8.6) calls for at least one regular education teacher if the student is participating or going to participate in the regular education environment; a special education teacher or a teacher qualified to provide special education services for which the student has been referred; individuals who have knowledge or special expertise regarding the student including supportive service personnel; individuals who can interpret the instructional implications of evaluation results.  Adult educators may serve in a number of these capacities, particularly that of regular educator for the adult education system.

It is important that an adult education representative be at the PET meeting when transition services are being considered and it is likely that adult education services will be discussed.  In fact, the School Administrative Unit (SAU) is required to invite representatives of services that may be responsible for providing or paying for transition services (8.8). If a representative of adult education cannot attend the meeting then the SAU must find other means to get their input.

PET Decision-making requires a decision on the extent to which the student will be involved in the general curriculum and participate in the regular education environment and state and district-wide assessments, and the services needed to support that involvement to achieve agreed upon goals.

Where adult education is concerned the PET must consider the information they provide in determining a student’s placement or services.

#4 Question: Can a Director of Special Education or Pupil Evaluation Team (P.E.T>) recommend a placement or a service through adult education without adult education involvement?

Answer: No. Adult Education has to be a part of the P.E.T. and I.E.P. writing process and be in agreement that they can assist in meeting the goals and objectives for the student.

#5 Question: What is the role of the adult educator in the Individualized Education Plan (I.E.P.) process?

Answer: The I.E.P. Process (10.2) calls for statements on the Individual Education Plan (I.E.P.) regarding the student’s present level of educational performance including how the student’s disability affects the student’s involvement and progress in the regular education curriculum; a statement of measurable annual goals including benchmarks or short-term objectives in meeting the student’s needs that result from the student’s disability to enable the student to be involved in and progress in the general education curriculum and meeting each of the student’s other educational needs that results from the student’s disability.

A description of special education and support services and supplemental aids and services needs to be provided to meet goals and objectives including amount of services, staff positions providing services and a statement of program modifications.  A statement of how goals will be measured and the extent to which progress is sufficient to enable the student to achieve the goals at the end of the year must also be included.

A statement, beginning at ages fourteen or younger if appropriate, of the transition services needed including a statement of any interagency responsibilities and any needed linkages (5.13 Transition Services) must be included and updated annually.  The focus here is on the student’s course of study (e.g.) participation in advanced placement courses, vocational education or adult education.  Whenever appropriate, students should be at the Pupil Evaluation Team (P.E.T.) when their Individual Education Plan’s (I.E.P.’s) are being developed.

For students sixteen or younger, if appropriate, a statement of needed transition services must be provided including, when appropriate, a statement of interagency responsibilities or any needed linkages.

If agencies other than S.A.U.’s fail to provide agreed upon services the SAU must reconvene a P.E.T., identify alternative strategies to meet transition objectives and if necessary revise the I.E.P.

The adult educator plays an important role in providing information about their program and the resources they have to create a meaningful I.E.P.  They also help structure the I.E.P. by clarifying what they can and cannot offer for services.  Their knowledge of the community and of other agencies and organizations within the community make them a valuable member of the Pupil Evaluation Team (P.E.T.).

#6 Question: Are diagnostic evaluations available through special education for adults with learning disabilities?

Answer:  A S.A.U. working with the adult education system might offer the services of their staff, but are not able to claim subsidy for services provided to students beyond the school age twenty.  If adult education was to purchase the services of the SAU’s staff then diagnostic services to adults could be provided.

IDEA 97 (federal special education legislation) is a statute covering ages 3-21, but gives way to the state’s age requirements for the purposes of implementation of special education and the use of special education funds.  Maine’s mandatory age for special education is 5-20, as defined in Chapter 101, Maine Special Education Regulations.

#7 Question: Do adult educators have access to a special education student’s records?

Answer: Yes, Adult Educator’s access to a special education student’s records is governed by Family Education Rights and Privacy Act (FERPA) and should be no different than access to any student’s records.  Schools are required to keep an access list and adult educators should be on the list and have access when they need to have access. (15.3).

#8 Question: Can adult education serve special education students that are younger than fourteen years of age?

Answer: Yes, if allowed by the adult education system.  The principles of Least Restrictive Environment (LRE) (11.2) would have to apply as it does for any special education student accepted into adult education.  Students younger than fourteen years of age should be educated with their peers when possible.  Should it be necessary, a waiver of this requirement may be requested of the Department of Education (5.12).

* Reference to the sections in Maine Special Education Regulations, effective date, November 1, 1999.

