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RFA# 202306131

A Future for ME 
Transition Regional Interagency Collaborative Grant 

	RFA Coordinator
	All communication regarding the RFA must be made through the RFA Coordinator identified below.
Name: Titus O’Rouke Title: Eligibility & Transition Specialist, OSSIE
Contact Information: Titus.ORouke@maine.gov 

	Submitted Questions Due
	All questions must be received by the RFA Coordinator identified above by:
Date: Friday, 06/30/2023, no later than 11:59 p.m., local time

	Application
Submission
	Applications must be received by the Division of Procurement Services by:
Submission Deadline: Wednesday, 07/26/2023, no later than 11:59 p.m., local time.
Applications must be submitted electronically to the following address:
Electronic (e-mail) Submission Address: Proposals@maine.gov
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[bookmark: _Hlk131582306]RFA TERMS/ACRONYMS with DEFINITIONS
The following terms and acronyms, as referenced in the RFA, shall have the meanings indicated below:
	Term/Acronym 
	Definition

	Department
	Department of Education

	DOL DVR
	Maine DVR State Advisory Panel - The Vocational Rehabilitation, also known as "VR", is a Bureau of Rehabilitation program that has a primary goal of assisting interested individuals who have disabilities to get and keep a job. VR can assist students with disabilities in coordinating information and resources as they transition from high school to adult life. This is a time-limited program. Generally speaking, once an individual is employed for at least 90 days in a job agreed upon by the individual and the VR counselor, services are ended.

	DOT
	The Maine Department of Transportation (Maine DOT) is a cabinet-level state agency with primary responsibility for statewide transportation by all modes of travel. 

	EUT
	School in the unorganized territory under 20-A M.R.S.A Chapter 119

	IEP
	Individualized Education Plan 

	MeTRIC
	Maine Transition Regional Interagency Collaborative

	NTACT
	National Technical Assistance Center on Transition

	OADS
	The Office of Aging and Disability Services (OADS) supports Maine's older and disabled adults by providing Adult Protective, Brain Injury, Other Related Conditions, Intellectual and Developmental Disability, Long Term Care, and Aging and Community services to the people of Maine.

	OBH
	The Office of Behavioral Health (OBH), formerly the Office of Substance Abuse and Mental Health Services (SAMHS), assists people who are uninsured or have inadequate health insurance coverage to meet their need for mental health and substance use disorder services.

	OCFS
	The Maine DHHS Office of Child and Family Services (OCFS) is dedicated to helping create a future where all Maine children and families are safe, stable, happy, and healthy.  

	OSSIE
	The Maine Department of Education - Office of Special Services & Inclusive Education is dedicated to improving results for students with disabilities by providing leadership, support, and oversight to local education agencies.

	RFA
	Request for Applications

	SAU
	School Administrative Unit as defined in 20-A M.R.S. §8601-A (1)).

	SRC
	The Maine State Rehabilitation Council (SRC) is a statewide citizens group created to advise the Division of Vocational Rehabilitation (DVR) in Maine about how well its programs and services match the needs of people with disabilities.

	State
	State of Maine

	SWDs 
	A student evaluated in accordance with §§300.304 through 300.311 as having an intellectual disability, a hearing impairment (including deafness), a speech or language impairment, a visual impairment (including blindness), a serious emotional disturbance (referred to in this part as “emotional disturbance”), an orthopedic impairment, autism, traumatic brain injury, an other health impairment, a specific learning disability, deaf-blindness, or multiple disabilities, and who, by reason thereof, needs special education and related services.

	WINTAC
	Workforce Innovation Technical Assistance Center Partnering with State Vocational Rehabilitation Agencies (SVRAs) to enhance service delivery and maximize outcomes through quality program and resource management.

	WIOA
	Workforce Innovation and Opportunity Act of 2014 is landmark legislation that is designed to strengthen and improve our nation's public workforce system and help get Americans, including youth and those with significant barriers to employment, into high-quality jobs and careers and help employers hire and retain skilled workers.
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APPLICATION DETAILS AND INSTRUCTIONS
A. Purpose and Background
The Maine Department of Education, Office of Special Services Inclusive Education (OSSIE) is seeking applications for Future for ME Transition Regional Interagency Collaborative Grants as defined in this Request for Applications (RFA). This document provides the Application to be used for submittal, instructions for submitting applications, the procedure, and criteria by which the awarded Applicants will be selected.
This grant is to provide funding for the creation, development, and implementation of ME Transition Regional Interagency Collaboratives (MeTRICs).  MeTRICs are interagency partnerships at the regional, local, and student and youth-levels that assist each other in efforts to support students and youth with disabilities and their families in the transition to adult services. 
The pandemic disrupted education outcomes throughout our nation and Maine, disproportionately impacting students with disabilities. According to the Maine DOE Statewide Data Warehouse, NSC Student Tracker Report - 2021, the percentage of students receiving special services in Maine has increased over the past few years from 17.25 percent to 19.41 percent; however, the graduation rates for the same subset have significantly decreased from 80.32 percent to 72.67 percent. Additionally, the National Institute of Mental Health reports that our students with disabilities experience high levels of difficulty adapting to and being flexible with abrupt changes, which impedes their resilience, including increased vulnerability to social isolation and economic hardship.
The Center on Reinventing Public Education (CRPE) report (2022) highlights how students with disabilities (SWDs) faced significant challenges during the pandemic, including educational disruptions, social isolation, and difficulties in accessing transition services which can and will impact their long-term outcomes. SWDs in Maine have been particularly affected by the pandemic, with either unaddressed, limited access to transition services and regression in developing post-secondary skills needed to secure post-secondary education and training, including employment and independent living skills, as well as experiencing greater challenges with remote learning, disruption of learning routines, access to special education services, and social-emotional support, and therefore less engagement with school. These disruptions further exacerbated inequities in the education system, leaving many SWDs behind.
The pandemic led to an over 1.8 percent decline in the number of students with disabilities who received transition services between the 2018-2019 and 2019-2020 school years. 
This decline is significant given that transition services are critical in facilitating students' transition from high school to post-secondary education, employment, and independent living. Data reports from the National Longitudinal Transition Study-2 (NLTS2) shows that only 55 percent of students with disabilities in Maine participate in paid work experiences while in high school, compared to the national average of 62 percent. This statistic indicates that students with disabilities in Maine need targeted support to access transition services and develop the skills necessary for post-secondary success. 
This grant opportunity represents one of the Department’s efforts to address these issues. Under this grant, MeTRICs will serve varied purposes, including to:
1. Identify regional/local needs or discontinuity in policies, procedures, services, and programs that hinder youth with disabilities from achieving desired, valued outcomes.
2. Increase the availability, access, and quality of interagency transition services.
3. Create seamless sustainable transition service in collaboration with representatives of outside agencies including state agencies
4. Enable youth with disabilities to live, work, and continue to learn in the community, with all necessary supports (ex. VR or Maine Cite) to meet their individualized needs, as adults.
MeTRICs funded through these grants must be in compliance with Federal IDEA B13, B1 and B2 indicators [34 CFR 300.320(b)] governing transition requirements as well as MUSER VI.2.C.(3)(a). p. 63.   

B. General Provisions
1. From the time this RFA is issued until award notification is made, all contact with the State regarding this RFA must be made through the RFA Coordinator identified on the cover page of this RFA. No other person/State employee is empowered to make binding statements regarding this RFA. Violation of this provision may lead to disqualification from the application process, at the State’s discretion.
2. The Applicant shall take careful note that in evaluating its application submitted in response to this RFA the Department will consider materials provided in the application and internal Departmental information of previous contract history, if any, with the Applicant. The Department also reserves the right to consider other reliable references and publicly available information in evaluating the Applicant’s experience and capabilities.
3. All submissions in response to this RFA will be public records, available for public inspection pursuant to the State of Maine Freedom of Access Act (FOAA) (1 M.R.S. § 401 et seq.).
4. The Department, at its sole discretion, reserves the right to recognize and waive minor informalities and irregularities found in applications received in response to the RFA.
5. All applicable laws, whether or not herein contained, shall be included by this reference.  It shall be the Applicant’s responsibility to determine the applicability and requirements of any such laws and to abide by them. 
6. Cooperate with any Maine Department of Education monitoring policies and/or procedures with regards to the allowable expenditures.   


C. Eligibility to Submit Applications
To be eligible to apply for a grant, the following two criteria must be met:
1. The application must be submitted by a lead entity who must be school administrative unit as defined under 20-A M.R.S. §8601-A (1)); AND
2. Have one or more confirmed partners.  Partners can include:
i. Regional transition coordinators;
ii. Special Services Directors;
iii. other SAUs;
iv. Private schools approved for tuition 
v. Career and Technical Education Center 
vi. Special Purpose Private Schools;
vii. Special and general education representatives from all levels (middle, secondary, and higher education – Vocational Training, College and Universities);
viii. Vocational rehabilitation counselors;
ix. Employment representatives;
x. Social Security Administration representative, MaineCare and Benefits counselors;
xi. Developmental disability representatives;
xii. Independent living representatives;
xiii. State agency providers (ex. DOL VR and Apprenticeships; OCFS, OADS, OBH, DOT etc.);
xiv. Service providers and community agencies; 
xv. Family members and youth with disabilities;
xvi. Other interested school personnel (i.e., secondary and postsecondary educators, department heads, counselors, special services staff, trades and military training officers);
xvii. Other social services representatives, including mental health, Substance use and juvenile justice staff (probation officers and educators);
xviii. Residential service providers;
xix. Department of Transportation representatives; 
xx. Public safety representatives; or 
xxi. Leisure and recreation services representatives (ex. Special Olympics)

The lead SAU will retain responsibility for setting and meeting initiative goals, ensuring compliance with state and federal laws and rules as evidenced through monitoring and reporting, and maintaining fiscal controls and records. The lead SAU will also serve in the capacity of fiscal agent. 

D. Number of Awards
The total estimated grant funds available are $750,000. The Department anticipates making multiple awards as a result of this Request for Applications. The number and size of awards will depend on the number of applications received and available funds. Issuance of this RFA in no way constitutes a commitment by the State of Maine to make grant awards. Recognizing there are many variables that will influence proposals, award sizes are at a minimum of $100,000 and will based on number of applicants and availability of funding. The Department reserves the right to eliminate the lowest scoring application(s) and/or make awards for amounts less than requested, whichever is in the best interest of the State. 
[bookmark: _Hlk133568131]
E. [bookmark: _Toc367174726][bookmark: _Toc397069194]Agreement Term	
The Department is seeking cost-efficient applications to provide services as defined in this RFA for the anticipated agreement period defined in the table below. Please note that the dates below are estimated and may be adjusted as necessary in order to comply with all procedural requirements associated with this RFA and the contracting process. The actual performance start date will be established by a completed and approved award.
The term of the anticipated contract, resulting from the RFA, is defined as follows:
	Period
	Start Date
	End Date

	Period of Performance
	September 1, 2023
	August 31, 2024



Programming must be completed by August 31, 2024.  Final invoices are due by September 15th, 2024. Invoice submittal directions and expectations will be provided in the award contracts.

F. [bookmark: _Toc126644752][bookmark: _Hlk134173702]Conditions of Award
Evaluation of grantee performance / continuation of funding:
 
1. Awardees receiving funding through this RFA are required to meet all necessary reporting requirements of the grant. In awarding the grant, the Department expects the grantees to conduct all activities and evaluation measures as written or negotiated in the approved grant proposal. Failure to provide the requested performance reports (reporting on and evaluating all activities as proposed; and implementing the grant as written) could result in the loss of funding. Any changes to the original funded proposal (including modifications to goals and/or objectives) must receive prior approval by the state. 

2. The Department reserves the rights to withhold funding, reduce funding, or terminate funding if the awardee is not meeting program reporting requirements, making substantial progress toward meeting identified performance goals and measures; or does not demonstrate a clear need for the allotted level of grant support. 

3. After it has been awarded, the Department may terminate an award by giving the awardee written notice of termination.  In the event of termination after award, the Department shall reimburse the awardee for approved grant expenses incurred up to the notification of termination.  

4. The Department reserves the right to add terms and conditions during grant subaward negotiations. These terms and conditions will be within the scope of the RFA.

5. The Department reserves the right to modify annual awards based on the actual amount of appropriation towards this grant program.

State of Maine - Department of Education
RFA# 202306131
A Future for ME Transition Regional Interagency Collaborative Grant
ACTIVITIES AND REQUIREMENTS

A. Program Requirements and Allowable Uses
The funding from the MeTRIC grant must be used for transition regional initiatives, services, activities, and programs for transition-aged youth, who are either 16 years old or in 9th grade up to the age of 22, that:
1. Increase and/or improve the participation of students with IEPs in seamless, supported, sustainable transition services and programs in the applicant MeTRIC’s region. This includes efforts and activities to increase the amount of time transition-aged youth spend in developing their hard and soft skills needed both inside and outside the classroom in preparation for post-secondary transition outcomes.  
2. Support transition-aged youth achieving their post-secondary goals, including employment or other independent living training, daily living skills like budgeting and maintaining a home, and functional vocational evaluations such as job or career assessment software.  
3. Include transition-aged youth from all IEP classifications, regardless of economic disadvantage, McKinney Vento impact, rural setting, or multilingual status. 
4. Place SWDs in the least restrictive environment (LRE), as determined by the IEP team. 
5. Embrace an inclusive whole-student approach.
6. Address demonstrated needs, supported by related data and artifacts, through a thorough community needs assessment.
7. Support the region’s transition-aged youth, who are either 16 years old or in 9th grade up to the age of 22.
8. Are reasonable and justifiable, support sustainable transition purposes, and are aligned with the IDEA Transition statues and MUSER VI.2.C.(3)(a). p. 63.
The funds provided through the MeTRIC grants may be used for the following:
· Transition initiatives related to service activities, including: 
· Purchasing necessary equipment, materials, and supplies to support high-quality transition services; 
· Professional learning related to transition training and development programs. 
· Related services such as trainings and support, mental health, and independent living services, and community experiences like job training, counseling, and recreational activities. 
· Coordinating inclusive transition services, especially for programs operated in partnership with state agency and community providers.
Indirect costs are an allowable expense under this grant and should be listed in the “other” category of the Program Budget. Applicants may budget for amounts that would not exceed their restricted indirect cost rate, as approved by their cognizant agency. Restricted indirect cost rates differ from traditional indirect cost rates and typically range from 2 percent to 5 percent of the total award amount.  

The funds provided through the MeTRIC grants may not be used for personnel costs to ensure sustainability.
Applications are to include a description of how the implementation and effectiveness of initiatives, services, activities, and programs for transition-aged youth funded under this grant will be evaluated. 
Applicants are strongly encouraged to utilize structured observation tools and diagnostic progress monitoring tools to aggregate data collected and identify trends to proactively respond to and inform transition services and initiative(s) development efforts. 

B. Competitive Priorities
The Department will prioritize applications that:
1. Establish meaningful partnerships with one or multiple: SPPSs, private schools approved for tuition, school community providers, local industries and businesses;
2. Provides supports that leverage the least restrictive environment; and/or
3. Exceeds 10 hours per week of transition inclusion programming.

Applicants are encouraged to access the NTACT:Cs tool “A Guide to Developing  Collaborative School-Community Business Partnerships” to support the development of the Transition Regional Interagency Collaboratives initiative(s).  

C. Sustainability
Applicants must demonstrate how they will maintain the program after grant funding expires.

D. Reporting Requirements

	Report Description
	Report Due Date

	Quarterly progress monitoring report – identified strength-based practices, barriers and interagency roles and community partners on boarded with policies identified and plans, processes and procedures formalized for Transition Regional Collaborative sustainability.
	November 2024

	Mid-year progress monitoring reports from regional MeTRICs.
	February 2024

	Quarterly progress monitoring report – identified strength-based practices, progress of barriers addressed with interagency and community partners with policies identified and plans, processes and procedures tailored to support the sustainability of the Transition Regional Collaborative.
	April 2024

	Year-end presentation developed 
	June 2024

	Continuous coaching and feedback/support from cross-agency collaborative.
	September 2023 – June 2024

	Pilot results and plans for sustainability presented at Transition Regional Collaborative.
	Transition Summit - June 2024

	Regional projects to share results and plans for sustainability and growth at conferences.
	Educator Summit 2024
MADSEC Fall conference 2024
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KEY PROCESS EVENTS

A. Submitting Questions 
Any questions must be submitted by e-mail to the RFA Coordinator identified on the Grant RFPs and RFAs webpage by Friday, 06/30/2023 at 11:59 p.m. local time.  Submitted Questions must include the subject line: “RFA# 202306131 Questions”.  The Department assumes no liability for assuring accurate/complete/on time e-mail transmission and receipt.
B. Questions & Answer Summary
Responses to all questions will be compiled in writing and posted on the following website: Grant RFPs and RFAs.  It is the responsibility of all interested parties to go to this website to obtain a copy of the Question & Answer Summary.  Only those answers issued in writing on this website will be considered binding.
All amendments (if any) released in regard to this Request for Applications will be posted on the following website: Grant RFPs and RFAs.  It is the responsibility of all interested parties to go to this website to obtain amendments.  Only those amendments posted on this website are considered binding.
C. Application Submission

1. Applications Due: Applications must be received by Wednesday, 07/26/2023, at 11:59 p.m. local time.  Applications received after the 11:59 p.m. deadline will be ineligible for award consideration for that annual application enrollment period.

2. Submission Instructions: Applications are to be submitted to the State of Maine Division of Procurement Services, via email, to Proposals@maine.gov.
a. Only applications received by e-mail will be considered.  The Department assumes no liability for assuring accurate/complete e-mail transmission and receipts.
b. E-mails containing links to file sharing sites or online file repositories will not be accepted as submissions.  Only e-mail applications that have the actual requested files attached will be accepted.
c. Encrypted e-mails received which require opening attachments and logging into a proprietary system will not be accepted as submissions. Please check with your organization’s Information Technology team to ensure that your security settings will not encrypt your application submission. 
d. File size limits are 25MB per e-mail.  Applicants may submit files separately across multiple e-mails, as necessary, due to file size concerns. All e-mails and files must be received by the due date and time listed above.
e. Applicants are to insert the following into the subject line of their email submission: “RFA# 202306131 Application Submission – [Applicant’s Name]”
f. Applications are to be submitted as a single, typed, PDF or WORD file and must include the following pages:
i. Application Cover Page
ii. Debarment, Performance and Non-Collusion Certification
iii. Federal Funding Requirements and Assurances
iv. Partnership Assurance Form
v. Application
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APPLICATION EVALUATION AND SELECTION

A. Scoring Weights and Process
1. Scoring Weights: The score will be based on a 100-point scale and will measure the degree to which each application meets the following criteria.

	Scoring Criteria
	Maximum Points Available

	Criteria 1: Eligibility Requirements
	Pass/Fail

	Criteria 2: Scope of Work
	15

	Criteria 3: Interagency Collaboration and Partnership 
	20

	Criteria 4: Competitive Priorities
	15

	Criteria 5: Sustainability
	25

	Criteria 6: Budget
	25 

	Total Points
	100 points



2. Scoring Process:  The Grant Review Team will use a consensus approach to evaluate and score all sections listed above.  Members of the review team will not score those sections individually but, instead, will arrive at a consensus as to assignment of points for each of those sections.

3. Regarding the proposed funds requested and the proposed work, the Grant Review Team will consider the degree to which the project represents a good return for the investment (money, time) as well as whether the project work and cost estimates (tasks & budget) are reasonable for the expected outcomes, along with the amount and quality of proposed matching funds or services. 

B. Selection and Award

1. The final decision regarding the award of the contract will be made by representatives of the Department subject to approval by the State Procurement Review Committee.
2. Notification of conditional award selection or non-selection will be made in writing by the Department.
3. Issuance of the RFA in no way constitutes a commitment by the State of Maine to award a contract, to pay costs incurred in the preparation of a response to the RFA, or to pay costs incurred in procuring or contracting for services, supplies, physical space, personnel or any other costs incurred by the Applicant. 

C. Appeal of Contract Awards
Any person aggrieved by the award decision that results from this Request for Applications may appeal the decision to the Director of the Bureau of General Services in the manner prescribed in 5 MRSA § 1825-E and 18-554 Code of Maine Rules, Chapter 120 (found here: Chapter 120).  The appeal must be in writing and filed with the Director of the Bureau of General Services, 9 State House Station, Augusta, Maine, 04333-0009 within 15 calendar days of receipt of notification of contract award.




[bookmark: _Toc367174725][bookmark: _Toc397069193]State of Maine - Department of Education
RFA# 202306131
A Future for ME Transition Regional Interagency Collaborative Grant 
APPLICATION COVER PAGE
Handwritten Applications Will Not Be Accepted
	School Administrative Unit (SAU):
	Click or tap here to enter text.
	Regional MeTRIC Name:
	Click or tap here to enter text.
	Superintendent’s Name
	Click or tap here to enter text.
	Tel:
	Click or tap here to enter text.	E-mail:
	Click or tap here to enter text.
	SAU Street Address:
	Click or tap here to enter text.
	SAU City/State/Zip
	Click or tap here to enter text.
	Provide information requested below if different from above

	Point of Contact for Application- Name and Title
	Click or tap here to enter text.
	Tel:
	Click or tap here to enter text.	E-mail:
	Click or tap here to enter text.
	Headquarters’ Street Address:
	Click or tap here to enter text.
	Headquarters’ City/State/Zip
	Click or tap here to enter text.
	Dollar Amount of Application:
	Click or tap here to enter text.


· No personnel currently employed by the Department or any other State agency participated, either directly or indirectly, in any activities relating to the preparation of the Applicant’s application.
· No attempt has been made, or will be made, by the Applicant to induce any other person or firm to submit or not to submit an application.
· The above-named organization is the legal entity entering into the resulting agreement with the Department should they be awarded a contract.
· The undersigned is authorized to enter contractual obligations on behalf of the above-named organization.
To the best of our knowledge, all information provided in the enclosed application, both programmatic and financial, is complete and accurate at the time of submission.
	Name (Print): Click or tap here to enter text.
	Title: Superintendent of _____________

	Superintendent Signature:
	Date: Click or tap here to enter text.


	Name (Print): Click or tap here to enter text.
	Title: School Board Chairperson, _______

	School Board Chairperson Signature:
	Date: Click or tap here to enter text.




State of Maine - Department of Education
RFA# 202306131
A Future for ME Transition Regional Interagency Collaborative Grant 
DEBARMENT, PERFORMANCE and NON-COLLUSION CERTIFICATION

	School Administrative Unit:
	Click or tap here to enter text.



By signing this document, I certify to the best of my knowledge and belief that the aforementioned organization, its principals and any subcontractors named in this application:
1. Are not presently debarred, suspended, proposed for debarment, and declared ineligible or voluntarily excluded from bidding or working on contracts issued by any governmental agency.
1. Have not within three years of submitting the application for this contract been convicted of or had a civil judgment rendered against them for:
i. Fraud or a criminal offense in connection with obtaining, attempting to obtain, or performing a federal, state or local government transaction or contract.
ii. Violating Federal or State antitrust statutes or committing embezzlement, theft, forgery, bribery, falsification or destruction of records, making false statements, or receiving stolen property;
iii. Are not presently indicted for or otherwise criminally or civilly charged by a governmental entity (Federal, State or Local) with commission of any of the offenses enumerated in paragraph (b) of this certification; and
iv. Have not within a three (3) year period preceding this application had one or more federal, state or local government transactions terminated for cause or default.
1. Have not entered into a prior understanding, agreement, or connection with any corporation, firm, or person submitting a response for the same materials, supplies, equipment, or services and this application is in all respects fair and without collusion or fraud. The above-mentioned entities understand and agree that collusive bidding is a violation of state and federal law and can result in fines, prison sentences, and civil damage awards.
Failure to provide this certification may result in the disqualification of the Applicant’s application, at the discretion of the Department.

	
Name (Print): Click or tap here to enter text.
	Title: Click or tap here to enter text.

	Authorized Signature:
	Date: Click or tap here to enter text.








State of Maine - Department of Education
RFA# 202306131
A Future for ME Transition Regional Interagency Collaborative Grant 
FEDERAL FUNDING REQUIREMENTS AND ASSURANCES

	School Administrative Unit:
	Click or tap here to enter text.


By signing this document, I certify to the best of my knowledge and belief that the aforementioned organization, its principals and any subcontractors named in this RFA application will:
a. Comply with all reporting requirements at such time, in such manner, and containing such information as the Maine Department of Education, the U.S. Department of Education, Inspector General and/or any other agency, commission, or Department may reasonably require.
b. Assure that all Uniformed Grant Guidance (Addendum A) protocols for procurement will be followed.   
c. Use the federal programming funds for only the activities identified in any agreement with the Department and be able to provide a written documentation of expenses while assuring that all Uniformed Grant Guidance (Addendum A) protocols for procurement have been followed.    
d. Use the GEER program funds for purposes that are reasonable, necessary, and allowable under the Coronavirus Response and Relief Supplemental Appropriations (CRRSA) and American Rescue Plan Act (ARPA).  Additional information about the allowability of the CRRSA and ARPA funds is available on the U.S. Department of Education’s Use of Fund FAQ. 
e. Use funds received under section 2001(d) of the ARP for any activity listed in section 2001(e). Any activity that is an allowable use of Elementary and Secondary Schools Emergency Relief (ESSER I) funds by an applicant under section 18003(d) of the Coronavirus Aid, Recovery and Economic Security (CARES) Act, or ESSER II funds by an applicant under section 313(d) of the Coronavirus Response and Relief Supplemental Appropriations (CRRSA) Act, is also an allowable use of ARP ESSER funds by an applicant under section 2001(d) of the ARP ESSER.
f. Acknowledge that ARP ESSER funds may be used for a wide range of activities to address needs arising from the coronavirus pandemic, including any activity authorized by the ESEA, the Individuals with Disabilities Education Act (IDEA), Adult Education and Family Literacy Act (AEFLA), or Carl D. Perkins Career and Technical Education Act of 2006 (Perkins CTE). Specifically, ARP ESSER funds may be used to develop strategies and implement public health protocols including, to the greatest extent practicable, policies in line with guidance from the Centers for Disease Control and Prevention (CDC) on reopening and operating schools to effectively maintain the health and safety of students, educators, and other staff, as well as:
i. coordinating preparedness and response efforts with State, local, Tribal, and territorial public health departments to prevent, prepare for, and respond to COVID-19;
ii. training and professional development on sanitizing and minimizing the spread of infectious diseases;
iii. purchasing supplies to sanitize and clean the applicant’s facilities;
iv. repairing and improving school facilities to reduce risk of virus transmission and exposure to environmental health hazards;
v. improving indoor air quality;
vi. addressing the needs of children from low-income families, children with disabilities, English learners, racial and ethnic minorities, students experiencing homelessness, and foster care youth;
vii. developing and implementing procedures and systems to improve the preparedness and response efforts of the organization;
viii. planning for or implementing activities during long-term closures, including providing meals to eligible students and providing technology for online learning;
ix. purchasing educational technology (including hardware, software, connectivity, assistive technology, and adaptive equipment) for students that aids in regular and substantive educational interaction between students and their classroom instructors, including students from low-income families and children with disabilities;
x. providing mental health services and supports, including through the implementation of evidence based full-service community schools and the hiring of counselors;
xi. planning and implementing activities related to summer learning and supplemental after-school programs;
xii. addressing learning loss; and
xiii. other activities that are necessary to maintain operation of and continuity of and services, including continuing to employ existing or hiring new staff.
g. Maintain and produce records pertaining to the federal funds under 2 C.F.R. § 200.334 and 34 C.F.R. § 76.730, including financial records related to use of this specific grant program, separately from other grant funds, including funds that an applicant receives under the Coronavirus Aid, Relief, and Economic Security Act (CARES Act) and the Coronavirus Response and Relief Supplemental Appropriations Act, 2021 (CRRSA Act). The DOE will ensure that it and every subrecipient of ARP ESSER funds will cooperate with any examination of records with respect to such funds by making records available for inspection, production, and examination, and authorized individuals available for interview and examination, upon the request of (i) the Department and/or its Inspector General; or (ii) any other federal agency, commission, or department in the lawful exercise of its jurisdiction and authority.
h. [bookmark: _Hlk134536744]Sign a set of assurances that meets the requirements of section 427 and 442 of the General Education Provisions Act (GEPA) (20 U.S.C. 1232e) that will be kept on file at the Department. 
i. To the extent practicable, comply with the requirements of section 427 of GEPA (20 U.AS.C. 1228a) permitting students, teachers, and other program beneficiaries to overcome barriers (including barriers based on gender, race, color, national origin, disability, and age) that impede equal access to, or participation in, the program.
j. Acknowledge and agree that failure to comply with all federal funding requirements in this RFA, all relevant provisions and requirements of the American Rescue Plan Elementary and Secondary School Emergency Relief (ARP ESSER) funds under section 2001 of the ARP act or any other applicable law or regulation, may result in liability under the False Claims Act, 31 U.S.C. § 3729, et seq. ; OMB Guidelines to Agencies on Governmentwide Debarment and Suspension (Nonprocurement) in 2 CFR Part 180, as adopted and amended as regulations of the Department in 2 CFR Part 3485; and 18 U.S.C. § 1001, as appropriate, and other enforcement actions. 
k. Comply with the provisions of all applicable acts, regulations and assurances; the following provisions of Education Department General Administrative Regulations (EDGAR) 34 CFR parts 76, 77, 81, 82, 84, 97, 98, and 99; the OMB Guidelines to Agencies on Governmentwide Debarment and Suspension (Nonprocurement) in 2 CFR part 180, as adopted and amended as regulations of the Department in 2 CFR part 3485; and the Uniform Guidance in 2 CFR part 200, as adopted and amended as regulations of the Department in 2 CFR part 3474.
l. Assure that the RFA application provides detailed project and budgetary information related to preparing for, preventing, and responding to the COVID-19 pandemic and aligns to the allowable uses of the American Rescue Plan Elementary and Secondary School Emergency Relief ("ARP ESSER") Fund, authorized under the American Rescue Plan ("ARP") Act of 2021. The Department of Education will review applications. The applicant will only request reimbursement for projects and budgets that were deemed allowable, necessary, and reasonable after approval from the Department of Education.
m.  Acknowledge and accept that recipients and subrecipients are the first line of defense, and responsible for ensuring the federal funds are not used for ineligible purposes, and there is no fraud, waste, and abuse associated with their federally funded award.

Failure to provide this certification may result in the disqualification of the Applicant’s application, at the discretion of the Department.

	
Name (Print): Click or tap here to enter text.
	Title: Click or tap here to enter text.

	Authorized Signature:
	Date: Click or tap here to enter text.







State of Maine - Department of Education
RFA# 202306131
A Future for ME Transition Regional Interagency Collaborative Grant 
APPLICATION

	
General Instructions

	1. Applicants should be brief and concise in providing written information required in this application. 
2. Refer to “Submitting the Application” in the RFA for the application submission requirements.  
3. Failure to respond to all questions and instructions throughout the RFA may result in the application being disqualified as non-responsive or receiving a reduced score.  The Department, and its evaluation team, has sole discretion to determine whether a variance from the RFA specifications will result either in disqualification or reduction in scoring of an application.



Criteria 1: Eligibility Requirements
	Applicant’s Organization is an SAU as defined under 20-A M.R.S. §8601-A (1))
	Yes ☐    No ☐

	In partnership with:
A signed and completed Partnership Assurance Form for each partner must be submitted with the Application. 

[bookmark: _MON_1746419182] 
	Names of Partners:

	
	Click or tap here to enter text.
	
	Click or tap here to enter text.2) 2)

	
	Click or tap here to enter text.3)

	
	Click or tap here to enter text.
	
	Click or tap here to enter text.


Criteria 2: Scope of Work
	Estimated Number of Students to be Served

	Click or tap here to enter text.


	Identification of Need 
Describe the needs of the MeTRIC related to the provision of coordinated sets of transition services and how the funds will enable them to overcome the identified barriers. Include regional demographics in your description.

	Click or tap here to enter text.





	Project Description 
Provide a through description of the project you are proposing and how it will address the needs identified above. Applicants should also include the Mission and Vision of your MeTRIC. The key characteristics of the proposed collaborative approach are strategic planning based on a shared vision, services that complement classroom activities, frequent communication to assess impact, an outcome-oriented approach, and shared decision-making and responsibilities. Define how the MeTRIC approach will support the collaborative efforts to achieve goals and outcomes identified to provide seamless, sustainable transition outcomes for students with disabilities in the region. 

	Click or tap here to enter text.




	Key Personnel
Identify key members of the MeTRIC leadership, their functions, and their duties. To ensure sustainability, no personnel costs are to be included in the application budget.

	Name and Title
	Organization
	Duties & Responsibilities 

	Click or tap here to enter text.	Click or tap here to enter text.	Click or tap here to enter text.
	Click or tap here to enter text.	Click or tap here to enter text.	Click or tap here to enter text.
	Click or tap here to enter text.	Click or tap here to enter text.	Click or tap here to enter text.
	Click or tap here to enter text.	Click or tap here to enter text.	Click or tap here to enter text.


	Professional Learning
Describe the transition professional learnings your regional team may require to support their duties and responsibilities in your collaborative. (ex. Acre, Maier etc.)

	Click or tap here to enter text.



	Family Engagement Strategies 
Describe how families will be engaged and informed about their student's progress. Explicitly highlight the Metrics' commitment to serving our students with IEPs who are multilingual or from economically insecure families.

	Click or tap here to enter text.







	Transition Strategies 
Describe the transition strategies that will be utilized to develop Pre ETS or post-secondary skills sets both in and outside the classroom. Ex. Person Centered Planning, Student Led IEP Meetings etc.

	Click or tap here to enter text.




	Whole Child Framework 
Explain the significance of the evidence-based, whole-student approach that aligns with MDOE Whole Child Framework.

	Click or tap here to enter text.




	Inclusion and Support
Describe the multi-tiered system of support and plans for inclusion, including:
· Identify benefits and barriers
· Evidence-based methods for meeting the needs of students with disabilities and multilingual learners within the regular classroom setting
· Evidence-based methods for utilizing culturally sustaining practices
· Coordinated participation by staff in IEP processes and meetings

	Click or tap here to enter text.




	Outcomes and Evaluation
Provide an evaluation plan which includes methods for data collection that will be useful to program development and ongoing improvement, including opportunity to plan for individualized needs, track student with IEP transition skills development, and provide timely and actionable feedback to Interagency Collaborative members. This includes how the applicant will:
A. Improve attendance, decrease in truancy rates, B13 data alignment between Section 9 and Section 5 of the IEP, and
B. Improve graduation rates (B1) for students with IEPs in the region, minimize dropout rates (B2), and improve post-school outcomes (B14).

	Click or tap here to enter text.









Criteria 3: Interagency Collaboration and Partnership
	Innovative Model of Collaboration and Partnership 
Describe the innovative model of collaboration and partnerships, and the coordination of funding to secure a seamless system of transition services provided by the required interagency partners.

	Click or tap here to enter text.




Criteria 4: Competitive Priorities (5 points each)
	Does the Collaboration include partnerships with other SAUs, SPPSs, 60/40 or 70/30 schools, CTE’s and/or Adult Ed, community providers, local industries, and businesses.  Application must demonstrate that partnerships will provide meaningful and robust systems of transition supports to students and families.
	Yes ☐    No ☐

	Click or tap here to enter text.


	Demonstrate how the MeTRIC will start, expand, and/or increase equitable access to transition services leveraging the LRE.

	Click or tap here to enter text.


	Transition Inclusion Programming 
Does the MeTRIC exceed 10 hours of transition inclusion programming? Describe the elements of the programming and how it addresses the development of transition skills. What are the minimum hours per week? 

	Click or tap here to enter text.


Criteria 5: Sustainability 
	Sustainability
Describe a comprehensive sustainability plan detailing how the transition resources and initiatives etc. will continue to be used after the initial grant outlay of funds.  Include a description of how the SAU and its partners will ensure sustainability of transition initiative or LRE programs following the grant funding period.  

	Click or tap here to enter text.






Criteria 6: Budget
	The budget should include overall projected expenses for the proposed MeTRIC. The proposed budget for start-up and/or expansion of transition services by the SAU(s) should include only allowable costs under this grant program. Costs should be reasonable and justifiable for achieving high-quality programming and meeting program standards. To ensure sustainability, no personnel costs are to be included in the budget.

	Budget Category
	Amount Requested
	Explanation of expense

	Instructional materials and supplies
	Click or tap here to enter text.	Click or tap here to enter text.
	Non-instructional materials and supplies
	Click or tap here to enter text.	Click or tap here to enter text.
	Related services
	Click or tap here to enter text.	Click or tap here to enter text.
	Community Experiences (For example, refer to Adaptive Sports Appendix in RFA Guidance Document.)
	Click or tap here to enter text.	Click or tap here to enter text.
	Employment or other post-school independent living training
	Click or tap here to enter text.	Click or tap here to enter text.
	Acquisition of daily living skills
	Click or tap here to enter text.	Click or tap here to enter text.
	Functional vocational evaluations
	Click or tap here to enter text.	Click or tap here to enter text.
	Technology access
	Click or tap here to enter text.	Click or tap here to enter text.
	Transportation (For example, refer to Transportation Appendix in RFA Guidance Document.) 
	Click or tap here to enter text.	Click or tap here to enter text.
	Other (specify)
	Click or tap here to enter text.	Click or tap here to enter text.
	TOTAL REQUEST
	Click or tap here to enter text.	



	Budget Narrative 
Provide a detailed explanation of the proposed MeTRIC expenses.  Explain how:
· the proposed initiative will be sustained and supported beyond the 2023-2024 school year, 
· what additional funding sources may be necessary to support implementation, and 
· potential funding sources that could be utilized.

	Click or tap here to enter text.




Appendices A, B, C, & D


Appendix A
Agency Uniform Guidance

Addendum A - Agency Uniform Guidance 03222023_FDD272FC-FF63-4BC5-9CF3-B31FFA3D48132023-03-22T16-55-59

 Appendix B
Transportation Guidance



Appendix C
[bookmark: Develop_Collaborative_Comm_Part]A Guide to Developing Collaborative 
School-Community Business Partnerships




Appendix D
Adaptive Sports and Recreational Opportunities in Maine
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		Applicant’s Organization Name:

		Click or tap here to enter text.







INTENT TO PARTNER #1 --COMMUNITY PARTNER ASSURANCE 

		Community Provider Name: 

		Click or tap here to enter text.

		Community Provider Contact:

		Click or tap here to enter text.

		Tel:

		Click or tap here to enter text.		E-mail:

		Click or tap here to enter text.

		Provider Street Address:

		Click or tap here to enter text.

		Provider City/State/Zip

		Click or tap here to enter text.

		Name of Program: 

		Click or tap here to enter text.

		Program Description

		Click or tap here to enter text.

		Organizational Capacity and Qualifications

		Click or tap here to enter text.





It is our interest and intent to engage in a MeTRIC partnership with (Insert Community Partner name). We have coordinated with (Insert SAU name) and are in the process of building a community partnership to support public SAUs for the students and families in this catchment area. If (Insert SAU name) is successful in its grant application, we will work toward development of a Memorandum of Understanding (MOU) to support this partnership.   



		Name (Print): Click or tap here to enter text.

		Title: Click or tap here to enter text.



		Authorized Signature:

		Date: Click or tap here to enter text.
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Appendix B - transportation.docx
Appendix B:  Transportation Guidance 



When starting or expanding coordinated sets of services, it is highly recommended that SAUs consider transportation for transition age students to and/or from school(s) and LRE community setting transition services or programs. Providing transportation to secure participation in the transition activities required, and research has shown that schools who provide transportation for their students often experience higher levels of attendance, thereby increasing student outcomes. 



IDEA and its implementing regulations continue to address the transportation needs of children with disabilities.  Transportation is a related service as defined by 34 CFR §300.34(c)(16) of the IDEA regulations and MUSER 20-A MRSA §7001 (4-B) 

. Students with IEPs have a right to transportation to and from school-related activities that occur outside of normal school hours. The IEP Team must determine transportation as a related service in the students IEP to enable the student to benefit from special education and related services.  



If the IEP Team has made that determination, then it should include transportation for required after-school activities, ex. community service activities that promote transition skill development, as well as activities necessary to afford our scholars with IEPs an equal opportunity to participate in community-based transition activities.  It is important to note that the IEP Team is responsible for determining if transportation or travel is required to assist the student with a disability to benefit from special education and related services, and how the transportation services should be implemented.  



Both transportation and travel training are important services IEP Teams should consider when they plan for the students with IEP postsecondary transition needs.  









To  implement the recommendations, set forth in this guideline, SAUs may consider the following transportation-related expenses in their grant applications:  

 

1. The installation of bus seats with lap belts or child restraint anchorages as instructed by the school bus manufacturer.  

2. Payment (or stipend) to have an additional adult’s presence on the bus for the purpose of student safety and positive behavior/oversight.  

3. Additional bus routes (e.g., mid-day runs) to accommodate the hours of operation of the proposed transition services
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L. Introduction to School-Community-Business Partnerships

Why are they important?

Youth development does not occur in a vacuum, nor can any one entity take on the
full responsibility of helping students and youth! prepare for and pursue successful
employment and careers. This is true of all youth. However, this notion is especially
relevant to youth with disabilities who may find themselves interacting with
multiple systems, entities and professionals at various times during their movement
through secondary education and beyond.

It has long been held that collaboration among professionals and service systems is
an important component of effective initiatives and programs that support the
transition of youth with disabilities from school to work and adult life (Wehman,
2013). In fact, without clearly identified roles of, and coordination between,
involved parties to this transition there are potential problems at two levels: the
individual youth level where poor collaboration and poor application of disparate
resources may exacerbate an already complicated path to adult employment; and
the larger systems and partner level where resources might not be used to
maximum effect or, at worst, misapplied, so that the desired outcomes are far less
than desired. To put it another way, beneficial outcomes both at the individual
youth level and at the larger systems level can be best expected through the most
coordinated application of resources and effort.

In fact, there is recent research that suggests that not only is collaboration
important, but under the right conditions it can lead to desired outcomes for youth
with disabilities in transition from school to careers and adult life. When
collaboration is directly focused on outcomes for youth and the systems that serve
them - rather than merely referring them for a “hand off” to the next responsible
party - higher school completion and employment rates are likely (Fabian &
Luecking, 2015).

In addition to the teachers and education professionals who have an obvious and
direct role with youth with disabilities, others among the long list of potential
collaborators in student/youth transition and student/youth employment are:
vocational rehabilitation, youth service organizations, employment service agencies,
government sponsored disability employment services, the workforce investment
system, and other community organizations and services.

1“Student and youth” is terminology used in the Workforce Innovation Opportunity Act when
referencing individuals eligible for vocational rehabilitation services who are preparing for the
transition to post-school adult employment. To simplify reading, this Guide most often uses “youth,”
or “youth with disabilities,” to refer to these and any individuals with disabilities preparing for or
making that transition.





Further, at the top of the list of important influencers of youth development are
employers. After all, employment should be the ultimate goal for youth with
disabilities in transition. And finally, essential to the process, but often
underappreciated, if not inadvertently excluded, are the individual youth and the
families of these youth. This Guide is designed to provide basic information to
enable meaningful and outcome oriented collaboration among all of these potential
partners.

How this Guide will help

The “gold standard” of youth outcomes is when they are achieving employment and
pursuing a clear career path. The activities transition and employment initiatives,
and the partnerships that support them, are most appropriately judged against this
standard. This Guide presents approaches and considerations for the development
and implementation of broadly inclusive partnerships that strive for this standard.
We are calling them School-Community-Business partnerships. This designation
recognizes that in addition to schools and their business partners playing essential
roles, a host of other partners from the community will be also be important to
youth success.

The strategies and perspectives presented here are based on approaches to
partnerships that we have observed in action, learned from a variety of effective
practitioners and professional partners, and gleaned from relevant research. These
strategies may suggest adjustments in how local collaborating systems have
typically operated. The intention is that schools, businesses and employers?,
vocational rehabilitation, government agencies, youth services, disability
employment programs, families, youth and any involved partner will jointly realize
that process-oriented “meetings to meet” are no measure of collaboration and are
certainly no measure of progress. Rather, we should be ultimately counting how
many students exit school with jobs and a clear career path.

The Guide covers important considerations for implementing an effective
collaborative process for both individual and systems level outcomes. Thus, the
Guide will focus on useful approaches, policies, and strategies necessary to facilitate
partnerships that result in better outcomes for students and youth with disabilities
and tangible mutual benefits for collaborating partners.

2 For the purposes of this Guide, the terms “business” and “employer” are used interchangeably to
refer to any entity that might host youth in authentic workplaces. Hence, private and public sector
entities, large and small, are included when using these terms.





II. Setting the Stage for School-Community-Business
Partnerships

Partnerships for What?

A job and a clear career path. Simply stated, this is it. School-Community-Business
partnerships, at their best, lead to this outcome for the community’s youth.
Throughout the career preparation process there are many ways such partnerships
are useful, even essential. These partnerships can ease the way for youth with
disabilities to develop self-knowledge, explore career options, develop skills and
experience, plan for careers, and ultimately begin a career.

A critical aspect of career development for youth with disabilities is early and
ongoing work experience. Work experience has been consistently identified as the
most important predictor of post school employment success for students youth
with disabilities (Carter et al., 2012; Fabian 2007; Test et al., 2009;). Work
experiences are useful in all phases of career development and can take different
forms. The most common types are listed below with a brief description of each one
(Luecking, 2009):

Career exposure: these include activities such as company tours/field trips,
conversations with employers for the purpose of initial exposure to jobs and
careers.

Job shadowing: this includes disability mentoring days and other teacher arranged
opportunities where students “shadow” an employee in their work environment to
get an idea of what is involved in their specific job.

Work sampling: this includes job task sampling, career assessments, or any unpaid
work experience in the community for the purpose of exposure to different work
environments or identification of potential supports or accommodations.

Service learning: this is formal volunteer service in a structured community service
program for the purpose of contributing to the community, learning soft skills
including follow through on commitments and taking directions in a community
environment.

Internships: these include paid or unpaid student cooperative experience that
combine classroom based education with practical work experience, formal time-
limited work experience paired with course of study or an informal arrangement
with an employer to learn identified work skills for the purpose of in-depth
exposure to a job or workplace.

Apprenticeships: these include trade-related paid or unpaid work with a certified
skilled journeyman to build occupational skills related to trade certification.






Paid employment: this includes part time or full time jobs where the youth earns a
wage and that may or may not be related to course of study.

All of these experiences are potentially powerful learning tools, especially when
they occur in authentic workplaces where students and youth can build work skills,
learn appropriate work behaviors, identify the types of supports and
accommodations they may need, and identify a career path.

Some of these types of work experiences, such as job shadowing, service learning
and work sampling are unpaid, that is, the youth does not earn money during the
activity. Others, such as internships, can be either paid or unpaid. And, of course,
paid employment is just what it implies - students and youth are fairly compensated
for their work. There are rules governing the conditions and circumstances under
which youth do not need to be compensated and when and how they must be paid.
It is useful for those involved in promoting any of these types of work experiences to
be aware of these conditions and circumstances. A helpful reference in this regard
is provided in the Resources section of this Guide.

Identifying the workplaces for these experiences of course requires engaging
employers and business partners who agree to open their workplaces for this
purpose. Preparing, developing, and supporting student and youth participation in
any of these types of work experiences often also require an array of other partners.
Who these partners are, what their roles are, and how to get them together will be
discussed in subsequent sections.

Planning to Get There

At the individual level, the career direction of youth is the centerpiece. What gives
direction to individual career pursuit? The Individuals with Disabilities Education
and Improvement Act (IDEIA), the Workforce Innovation Opportunities Act (WIOA)
and state legislation each require that a plan be developed to assist students and
youth with disabilities in bringing together information gathered through
assessment and exploration to identify career goals and outcomes they wish to
achieve. While the activities laid out in each law are designed to support students
and youth reach their career goals, each one has specific requirements that often
lead to multiple plans that are not aligned and that may or may not have similar
goals. Well functioning School-Community-Partnerships coordinate time, effort, and
resources so that individual career goals are achieved.

Individualized plans are both documents AND processes that students with
disabilities use to define their career goals and postsecondary plans in order to
inform the student’s decisions about their courses and activities throughout high
school. Common areas that align across agency requirements include consideration
of a student’s a) assessment and student identification of career goals, (b) work
based learning experiences to develop skills necessary to reach career goals, (c)





course taking and postsecondary plans aligned to career goals, and (d)
documentation of the range of college and career readiness skills he/she has
developed. Thus, effective planning processes enhance a student’s with disabilities
understanding of the relevance of school courses, as well as out-of-school learning
opportunities, and provide the student access to, career development opportunities
that incorporate self-exploration, career exploration, and career planning and
management skill building activities (Solberg et al., 2013)

Focus on Youth

Research and professional consensus point to the importance of youth
empowerment in career development (NCWD/Youth, 2005). That is, youth with
disabilities should not only be directly involved in transition and career planning,
but they should have opportunities for input and decision making. In fact, there is
considerable evidence that shows the benefit of student involvement in their
Individual Educational Plan and other learning and career development planning
(Solberg et al, 2013; Wehmeyer & Webb, 2012). Finally, The National Secondary
Transition Technical Assistance Center has identified three research-based practices
that have been used to help students become more involved in, as well as lead their
IEP meetings. These include the Self-Advocacy Strategy (Van Reusen, Bos,
Schumaker, & Deshler, 1994 ), the Self-Directed IEP( Martin, Marshall, Maxson, &
Jerman, 1996), and Whose Future is it Anyway?( Wehmeyer, Lawrence, Garner,
Soukup, & Palmer, 2004) curricula. Research to practice lesson plan starters for
these materials can be found at: http://www.nsttac.org/content/student-focused-

planning-0

Here are some considerations to keep in mind to make sure youth are empowered
to drive career development and to insure that School-Community-Business
partnerships pursue activities and make decisions with youth, rather than simply
for students and youth:

¢ Include youth (and their families) in any meeting about them and support
their full participation in decisions that are made

e Encourage youth to provide information that reflects their interests, talents,
positive traits, and need for accommodation and support

e Be sensitive to youths’ decisions about whether, when, how, and to whom to
disclose their disability. (See 411 on Disability Disclosure in Additional
Resources section on page 29.)

Many youth will not have sufficient exposure to experiences that inform choice
making. In these cases, School-Community-Business partnerships will be invaluable
in creating and supporting an array of work experiences for student and youth.
Future decision making about employment and career directions will thus be
increasingly facilitated by these experiences.





With aligned planning documents and processes, and with youth as the focus and
the driver, partners in career development have a framework to organize
themselves according to student and youth goals, preferences, and needs. The next
step is to set the stage for the development of long term relationships with key
partners, employers chief among them, as a means to cultivate work experience
opportunities and paid employment. These relationships will drive the shape of the
youth work experiences in their myriad forms.





III. Forming School-Community-Business Partnerships

What's In It for Me?

Ideal and effective partnerships are characterized by a mutually supportive
relationship between partners in which all parties commit to a specific goal and in
which all partners achieve some benefit. Forming a partnership involves specific
preparation, implementation, and evaluation in order to be successful. This section
discusses getting the partnership started.

What might be in it for each partner? What's to be gained? How can it be held
together over time? It is a long established maxim that partnerships are formed and
sustained only when each partner benefits. Although it may be clear to all partners
that improving employment success for the community’s students and youth with
disabilities is a common goal, each has something distinct to gain if the partnership
is operating well. Schools, for example, may find it easier to meet special education
law requirements through well designed partnerships. Businesses may gain
opportunities for preparing the future workforce. Government sponsored agencies
may more readily meet their mandates for service outcomes. Essentially, through
well- formed and operated partnerships, each partner has something to gain by
working- together on behalf of youth with disabilities.

One additional note on partner composition: successful partnerships do not
necessarily include all the possible partners. That is, membership from community
to community may contain various compositions of possible partners, based on the
community’s specific circumstances and partnership goals. Table 1 lists common
partners, but not necessarily all possible partners, in youth transition and
employment initiatives. It also summarizes what each might gain from partnering in
such initiatives.
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Table 1 Partners and Benefits

Partner Potential Partnership Benefits
Secondary schools e Improved transition planning (Indicator 13)*
e Improved post school outcome reports
(Indicator 14)*
e Improved graduation rates (Indicator 1)*
e Decreased drop-out rates (Indicator 2)*
¢ Increased college and career readiness rates
e Enhancements to curriculum
Postsecondary education ¢ Enhancements to courses of study
and training programs e Improved degree/certificate completion rates
e Increased enrollment of students with
disabilities
Businesses and e Meet current workforce needs
employers e Better prepared future workforce
e Improved community engagement
e Increase workforce diversity and inclusion
Vocational Rehabilitation e Opportunities to provide Pre-Employment
Transition Services for students and youth with
disabilities
¢ Increased successful rehabilitation case
closures
e Maximization of fiscal and program resources
Jobs Centers (also known e Improved performance outcomes for in-school
as One-Stop Career and out-of-school youth participants
Centers) e Improved performance outcomes for adult
intensive services
Adult and youth e Higher placement rates
employment programs e Work readiness or occupational skills
attainment
e C(redential attainment
e More funding support due to higher placement
rates
State government e Improved outcomes
agencies serving youth e Maximization of fiscal and program resources
and adults with
disabilities

* Indicators 1, 2, 13 and 14” are requirements for monitoring the transition components of the
special education law (IDEIA, 2004). Indicator 1 is the percent of youth with [EP’s graduating from
high school with a regular diploma in four years; Indicator 2 is the percent of youth with IEP’s
dropping out of high school; Indicator 13 applies to transition planning for post-secondary goals; and
Indicator 14 monitors employment and post-secondary education enrollment of youth one year after

school exit.
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Although the partners listed in the above table are the most common in assisting
students and youth pursue work experiences and employment, other possible
partners include programs specific to various populations of youth, such as mental
health programs and services, intellectual and developmental disabilities agencies,
juvenile justice programs, blind and visually impaired services, deaf services, and
others. In addition, there may be value in some communities to include housing
programs, public income support programs such as Temporary Assistance to Needy
Families (TANF), and social service programs. The involvement of these entities in
School-Community-Business partnerships will be dictated by the needs of local
communities and the goals of the partnerships. In any case, the concept of
identifying benefits for each participating partner still applies.

Convening the Partners

Who should pull the partnership together? Who insures its sustainability?
Recognizing that under the circumstances of a well-functioning School-Community-
Business partnership all participating partners have something to gain, it is logical
that leadership can come from any of the partners. As a practical matter, it is often
the partner who has the most to gain and/or who has an immediate compelling
reason to get things started.

Frequently, but not always, school systems take on a leadership role in convening
the partners because they have a statutory need to improve outcomes for
transitioning students with disabilities, that is, they have an obligation to comply
with special education law Indicators. Local Education Agency (LEA) special
education or career preparation programs may therefore focus on developing
partnerships for the purposes of providing work experiences while students with
disabilities are still in school and/or linkages to ongoing services and supports that
are projected to be important as the student exits school.

In some cases, a business interest or need, such as investment in future workforce
development or increasing community participation, may result in an employer-led
entity initiating and leading a School-Community-Business partnership. Under this
scenario a Chamber of Commerce or a Business Leadership Network may initiate a
partnership and take on the leadership role.

Occasionally, community organizations or employment service providers seeking
improved outcomes for youth with disabilities through enhanced community
networking develop partnerships as a way of achieving this. In fact, a
representative of any community entity can lead the convening of School-
Community-Business partners, as long as they understand the potential benefits
that can accrue to all partners.

Another option that may exist for convening and leading the partnership is a neutral
or designated convener to initiate and manage a partnership. Such entities are often
called intermediaries. An intermediary “is an organization which seeks to assist the
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two key customers of the workforce system - job seekers and employers, through
coordination and collaboration among and between myriad agencies and providers
that impact service delivery” (Mooney & Luecking, 2006). One example of an
intermediary would be a non-profit community-based organization which is active
in community activities but is not a direct provider of service to the community’s
students and youth with disabilities, thus maintaining a neutral role in facilitating
the activities of the partnership. Other potential intermediaries include Chambers of
Commerce, Workforce Investment Boards, Mayors’ offices, United Way, or any
organization that has already built strong community ties and had the capacity to
engage the desired partners who potential have a mutual interest in a School-
Community-Business partnership. Intermediaries are not essential to School-
Community-Business partnerships, but can be an indispensable ingredient under
the circumstances where partnership leadership is unclear or where it is most
expedient for a neutral entity to manage the relationships and activities of diverse
partners.

Regardless of affiliation, the leader identifies and brings partners together,
organizes and establishes the meeting structure and frequency, and is the primary
communicator among all partners. Regardless of who assumes leadership, these are
the key responsibilities and activities of School-Community-Business partnership
leaders:
e Establishes the meeting agendas. Often it is useful to establish standard
agenda items to maintain consistent focus from meeting to meeting.
e Facilitates meeting discussions and maintains focus so as to follow the
agenda.
e Sets the tone so all team members are comfortable making contributions to
discussions and the activities of the partnership.
¢ Insures that note taking responsibilities are assigned and minutes are kept
and distributed following each meeting.
e Insures that agreed upon action items are carried out.
e Represents the partnership to external groups and entities.
e Ensure clear roles for all partners are established.
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Who Does What?

The table below (Table 2) summarizes common partners in School-Community-
Business partnerships and the roles they might play in partnership activities.

Table 2 School-Community-Business Partners and Roles

Partner

Potential Roles
(Outside of leadership which can be assumed by any
partner)

Secondary schools

e Refer students to programs or activities promoted
by partnership

e Insure relevance of partnership activities to
student educational goals, that is help students
connect what they learn from work experiences
back to their course work

e Help students use what they learn from work
experiences to inform the transition components
of their [EP

Vocational rehabilitation

e Authorize and facilitate case services for job
development and job coaching for eligible students
and youth

e Authorize and facilitate case services for other
accommodations and supports needed for eligible
youth to find and succeed in work experiences and
jobs

Postsecondary education
and training programs

e Refer students to programs or activities promoted
by partnership
e Link students’ participation to course of study

Businesses and
employers

e Provide advice to educational partners about
educational curriculum

e Provide work experience opportunities

e Provide employment opportunities

e Network with other businesses/employers

Jobs Centers (also known
as One-Stop Career
Centers)

e Facilitate access to youth employment and/or
generic workforce investment services
e Facilitate connections to applicable Jobs Centers

Adult and youth
employment programs

e Provide job development and job coaching

State government
agencies serving
students, youth and
adults with disabilities

e Facilitate access to programs for which youth are
eligible that support employment development

e Provide funding support when service eligibility is
established

Intermediary

e Neutral convener of all parties
e Facilitate partner collaboration
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Case Example 1:
School-Community-Business Partnerships Working for Individual Youth

In an effort to create an increased number of work experiences for transitioning youth
with disabilities, a local education agency (LEA) in lowa convened a School-
Community-Business partnership. In addition to high school personnel, the Principal
contacted representatives from the vocational rehabilitation (VR) agency, local workforce
agency, community college, community agencies that serve adults with disabilities, and
employer representatives to participate. The group met monthly to discuss how they
could maximize the resources of each partner to best serve youth with disabilities.
Partnership activities included identifying appropriate work based experiences and paid
job opportunities that filled an employer need and matched a particular student’s interest.

One example is Caleb, an 18-year-old student with a disability who in his senior year of
high school ran into barriers to achieving his career goal. Caleb had participated in career
exploration activities during his sophomore and junior years and had identified an interest
in welding. He had completed industrial education classes while in high school and was
planning on attending a certificate program in welding at the local community college
upon graduation. After visiting the local community college and understanding the
academic requirements of the program, Caleb determined that he would have difficulty
completing the full welding certificate program. He was disappointed that he might not
be able to achieve his dream of a becoming a welder.

Caleb informed his VR Counselor who told him there may be other options to becoming
a welder. She met with partnership members who identified a local welding company that
may be a good fit. In talking with the suggested business, the VR Counselor found out
there were positions open that do not require a welding certificate, but did require the
ability of the employee to complete s specific weld. The VR Counselor took this
information back to Caleb’s Industrial Arts Teacher who agreed to customize the
curriculum for him to learn this skill. Caleb was able to learn the specific welding skills,
interview for a position in the welding company prior to graduation and was offered a
job. Upon graduation from high school he started working full-time at the company
making a beginning wage of 15 dollars per hour. Thus, the school was able to report a
positive outcome on its required reports to the state department of education while VR
reported a successful rehabilitation case closure.

All partners continue to collaborate, meeting monthly during the school year to identify
work experience opportunities for youth in the LEA’s special education programs. As a
result individual students with disabilities are gaining critical skills through valuable job
experiences. Partners stay involved because they are meeting their goals and maximizing
their resources.
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Case Example 2:
School-Community-Business Partnerships Working to Improve Systemic Support
for Youth Employment

In one Maryland County, each year dozens of students and with disabilities youth in a
local community sought summer employment through a summer employment program
operated through the county’s Local Workforce Investment Board (LWIB). Due to a
concern that the program could not handle the growing demand of students and youth
with disabilities who wished to participate, and due to a desire among the employers in
the community that the program be more responsive to business perspectives, the local
Business Leadership Network (BLN) convened a School-Community-Business
partnership. The BLN operated under the aegis of the county’s Chamber of Commerce so
it had connections with a large number of potential employers.

The BLN shared the leadership of the partnership with the local school system’s special
education transition coordinator and the manager of the LWIB summer youth
employment program. Other invited members of the partnership included a state VR
agency representative who could authorize case service funds for job development and
job coaching, and three community employment service providers who could directly
provide job development and coaching.

The group initially met monthly to discuss needs of specific students and how they could
maximize the resources of each representative to best serve the students who were
referred to the summer youth employment program. The first year was dedicated to
working out the logistics of how referrals are made, how cases are open in the respective
participating service systems (i.e., VR and the WIB), and how student matches are made
with participating employers. In the five years since the initiation of this partnership,
referrals of students and youth with disabilities to the program have increased, successful
matched to summer jobs have reached nearly 100%, and the satisfaction of participating
employers with the hiring and support process has significantly increased.

All partners continue to collaborate to improve outcomes for students and youth with
disabilities in this county. They each report this collaboration helps them maximize their
respective resources. The Chamber of Commerce can point to a growing participation of
its members in this program as a way of preparing the future workforce. At the same time
the schools can offer more work experiences as important components of its educational
services, the LWIB reports improved performance measures, and VR has boosted its
successful case closures. At the systems level, the partnership is making collaboration
work for everyone while the community’s students and youth are gaining critical skills
through valuable job experiences.
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IV. Strategies for Engaging Key Partners

Generally speaking, participation in School-Community-Business partnerships does
not directly cost money for any of the partners. But participation does require time,
which to most partners is the same as money. Thus, an important element to
engaging partners in any successful School-Community-Business partnership is
making sure that participation is worth every partner’s time.

The underlying approach for engaging each School-Community-Business partner is
similar. Once their respective functions are understood partnership conveners
should ask these questions:

e What do they bring to the partnership? That is, why does the partnership
need them?

e How might they benefit? That is, what’s in it for them?

e How do you make it worth their while?

Significant to engaging potential partners, it is usually necessary to identify the
leadership or key professionals from each respective partner so that the buy-in and
support for the effort by top administrators is provided.

What follows is a summary of key considerations and strategies to promote
engagement for specific partners. Most strategies are relevant at both the individual

and systems levels, but where distinctions are useful, they are provided.

Secondary Schools and School Systems, and Postsecondary Education Programs

Schools have a built in reason to engage in collaboration due to the mandates of
special education law to plan for and promote transition activities that will lead to
measurable results. Academic instruction and targeted curricula are also important
to effective transition to adult employment and careers. These considerations are at
the heart of schools’ interest in collaboration with other partners. Table 3
summarizes strategies to engage educational partners. Note that some strategies
are applicable across multiple areas of benefit.
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Table 3 Strategies to Engage Education Partners

Education Partner Benefit

Engagement Strategy

Improved transition
planning (Indicator 13)

Include processes and activities that insure
that individual students are linked to work
experiences for purposes of career
assessment, work skill development,
expanding preferences and choices about
careers, and identifying accommodation
and support needs that might be important
in future employment.

Plan for other partners, such as youth
employment service providers, to provide
services that supplement school resources
and support student education services,
such as job development and coaching to
students.

Plan for direct and straightforward
processes to refer students to post-school
services such as VR and other state agency
services for which students may be eligible.

Improved post- school
outcome reports (Indicator
14)

Plan for other partners to provide services
that supplement school resources and
support students education services, such
as job development and coaching to
students.

Plan for direct and straightforward
processes to refer students to post school
services such as VR and other state agency
services for which students may be eligible.

Improved graduation rates
(Indicator 1)

Reduced Drop-out Rates
(Indicator 2)

Connect work experiences and jobs to
specific educational interventions and
courses of study.

Provide processes for other partners,
especially employers, to provide input to
curriculum so it is relevant to future career
and employment options.

Enhancements to
curriculum

Connect work experiences and jobs to
specific educational interventions and
courses of study.

Provide processes for other partners,
especially employers, to provide input to
curriculum so it is relevant to future career
and employment options.

18





Business and Employers

Business and employer partners are arguably the most essential ingredient in
effective School-Community-Business partnerships. Indeed, if the overarching
partnership purpose is to increase and improve work experiences for students and
youth with disabilities, then it is logical that prominent partnership participants be
those who can make these opportunities available, that is, employers. In other
words, work experiences and jobs cannot happen without them.

For making the connections between youth programs and employers it is important
to understand that there are three reasons employers will become involved in
School-Community-Business partnerships, in this order: (1) to meet a specific
company need, such as filling a job opening or address a production or service need
(2) to meet an industry-wide need, such as preparing potential new workers in a
specific industry such as technology, retail, medical services, manufacturing, etc.;
and (3) to meet a community need, such as helping student and youth with
disabilities become more productive citizens, which in turn improves the business
presence and engagement in the community (Luecking, 2004). Table 4 below uses
these three reasons to frame potential engagement strategies.

Table 4 Business Partner Engagement Strategies

Employer Partner Benefit

Engagement Strategy

Meeting a specific company
need

Develop profile of employers by size, type,
and location. This enables quick reference
regarding the community’s employers and
their major characteristics.

Streamline processes for referrals to
employers from transition and youth
service programs. Consider a single point
of contact for specific employers or at least
a clear process for making contact with
employers.

Meeting an industry-wide
need

In concert with program providers and
employers, develop work-based learning
tools (e.g., assessment of skills
development, checklists for use by
workplace supervisors, etc.) based on
industry standards and needs. Student and
youth can thus be specifically prepared to
develop skills relevant to that industry.
Identify employment trends, including
projecting skill needs in particular
industries
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Table 4 (cont.) Business Partner Engagement Strategies

Employer Partner Benefit Engagement Strategy
Meet a community need and e Include local business organizations such
improving business climate as Chambers of Commerce as potential

partners. Partners should also consider
active involvement in business
organizations as a way of reciprocating
participation. Mutual support is always a
good strategy!

e Promote the participation of educators,
employment professionals, and state
agency personnel in activities that educate
them about business and industry (e.g.,
externships, job shadows, etc.). This will
not only help them “speak the language,”
but will provide a perspective from which
to see through the lens of the employer
partners so as to better communicate and
address business goals.

Employer engagement strategies will often differ depending on the size of the
employer. For example, large employers may have community outreach offices
and/or diversity initiatives that schools and community organizations can approach
about participation in a partnership. Many small businesses do not have the ability
to assign someone to directly represent the business, or their industry, in
partnership activities. However, they are often part of community oriented small
business associations that schools and other partners can reach out to such as a
local Chamber of Commerce. Service clubs, such as Rotary or Lions Clubs are
another avenue for outreach to employers as their members are often connected to
the business community.

One key to successful employer involvement is to understand that the success of
linking youth with work, and linking youth programs with employer partners, is as
much about meeting employers’ needs as it is about youth or meeting the collective
goals set by partners. That is, unless employers gain from the collaboration they are
not likely to become or stay involved. Viewing employers as customers youth
transition and employment services, and treating them as such, will make the entire
endeavor more attractive and comfortable to employers.

Thus, much of the process of engaging employers in School-Community-Business
partnerships is about showing how participation adds value to the company, to the
industry, and to the overall business presence in the community. In other words, a
key question to be addressed in attempts to garner employer collaboration is: will
employers be better off for having been involved? Effective efforts to engage
employers will seek to continually answer this question.
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Government Agencies and Other Community Programs that Serve Youth with
Disabilities

There are multiple state government agencies that may play a role on School-
Community-Business partnerships. The most common are Vocational
Rehabilitation agencies, Intellectual /Developmental Disabilities (I/DD) agencies,
Mental Health agencies, and state Jobs Centers (also known as One-Stop Career
Centers). But there are many other potential partners including community
rehabilitation and employment service providers, public income benefits support
programs such as Supplemental Security Income, food stamps, and TANF, and other
ancillary health and social service programs.

The most common of government program and community collaborators in School-
Community-Business partnerships, and their functions, are summarized in Table 5
below. These entities can be involved at both the individual level, where their
respective services are targeted to be applied to individual students and youth and
their families, or the systems level where they may be involved in collaborations to
improve systemic approaches to education and youth services overall.

Table 5 Community Agency and Program Partners
Community Partner* Function*
State vocational Federally funded program to provide rehabilitation

rehabilitation
agencies

services to eligible individuals with disabilities, including
assessment, planning, training, job placement, supported
employment, and other services leading to employment

State mental health
and intellectual/
developmental
disabilities agencies

Provide and/or fund case management services, clinical
services, vocational services, and supported employment
for individuals who meet disability related eligibility
requirements

Job Centers (also
known as One-Stop
Career Centers)

Centralized locations for career and job information,
career assessment, career counseling, job training, and
job placement services

Community
rehabilitation
providers and
employment service
agencies

Private or nonprofit agencies contracted by state
agencies and/or local school districts to provide job
placement, supported employment, and related services

Ancillary health and An array of community services to address the various
social service social and medical needs of its citizens
programs

Public income
benefits support

Cash support and medical insurance for financially needy
or otherwise eligible individuals

*Table adapted with permission from: The Way to Work: How to facilitate work experiences for youth
in transition, Paul H. Brookes Publishing Company (2009).
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The strategies for engaging each of these potential partners in School-Community-
Business partnerships are the same as any other partner. That is, once their
respective functions are understood partnership conveners should ask: What do
they bring to the partnership? That is, why does the partnership need them? How
might they benefit? That is, what's in it for them? And how do you make it worth
their while to participate?

Engagement of these partners often requires identifying the leadership or key
professional from the respective partner, and then negotiating their participation.
This may sound simpler than it often is. The endorsement of top administrators is
important for all partners, particularly community partners. Without administrative
sanction of the partnership, the participation of an organization representative may
be limited, regardless of their enthusiasm and competence. This can compromise
the effectiveness and longevity of the partnership. It may take more time and energy
but working to get highest administrative level buy-in from all partners is important
to the partnership’s success and sustainability.

Advocacy Organizations and School-Community-Business Partnerships

Much of the evolution of special education services, youth transition programs, and
disability employment initiatives have been influenced by individuals and
organizations that represent and advocate on behalf of disability groups. These
advocacy groups often endeavor to represent and advocate for the interests of the
larger category of disability, such as the American Association of People with
Disabilities. Or they may represent specific disability groups such as The Arc which
represents people with intellectual disabilities, the National Association on Mental
[llness, the Learning Disabilities Association of America, the Autistic Self-Advocacy
Network, United Cerebral Palsy, and many others. Or they may be groups comprised
of and lead by individuals with disabilities such as Partners for Policy Making,
People First, Youth Leadership Networks and other self-advocacy groups.

At the local level, many of these organizations have chapters or affiliate groups. As
such, they are often in a position to assist in the formation and in the activities of
School-Community-Business partnerships. Representatives of these groups are thus
potential partnership members. They are in a position to inform about the
circumstances and issues related to specific disabilities and specific disability
groups. Their participation also can insure the voices of youth with disabilities are
represented, understood and heeded as the partnerships pursue their activities that
are important to youth career development.

Family Engagement in School-Community-Business Partnerships

The perspective of families is important to consider as School-Community-Business
partnerships develop. It is sometimes challenging to identify ways to best to include
individual family members or organizations that represent families due to schedule
conflicts and general demands on their time. However, if direct and regular participation
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in partnership activities is not possible, then there may be alternative avenues to insure
their input, such as participation on subcommittees. Another avenue is to recruit an
organization which employs family members as advocates, such as Parent Information
Centers, to provide representation in the partnership. Two resources that may be of use
are the Center for Parent Information and Resources (www.parentcenterhub.org ) and the
Resources for Access, Independence, Self-determination and Employment (RAISE)
technical assistance center (www.raisecenter.org).

At the individual level, families can play a key role in supporting the pursuit of, and
participation in, work experiences and employment by their youth with disabilities.
They are a valuable source of information about youth preferences and interests
which might provide initial career direction. They are also in a position to work as a
partner with professionals in identifying, monitoring, and evaluating youth work
experience opportunities. In fact, family involvement will be a constant whether or
not a School-Community-Business partnership is in place. When School-
Community-Business partnerships are directly addressing the career development
activities of individual youth, however, family involvement should be encouraged
and sought so that they can provide information and support for decisions that are
made regarding their youth family member.

At the larger systems level, it is not necessarily common for family members to be
invited to participate as a formally designated partnership member. This is because
partnership membership is often determined by those entities that have a mandated
responsibility to serve students and youth with disabilities in various ways as
described in previous sections. But in instances when families are invited as
members, they often are in positions to provide useful and critical systems-level
perspectives.

Table 6 summarizes the role of families as they pertain to the overall purpose of
School-Community-Business partnerships. These roles are critical pieces to the
puzzle in that family relationships with their young family members with disabilities
are more direct and likely to outlast the work of any formally structured partnership
put together to assist youth. They also are in a position to provide consistent input
to any partnership member as they work to support youth career development.
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Table 6 Family Role in Systems and Individual Student

Potential Family Roles at the Systems

Level

Potential Family Roles at the Individual
Student Level

Providing input to youth
serving agencies, employers,
and other community entities
beyond high school

Elevating and refining
expectations that all youth with
disabilities benefit from work
experiences and paid
employment

Serving as "ambassadors" for
younger families beginning
transition process

Cultivating their personal
community networks for
businesses to support youth
work experiences

Developing relationships with
business and community
partners to help appreciate
/youth and family perspectives
Informing family networks,
such as PTA or Parent
Information Centers, about
partnership activities

e Source of support to youth
beyond secondary and
postsecondary education

e Attending and contributing to
IEP meetings where transition
planning is discussed

e Sharing their perspectives about
youth's talents, strengths, and
support needs with
professionals and employers

e Assisting youth to be their own
advocates in the pursuit of
career goals

e Providing networks and
contacts for potential work
experiences and job
opportunities

e Reinforcing work expectations
to the youth

e Offering input for addressing
challenges during transition and
employment planning (e.g.,
transportation, unique
accommodation needs, and
health concerns)

e Exposing youth to their own
personal employment
experiences

For many families, the process of transition to employment and careers is the
culmination of a long-standing relationship with schools. However, upon school exit
the youth'’s transition is not over. Thus, there is value in families’ engagement with
other School-Community-Business partners. Their roles may change as youth
embark on transition-related activities, but their knowledge, support, and
experiences with their youth can be instrumental to successful outcomes not only
for their youth, but for other youth and for the larger purpose of School-Community-
Business partnerships.
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V.  Sustaining the Work of School-Community-Business
Partnerships

Addressing Challenges that Can Effect Partnerships: Blending and Braiding Resources

One factor that can have a stifling effect on School-Community-Business
partnerships is the categorical nature of funding and government resources. This
often acts, in the worst case, to create “silos” where respective entities operate in
isolation from one another. In less problematic cases, there may be a willingness to
work in concert, but there also may be perceived inflexibility as to how categorical
resources are applied.

Strategies that allow funds and resources to be used in more flexible, coordinated,
and sustainable ways are significant to the success of any venture where multiple
funding sources are involved. When collectively pooled, resources from schools,
vocational rehabilitation, Workforce Innovation Opportunities Act (WIOA)
programs, community agencies, employers and other partners can produce positive
outcomes for students and youth with disabilities well beyond the scope of what any
single partner can hope to accomplish on its own (National Governors Association,
2004). Blending and braiding funding streams has become a practical strategy for
funding services for transition and employment initiative youth with disabilities
(Mooney & Luecking, 2006). This involves understanding the goals of each of the
funding entities and how partners can work collaboratively to meet or exceed those
goals through re-application of their respective resources through blending and
braiding.

Blending funding involves mechanisms that pool funds from multiple resources so
that, for the most part, there is a common application of funds and their origins are
indistinguishable to the beneficiary of the service funded through these resources.
This is more difficult to do because of regulations governing the use of funds, but
where is it creatively applied it can go a long way toward minimizing - or even
eliminating - problematic service “silo-ing.” An example of this is when VR funds are
added to generic WIOA summer youth employment funds so that students and
youth with disabilities can participate in these programs.

Braiding funding taps into existing categorical funding streams and uses them to
support unified initiatives that may be applied in as integrated manner as possible.
For example, at the individual level, braided funding may involve utilizing funds
from multiple government sources such as VR, WOIA, and [/DD, to meet the costs of
employment development plans for an individual youth. An agreement among these
agencies to apply this approach when serving all youth eligible for their respective
services would be an example of collaborating to braid resources at the systems
level. The collaborative transition model presented on page 13 is an example of
braiding resources for the benefit of individual youth with disabilities and for the
larger community approach to serving all youth in transition.
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In any case, the potential pitfalls of silo-ization and their consequent problems for
School-Community-Business collaboration can be addressed by partner efforts to
blend and braid available resources. This can be an important strategy to maximize
partnership effectiveness.

Connecting Partnership Activities to Qutcomes

This Guide has provided reasons and strategies for forming and sustaining School-
Community-Business partnerships. Where partnerships should start, and end, is the
same place: providing opportunities for youth with disabilities to obtain work
experiences and jobs, and to develop a clear career path. That should be the ultimate
goal of the partnership. In fact, partnerships are best served when each member
can answer affirmatively these questions:

e DidIjoin the partnership understanding the end goal?

e Am I remaining involved because the partnership is making progress toward
the end goal?

e Am I contributing to activities that help the partnership reach the end goal?

e Is participating in the partnership helping my organization reach its goals?

In other words, is the partnership worthwhile to the community’s youth with
disabilities, and is it worthwhile to each participating member? Although
quantifiable youth employment goals are paramount, there are other worthy
outcomes of partnerships. They are the improved circumstances and processes that
lead to overall improvement youth employment outcomes. The example presented
on page 14 illustrates ways that School-Community-Business partnerships add
value to many different stakeholders.

Improved models of linking work-based learning to academic instruction

Work experiences in isolation from specific school-based activity or from
educational curriculum are of course useful for youth career development.
However, when they are provided in relationship with particular courses of
instruction, they can be powerful. Work experiences such as work sampling,
internships, and school work co-ops that are specific to learning modules or courses
of study have been proven to be effective for overall grasp and application of subject
matter (Ravitz, 2008). Under these circumstances, students with disabilities are
more likely to stay engaged in school, and more likely to exit school prepared for
adult employment.

In no small way, this agenda is supported when there are well formed School-
Community-Business partnerships. Not the least of the benefits of these
partnerships is the enhanced ability to link students and youth to the important
learning adjuncts that work experiences provide. Thus, at the conceptual level, one
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critical outcome is better learning processes for students and youth, which
promotes youth career development.

Employer-Led Youth Transition and Employment Initiatives

In many communities, employers have started their own initiatives to bring youth
into their workplaces. They have seen that this is one way to expand workforce
recruitment and the development of the future workforce. They also recognize that
youth with disabilities are an important subgroup of youth which represent viable
future employees. In fact, what could be more promising to the end goal of youth
employment and career development than employers leading the way?

One well known example of an employer-led initiative is Project SEARCH (Daston,
Reihle & Rutkowski, 2013). Begun by Cincinnati Children’s Hospital in the mid-90’s
to provide work experiences to youth with intellectual disabilities, Project SEARCH
has expanded to a host of communities throughout the country. Through this model,
hospitals, banks, and other large employers provide opportunities for youth to
rotate through different parts of the company’s operation to explore options and
learn various occupational skills and workplace behaviors. Project SEARCH is only
possible, however, when there is a strong partnership between the host companies,
schools, government funding entities, and community employment service
providers. Literally thousands of and youth with disabilities have participated in
these work-based learning opportunities, resulting in thousands of careers launched
- tangible outcomes indeed!

In Project SEARCH communities, value is also added for all partners in the same
manner as described in earlier sections of this Guide. Schools are able to better
develop viable transition plans, VR agencies open cases that lead to higher
successful case closures, and community employment service providers enroll new
service recipients who have already had solid work experiences. The result is a
sustainable mechanism to foster youth employment preparation.

Collaborative Transition Models

One clear positive outcome for students and youth with disabilities is when they not
only exit school with a clear career path, but with an actual job in place. In other
words, they seamlessly transition from being a student to being an employed adult.
This is especially important for those students with disabilities who require
connections to post-school services to maintain the benefits of their public
education. There are several models of the types of collaboration necessary for this
outcome. Not surprisingly, they reflect exactly the type of partnerships and
partnership activities described in this Guide.

There are a growing number of examples where schools, government agencies such
as VR and I/DD services, One-Stop Career Centers, postsecondary educational
institutions, and employer representatives, with involvement and input from
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student/youth and families, collaborate to facilitate a seamless transition for youth
with disabilities from education to employment (Simonsen, Stuart, Luecking, &
Certo, 2013). For example, in Maryland several school districts adopted an
organizing framework for seamless transition that featured strong collaborative
partnerships. The collaborations associated with this model led to very encouraging
outcomes for participating students and youth with disabilities (Luecking &
Luecking, 2013) and for the collaborating partners (Fabian, Simonsen, Luecking,
Stuart, & Deschamps, in review). The collaborations have also been formally
sustained for youth transition to employment. A key outcome of the collaboration,
then, is an ongoing collaborative structure that has proven influence on youth
transition success.

Where Do We Go From Here?

Potential collaborators in student/youth transition and employment activities might
ask themselves:

Do we “meet to meet”?

Do we meet to satisfy some grant or funding mandate?

Do we meet merely to organize a “hand off” to the next service?

Do we meet because an influential community leader encouraged it?

OR

¢ Do we meet with the end in mind - youth career development and

employment?
AND
e Do we meet so that each collaborating partner gains something from the
relationships?

Readers by now know what the answers should be to each of these questions. This
Guide presented reasons why youth career development is served by effective
School-Community-Business partnerships, strategies useful in forming and
managing these partnerships, and how these strategies produce desired outcomes
for the youth and for the collaborating partners. To complement this Guide, on the
next page we have included a list of additional useful resources for furthering
knowledge of issues and activities that contribute to both youth career development
and partnership management. The intention is that with this Guide and the
referenced resources, the reader will be well prepared to encourage, lead, and/or
participate in the collaborative activities that are so necessary for youth with
disabilities to successfully transition to an adult life that features a meaningful and
successful career.
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Additional Resources

Setting the stage for School-Community-Business partnerships

Handbook for Implementing a Comprehensive Work-Based Learning Program
According to the Fair Labor Standards Act

Useful information about when and under what conditions youth must be paid
during work experiences is this publication:
http://www.ncset.org/pubLications/essentialtools/flsa/default.asp

411 on Disability Disclosure

This is an excellent resource on disclosure decisions for youth and those assisting
them: http://www.ncwd-youth.info/411-on-disability-disclosure)

Forming School-Community-Business partnerships
Making the Connections: Growing and Supporting New Organizations: Intermediaries
A useful resource for perspectives on partner engagement, including employers,

through intermediaries is available from the National Collaborative on Workforce
and Disability for Youth: http: //www.ncwd-youth.info/information-brief-08.

Strategies for Engaging Key Partners

Strategies for Youth Workforce Programs to Become Employer-Friendly
Intermediaries

This publication provides useful approaches to engage employers in youth
transition and employment initiatives: http://www.ncwd-youth.info/information-
brief-12.

Sustaining School-Community-Business Partnerships

Blending and braiding funds and resources: The intermediary as facilitator

This resource provides considerable detail on and examples of blending and
braiding resources: http://www.ncwd-youth.info/information-brief-18.
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Appendix E - Adaptive Sports and Recreational Activities.pdf
Adaptive Sports and

Recreational Opportunities in Maine

“In my 20 years as a family physician, I have observed the importance of maintaining a physically active
lifestyle. Currently, the Centers for Disease Control and Prevention (CDC) recommendations for healthy living
include one hour of physical activity each day. The State of Maine is a vast recreational region filled with
opportunities to be physically active. We are fortunate to have numerous organizations offering adaptive
services to those requiring accommodation so that everyone can be healthy and fit.”  Daniel C. Gott, D.O.

Listings

Adaptive Outdoor Education Center (Carrabassett Valley, Maine)
https://www.adaptiveoutdooreducationcenter.org/ Phone: 207-237-2676 Email: infoAOEC@gmail.com
AOEC offers persons with disabilities opportunities to experience adaptive outdoor recreation and education
opportunities with adaptive equipment and support. Activities include skiing, snowshoeing, climbing, hiking,
fishing, biking, sailing, arts and crafts, and more! AOEC strives to teach recreational skills that will give
participants self-confidence, self-motivation, increased physical strength, and an improved self-image and the
ability to keep active with family and friends throughout their lives. AOEC also offers hostel style accessible hostel
-style accommodations at reasonable rates for participating families.

Bambino Buddy Baseball (Eastern Maine/0ld Town)

https://www.thecourageousstepsproject.org/ https://www.easternmainebaseball.com/

This program is a collaboration of The Courageous Steps Project and the Eastern Maine Baseball League and is a
fun opportunity for children and young adults with various disabilities to learn skills and play baseball. Cost is $10
per person to participate, but scholarships are available.

Horseback Riding

Many local riding centers offer horseback riding lesson options for persons with disabilities. Cost is typically $40/
hour and sometimes includes opportunities to compete in adaptive riding events. Contact your local riding schools
for options or the Special Olympics Maine for a list of participating farms in your area.

Maine Adaptive (Newry, Maine) https://www.maineadaptive.org/

Phone: (207) 824-2440/(800) 639-7770 Toll free Email: info@maineadaptive.org

Maine Adaptive Sports & Recreation promotes year-round education and training for individuals with disabilities
in order to develop skills, enhance independence, and provide enjoyment through active recreation. They offer a
wide variety of sporting options for both summer and winter recreation, including biking, rock climbing, paddling,
tennis, golf, snowshoeing, skiing and snowboarding. Lessons and equipment are provided at no cost to
participants. Locations for recreation vary, so check out their website or call Maine Adaptive for more information.

*Be sure to check with your health care providers regarding concerns related to engaging in adaptive sports
and recreation.
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Special Olympics: https://www.somaine.org/ Phone: (207) 879-0489

Their mission is to provide year-round sports training and athletic competition in a variety of
Olympic-type sports for children and adults with intellectual disabilities, providing continuing
opportunities to develop physical fitness, demonstrate courage, experience joy and participate
in a sharing of gifts, skills and friendship with their families, other Special Olympics athletes,
and the community. Maine Special Olympics serves over 4400 athletes and offers 70+ events
year round at the local, state, national and international levels. To find the Special Olympics
program near you, call (207) 879-0489 or check their webpage: https://www.somaine.org/

who-we-are/find-special-olympics-near-you/
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Special Surfers (Kennebunk, Maine) : http://www.specialsurfer.org/ = Email: info@specialsurfer.org
Special Surfers is a non-profit organization that provides the opportunity for people of all ages and abilities to

experience surfing. There is no cost to participants or their families, all equipment and instruction is provided,
and no experience is necessary. Special Surfer events are held on the third Tuesday of each month in June, July,
and August at Gooch’s Beach in Kennebunk, Maine. These events are attended by hundreds of special surfers and
volunteers, providing a real sense of community and accomplishment for all. A Maine parent describes Special
Surfers as an “Amazing event and well worth the drive!”

Summer Camps: The Autism Society of Maine (ASM) maintains an up-to-
date listing of summer camp and recreational programs for children, teens
and adults on the autism spectrum. Contact the ASM or check out their '
webpages for more information on summer camps in Maine, including ASM’s :
own Camp Summit in Farmington and Finding the Pieces Summer Camp in
Biddeford https://www.asmonline.org/News/107 /Article/6683/

ASM Phone: 1-800-273-5200 Email: info@asmonline.org

Maine YMCAs (see your local YMCA listings)
The YMCA mission includes a commitment to inclusion. They work to ensure that everyone,
’ regardless of ability, age, cultural background, ethnicity, faith, gender, gender identity,
ideology, income, national origin, race or sexual orientation has the opportunity to reach their
full potential with dignity. Programs vary across Maine YMCAs, so contact your local YMCA to
explore appropriate opportunities and accommodations.

Note: These listings are just a start. Talk with others in your community and check out the Maine Autism

Institute for Education and Research “Places and Spaces” webpages (https://umaine.edu/autisminstitute/maine-
family-partnership/places-and-spaces/ for more options.
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